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EBS262:PRINCIPLESANDMETHODSOFTEACHINGINBASICSCHOOLS

Thiscoursewillequipstudentswithskillsforeffectiveteaching.Thecourse

introducesthestudentstoavarietyofteachingmethodsandactivitiesthat

willsustainpupil’sattentionandinterestinteachinglearninginteraction.The

studentswillbeequippedtoteachwithdifferenttypesofobjectives.

COURSEOBJECTIVESANDLEARNINGOUTCOMES

Thestudentsshouldbeableto

 Describethenatureofteachingandtheprocessofeffectiveteaching.

 Designlessonplaninrelevantsubjects.

 Identifyandusedifferentteachingmethodsandskillstoenrichlesson

delivery.

 Acquaint themselves with relevant techniques in classroom

management.

UNIT TOPICS SUB-TOPICS

Unit1 The principles of

teaching and

instruction

 Defineteachingandinstruction

 Factorstoconsiderinplanning

instruction

 Theprinciplesofteachingand

learning,instructionalmaterials,

teachinglearningenvironment.

 Interactionandcommunication

ininstruction.

 Therationalfortheacquisition

ofinstructionalskills.

Unit2 Pupilcenteredmethods

ofteaching

 Activity methods ofteaching

and the discovery learning

process.

 Individualized methods;

brainstorming, small group,

discussion, project, problem

solving,co-operative learning,

casestudy
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 Simulationmethods;roleplay,

demonstrations, educational

video and teaching from

television.

 Educational visits and field

experiences

 Deductive and inductive

methods

Unit3 Teacher centered

methodsandstrategies

ofteaching

 Typesandskillsinquestioning

 Stepsintheexpositoryteaching

processe.g.stepsindelivery

lecturesandusingdrills.

 Teacher-leddiscussions.

 The use of instructional

materialsandchalkboard.

 Stimulusvariation,feedbackand

evaluation.

Unit4 Classroom

management

techniques

Importance of classroom

management

 Importanceandtypesoflearner

motivation.

 Managinginstructionaltime

 Establishingorderanddiscipline

intheclassroom

 Handlingdisruptivepupils
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UNIT1

SECTION1

DEFININGTEACHINGANDINSTRUCTION

WHATISTEACHING

Ithasbeendefinedbyseveralauthoritiesinseveralways.Itisdefinedasan

activitythatisperformedbymoreexperienceandknowledgeablepersonwith

theviewofhelpingalessexperiencedandknowledgepersontolearn.This

implies thatthe teacheris expected to be a more experienced and

knowledgeablepersonthanthelearner.

Teachinginvolveshelpingotherstolearnortodosomething,tothinkandto

solveproblemsandtoreactinnewways.Itthereforeinvolvestheartofgiving

information.Thesituationunderwhichtheinformationisgivingmayeitherbe

structured orunstructured.The importantthing howeveris thatthe

informationinfluencestheindividualandcausesachangeinbehaviorofsome

sort.Inourdailylife,wecomeintocontactwithalotofinformationthattells

ussomething.Forinstance,parents,peers,adult,membersofthecommunity;

whattheytellusissupposedtoinfluenceusinnewwaysandchangeour

behavior.Tothisextenttheyareallteaching.

OTHERDEFINITIONOFTEACHINGBYSOMEEDUCATIONALAUTHORITIES

 NacinoBrownetal(1882),definesteachingasanattempttohelp

someoneacquire,orchangesomeskill,attitude,knowledge,ideas,or

principle.Itisalsoexplainedasanattempttobringaboutdesirable

changeinhumanlearning,abilityandbehavior.

 JohnDeweymaintainsthatteachingishelpingsomeonetoacquire

knowledgeandskillthatbringaboutchangeinbehavior.

 FarrentJ.S.(1980)definesteachingasaprocessthatfacilitates

learningthroughknowledgeandskillacquirebyalearnerfrom an

experienceperson.

 Moore(1998)alsodefinesteachingastheactofsomeoneistryingto

assistothers to reach theirfullestpotentialin theiraspects of

development.
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SOMETEACHINGACTIVITIESINTHECLASSROOM

 Markingpupilswork

 Organizingclassroomwork

 Explainingandquestioning

 Talkingorspeakingwithpeopleinclass

 Listeningtopupilsresponsesandreinforcingtheirbehaviour

 Individualworkbypeople

 Givingverbalandnon-verbaldirectionsandcuestopupils

 Writepointsonthechalkboardforpupilstonote

TEACHINGASANARTORSCIENCE(ARETEACHERSBORNORTRAINED?)

Teachingandlearningarethemostessentialactivitiesthatgooninthe

education.

Moore(1998)askedthequestionwhethersometeachersarebornormade.

Thisisthebasisofteachingasanart.

TEACHINGASANART

Teachingasanartisexplainedintermsofthedifferentskillsandtools,verbal

andnon-verbalcommunicativeskillsandmaterialswithwhichtheteacher

presentsthelearningactivitiesinameaningfulwaytothepupils.Iftheseskills

comeautomaticallytosometeachersandnotmuchtoothers,thenteaching

canbeconsideredasanart.Inthiscase,itistheteacher’scompetencein

termofthemasteryintheactionsystem

(skills)andsubjectmatterknowledgeandpersonalitythatgivemeaningtothe

artofteaching.

Personalitymaybedefineasthetotalityofthephysicalandpsychological

characteristicsthatmakesanindividualunique,i.e.allthecharacteristics

exhibitedbytheideashe/sheholdsabouttheteachingandthelearningshe

handles.

Actionsystem knowledgeistheteachingskillsormethodsneededfor

planningthelesson,makingofdecisionsaboutwhat,whenandhowtoteach

aparticularlessonaswellasmanagingtheclassroom environmentfor

effectivelearning.
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TEACHINGASASCIENCE

Teachingasascienceisseenintermsofthesystematicallytestedtheories

andapproachestoteaching.Forinstance,somepeoplehaveinstinctive

characteristicsthataregoodforteaching.Nowisitpossibletoidentifyhow

thoseinstinctsaredisplayedandtrainteachersonhowtoexhibitthem?Ifyes,

thenoneneedstoscientificallyverifythosecharacteristicsandthenconfirm

them,beforeteachingotherstousethem.Thisisscientific.

Onemajorcharacteristicofsciencedisciplineisitsabilitytopredictand

controlthebehaviorsofthetrenditstudies.Teachingisasciencebecauseit

ispossibletopredicttheoutcomeofsometreatmentwegivetolearners.For

instance,ifyougiveverbalpraisetopupils,theywillputinmoreeffort.Since

youcanpredictthis,youcontrolthebehavioroflearnersbyeitherapplyingor

failingtoapplythetreatment.

Searles(1967)describedteachingasanartandascience.Wehavejustnoted

thatteachinginvolveselementsofbothartandscience,andthereforeitis

bothanartandascience.Thismeansthatwecanpracticeandbecome

perfectinapplyingourteachingskillslikeanart.Wecanalsostudythe

scientificallytestedstrategiesandproceduresforgoodteaching,andapply

them.

THECONCEPTINSTRUCTION

Instructionisbasicallythestructured,orderedinformationthatlearners

receiveinadesignedprogram,suchastheDiplomainBasicEducation.The

information,throughinteractionisalwaysstructuredororganizedinaform

thatrangesfromsimpletocomplex,basictoadvance,concretetoabstract,

knowntounknown.

Francois(1988)explainedinstructionasthearrangementofoutsideeventsin

alearningsituationaimedatenhancinglearning,retentionandtransfer.Its

strategyisasystematicbehaviorengagedbytheteaching-learningprocess.

Thisstrategyneedsacarefulpredeterminedinstructionalapproachforthe

achievementofspecificinstructionalgoals.Sincetheinformationpupils

receiveintheclassroomisstructured,theinteractionbetweentheteacherand

pupilsismoreofinstructionratherthanteaching.
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Gage(1972)assertsthatanytheoryofteachingexplains,predictsand

controlsthewaythebehavioroftheteacheraffectthewaypupilslearn.

ASSIGNMENT:Enumerate five (5)differences between teaching and

instruction.

PURPOSEOFINSTRUCTION

1.Todiscover,createandexpressmeaning;

Meaning,asapurpose.Theabilitytounderstandhow theenvironment

stimulates

andenablethelearnertocopeandliveasausefulcitizeninhis/her

environment.

Meaningis

 Experience

 Rule,logicalorprinciple

 Selectiveelaboration

 Expression

2.Thedevelopmentofrationalpower;

Thecentralpurposeofeducationistodeveloptherationalpowerofevery

pupil.Rationalpowersarecentraltoallthequalitiesofthehumanspirit.

Thepurposeofeducation,therefore,istonurturethemindbothtobringabout

changesandcopeordealwithchange.

3.Thequestforknowledge;

Knowledgeasanoutcomeoflearningcanbejustifiedas;

 knowledgeincreases;one’sacquaintanceshipwithrealitydevelops

 Knowledgeisregardedasthebasictoolforotheraims

 Cultureplacestremendousweightonknowledge

Thepurposeofinstructionhowevergoesbeyondpassingexaminationwith

distinctionandacquisitionofskillsforgoodemployment.Theyincludeskills

forrelatingwellwithothermembersofthecommunityaswellasskillsfor

gettingusedtochangeandexperienceinthesociety.

Theteacher’smainroleintheinstructionalprocess,therefore,istoharmonize

thephysical,emotional,social,moralandmentalpartsofthelearner’s

developmentwiththeneedsandaspirationofsociety.
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Self-AssessmentQuestions

1.Whatisteaching?

2.Explainteachingasanart.

3.Isteachingascience?Explain.

Writeeithertrueorfalsetoanswerthefollowingquestions

4.Achangeinlearner’sbehaviormeanshe/shehaslearnedsomethingnew.

5.Ateacherisapersonwhohashadformaltraining.

SESSION2

FACTORSTOCONSIDERINPLANNINGINSTRUCTION

Instructionasasystem

Instructioncanbeseenintwomainways,namelyasasystemandasprocess,

eachwithclearlydescribedparts.

Whatisasystem?

Asystemismadeupofinterrelatedpartswhichworktogetherforacommon

goalorpurpose.

Ifinstructionissaidtobeasystem,itindicatesthat,therearepartsthatare

relatedandatthesametimeconnectedtoformawhole.

Partsoftheinstructionalsystem.

Castyourmindbacktotheinstructionalsessionintheclassroomandcome

outwiththemajorelementsofinstructionalsession.Youarepartofthe

instructionalsystem,doyouknowthat?Now,tryandnametheotherparts.

Aside you the instructor or the teacher the other parts are the

learners/pupils/studentsandthesearchimage.Thesearchimageistheitem

tobelearned.Inactualsensethesearchimageismadeupofsmalland

organizedinformationthatiseasiertobelearnedandcouldbeimpartedto

thepupilsduringinstruction.Thelearner/pupil/studentistheindividualto

whomthesearchisdirected.

Theinstructoristheonewhoimpactsanddirectsknowledgeorthesearch

image.
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Figure1explainstheinstructionalsystem.

FEEDBACK

COGNITVE

AFFECTIVE

PSYCHOMOTOR

Inthefigure,itisshownthattheinstructorwhoistheteacher,selects,

organizesandpresentsthesearchimageorthecontenttobelearnedtothe

learnerduringinstruction.Thesearchimageorbitsofinformationthatistobe

learnedarebasedonthecognitive(ormind),theaffective(i.e.theemotional

orsentimentofthelearner)andthepsychomotor(theuseofthelimbs).

Thelearnerorpupilshowsthatlearninghastakenplacewhenhe/sheisable

toperform ataskbasedonthesearchimageorbitsofinformation.The

feedbackorresulthelpstheteacherorinstructortoknow whetherthe

instructionalsessionwassuccessfulornotandplansthenextlineofaction.

Allthepartsoftheinstructionalsystemareconnectedsomuchsothatifone

partisnotworkingproperlyitaffectsthewholesystem.Forinstanceifthe

search,imageselectedweredifficultforthelearner,theinstructionalobjective

setwouldnotbeachieved.Again,ifthemindofthechildisnotwellprepared,

learningofthecontentwouldnotbepossiblenomatterhoweasyitisorhow

hardtheteachertries.

Asadecisionmaker,theefficientwayandstrategiestheteacherappliesto

selectorganizeandpresentthesubjectmatterorsearchimageisdonewith

theconsiderationofthecharacteristicsofthelearner.Thisleadstothe

effectiveoperationoftheentiresystem.Basedonwhathasbeendiscussed,

someeducationistsseetheteacherorinstructorasthemostimportant

elementoftheinstructionalsystem
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Instructionasaprocess

Instructionasaprocessisthewayorstrategythroughwhichtheinstructor

impactsknowledgetothelearner.Theprocessofinstructionjustlikethe

systemhaspartsthatarerelatedandtheseformtheinstructionalmode.

Castyourmindbacktotheclassroom teachingandlearningsituationthe

secondtimeandrecollecttheprocessthroughwhichlessonsaredelivered.

Recollectagain,theimportantdecisionsthattheteachertakesbefore

instructions.Canyoumentionanyfourofthesedecisions?

Sincethesearchimageistransmittedtothelearnerthroughvariousways,

different instructionalrepresentations (models) have been made by

educationalpsychologist.Four(4)ofsuchteachingmodelsare;

a)Thestriped-downmodelbyRobertGlaser

b)Theschool-learningmodelbyJohnCarrol.

c)Thesocial-interactionmodelbyNedFlanders

d)Thecomputer-basedteachingmodelbyLawrenceStolurowandDaniel

Davie

Thebasicschoolteachingmodel,whichisalso,thestriped-downmodel,

dividestheinstructionprocessintofour(4)relatedparts.Theseare;

i. Instructionalobjectives

ii.Enteringbehavior

iii.Instructionalprocedures

iv.Performanceassessment.

Rememberitistheteacherwhoseestothesmoothrunningofboththe

systemandtheprocessofinstruction.

Relatedpartsofinstructionalmodel

Instructional
objectives

Entering
behavior

Instructional
procedure

Performin
g
assessme
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Thefourpartsoftheinstructionalmodelareconnectedsomehow.The

connectionbetweeninstructionalobjectivesandenteringbehaviourisbased

onthefactthatthefirstisfocusedontheframeworkoftheage,sex,cognitive

levels,socio-economicbackground,etc.ofthelearner.

Thesemakeupthepartsoftheitemsconsideredunderenteringbehavior.The

teacherdecidesonthetypeofinstructionalstrategyormethodtouseby

lookingattheenteringbehaviorofthelearners,materialsonhandandthe

instructionalobjectives.Forinstance,basedontheenteringbehaviorofthe

learner,theeducatordecidesonthemotivationaltechniquestousetoarouse

theinterestoflearners.

Theinstructormustknow thetypeofmotivationaltechniquesto use

consideringthetypeoflearnerandtheirages.Itshouldbenotedthatdifferent

instructionalproceduresareneededintheteachingskills,language,concepts,

problem-solvingetc.Againtheinstructormustdecideonboththeobjectives

andtheinstructionalprocedureormethodtouseforpracticalskillshe/she

intendstoteachandtheenteringbehaviorofthelearner.

Further,theconnectionbetweenperformanceassessmentandtheotherparts

ofinstructionalmodelisthatthetypeoftestdesignedbytheinstructoris

directedbytheinstructionalobjective,theenteringbehaviorandinstructional

procedureused.Forexample,thebehaviortheinstructorexpectsthelearner

todemonstrateattheendofthelessonwoulddeterminethetypeof

assessmenttobeused.

Itisworthmentioningherethatifsomethinggoeswrongwithanyoneofthe

elementintheinstructionalprocessitaffectstheoutcomeofthelesson.For

instance,iflearnersperformbadlyinagiventexttheothercomponentsareto

beexaminedoneaftertheothertogettothecause.Whenthecauseofthe

low performanceisduetounrelatedtestitems,thentheperformance

assessmentshouldbemodified.Thereisalwaysahighbelievethatthe

successofteachingisbasedonthefactthattheappropriatedecisionsand

thenecessarypreparationsforthelessonaremadebytheteacher.

Ontheotherhand,theexpectedchangeinbehaviorwouldnotoccurifallthe

decisionsandactivitiesineachofthefourcomponentsarenotadequately

addressed.
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Theneedforadequatepreparationforeachlessoncannotbeoverstressed

becauseofthefactthataninstructorcannotimpartallthecontenthe/she

knowbutshouldknowallthatsheimpartsinanyparticularlesson.

Wesaidthatinstructionisastructuredactivity.Whatdowemeanby

structured?Bystructuredmeansithaspartsorelements.Themainpartsof

instructionareillustratedbelow.

Atthispoint,weareonlyinterestedinthefirstpartofthestructure,whichis

planning;i.e.accordingtothemarkingscheme.

Whataresomeofthethingsyouconsiderwhenplanninginstruction?

Youconsider:

 instructionalobjectives

 enteringbehaviorofpupils

 pupils’performance

 instructionalprocedures

 timeavailableforinstruction

 thesizeoftheclass,

 materialsavailableforinstruction

 ageofthepupils

 theabilityofthepupils

Instruction

Planning Implementatio
n

Evaluation
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EXPLANATIONOFTHEFACTORSINPLANNINGINSTRUCTION

InstructionalObjective:Thisisastatementofskills,conceptorattitudes

thatpupilsareexpectedtogainattheendofagivenperiodof

instruction.Itisastatementofknowledgeortasksthatpupilsshould

masterafteralessonorbeabletodoattheendoftheinstructional

period.Educatorsshouldthereforeconsiderthisinplanning.

EnteringBehavior:Thisdescribesthecharacteristicsthatthepupils

alreadypossessaboutwhatistobeleanedortaught.Theknowledge

possessedbythepupilsisdeterminedbyfactorssuchasage,sex,race,

ethnicbackground and socio-economicbackground.Thereisthis

principle thatinstruction should proceed from the known to the

unknown.Tobeabletofollowthisprinciple,theteachermustconsider

theentrybehaviorofthelearnerwhenplanninginstruction.Theteacher

canthenrelatewhatistobetaughttotheage,backgroundandprevious

knowledgeofthelearner.

Instructionalprocedure:Thisreferstothewayinwhichaparticular

learningtaskistaught.Decisionsmadeinrespectofinstructional

proceduresaremadeupofthefollowing;themediumofinstructionto

beused,instructionalmethodstobeusedandtheorganizationofthe

classroom environment.Theteachermustknowthatthesedetermine

thesuccessorfailureofthelesson.

PerformanceAssessment:Thisdealswiththeassessmentofthe

teaching learning outcomes.Teachermade tests are the major

instrumentsusedforevaluationorforassessingallclassroomlearning.

Thetestmaybeoralorwritten,objectiveorsubjective.Itisdesignedto

coverthemainissuestreatedinalesson.Thishelpstodeterminethe

successorfailureofthelesson.

Ageandabilityofpupils:Foranysuccesstobechockedininstruction,

thereistheneedtoconsidertheageandtheabilityofthepupilsbefore

instructionalactivitiesaredesignedforthepupils.Thiswillenablethe

pupilstoassimilateorunderstandwhathasbeentaughtandalsorecall

frommemory.
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SizeoftheClass:Theclasssizeforanyinstructionalactivityshould

neitherbetoolargeorsmall.Theteachershouldconsidertheclasssize

whenplanningthelessoninordertobeabletohandlethepupils

effectivelyforthemtoachieveabetterunderstandingofwhattheylearn.

Materialavailableforinstruction:Foreveryinstructionorteaching

activity,theavailabilityoflearningmaterialisveryparamount.Itwillbe

verydifficultforpupilstounderstandalessonwhenlearningmaterials

thatisveryparamountarenotavailable.Intheinstructionprocess,

materialsmustbeavailableforlearnerstouse,touch,feel,smell,and

interactwith.Theteacherwillthereforeneedtoconsiderthekindof

materialstoinvolveinteachingandtoacquirethemandacquirethem

beforethedeliveryphase

TheSyllabus:Theteacherisexpectedtoteachwithintherequirementof

agivensyllabus.Thesyllabuswasdrawnwiththenationalandregional

objectiveforeducationinmind.Therefore,itisexpectedthattheteacher

willconsiderwhatisinthesyllabusaswellasthelocalsituationofthe

pupilssoastomakewhattheylearnmoremeaningfultothem.

ASSESSMENT

1.Whichofthefollowingisnotanaspectoftheinstructionsystem?

a.Theinstructor

b.Thetextbook

c.Speciallearnertask

2.Whichofthefollowingisnotafactorinplanning?

a.Instructionalobjectives

b.Performanceassessment

c.Theinstructor

d.Instructionalprocedure

IndicateTRUE/FALSEagainstthefollowingstatements

3.Itisnotalwaysnecessarytoconsiderthesyllabusplanninginstruction.

4.Entering behaviormustnotbe considered as a factorofthe

instructionalsystem.

5.In performance assessment,teacher-made tests are the minor

instructionusedinevaluatingorassessmentallclassroomlearning.
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6.Theperformanceassessmentresultsinusedtodeterminethesuccess

orfailureofalesson.

7.Theprincipalofinstructionwhichstatesthatteachingisfrom the

knowntotheunknownisassociatedwiththeenteringbehaviorof

pupils.

8.Intheinstructionprocess,teachingbecomeseffectiveonlywhenpupils

canperform.

9.Materialavailableforinstructioncannotbeconsideredasafactorin

planninginstruction.

10.Themediumofinstructiontobeused,instructionmethodtobeused

andtheenvironmentintheclassroom allarecomponentsofthe

enteringbehaviorofpupils.
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WRITINGLESSONPLAN

PREPARINGTOTEACH

Tobeabletoteacheffectively,thereistheneedfortheteachertoprepareand

planwellinadvancebeforetheactuallessondelivery.

Theteacherhasto;

1.PrepareaSchemeofwork,alsoknownastheweeklyforecast.

Thisisaweeklyplanpreparedbytheteacherforthetopicsthataretobe

coveredintheterm.Columnsortheformatthattheteacherconsidersin

preparing this scheme ofwork includes references,teaching learning

materialsandremarks.Thetablebelowshowstheformatfortheschemeof

workalsoknownasweeklyforcast.

WEEK WEEK

ENDING

UNIT/

TOPICS

REF. TLM REMARKS

THESTRUCTUREANDCONTENTOFSCHEMEOFWORK

Thecontentincludesthefollowing;

 Theweekduringwhichtheinformationistobetaught.Thisisusually

sidentifiedbythedateonwhichtheweekwillend.

 Whatistobetaught(topicandsub-topics)

 Referencebook

 Teaching/learningMaterials

 Remarks.

IMPORTANTISSUESABOUTTHESCHEMEOFWORK

 Thetopicandtheteachingsupportissuesthatfollowitareforone

week,buttheycouldbeextendedtotwoorthreeweeks.Forinstance,if

twoweeksarerequiredtoteachpupilsabouttheChristianFestivals,

thistopicwouldbewrittendownforweek2.

Mr. Joseph
Sticky Note
scheme of work is defined as the structure and content of academic course. 
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 Thesequenceinwhichthetopicsarewrittenisveryimportant,

althoughthesyllabusisthesourceofthetopics,theymaynot

necessarilybeputinpropersequence.Theteacherwhoistheuserof

thesyllabusshoulddeterminethesequence.Thesequenceofthetopic

shouldbelogical.Generally,itisbettertotreattheeasiertopicsearlier.

 Thetimespentoneachtopicalsoneedstobeconsideredcarefully.

Youneedtobeflexibleenoughinallocatingthetime.Thereareseveral

nationalandlocalholidays,taketheseintoaccountyoumayfindthatat

apointyouneedtorushinordertocompleteatopic.

 Ensurethatthematerialsthatyouwilluseinyourteachingare

accessible,orthatthetimingisappropriate.Alsoensurethatpupilscan

copewithwhatyoustate.

 Submittheschemetoyourheadteacherforvetting.Thoughthisisa

requirementbytheeducationauthorities,itisitselfveryuseful.Perhaps

evenbeforegivingittotheheadyoumaygiveittoanotherteacherto

readthroughandgivesomecomments.Youcanimproveyourscheme

alotfromsuchcomments.

 Finally,youneedtoupdateyourscheme.Makecorrectionsand

adjustments.Aschemeshouldbeflexible.

IMPORTANCEOFPREPARINGSCHEMEOFWORK

1.Helpteachertoknowinadvancetheamountofworkhehastodoeach

term,weekandday.

2.Enablesasubstituteteachertoknowwheretocontinueintheabsenceof

theclassteacher.

3.Servesasarecordofworkfortheperiod.

4.Putthesyllabusinitsnaturallogicalsequence.

5.Guidestheteacherto read orresearchforspecificinformationor

knowledge.

ASSIGNMENT

a.Whatisschemeofwork?

b.Statethreeimportantissuesthatshouldbenotedabouttheschemeof

work.

c.Whyshouldteachersprepareschemeofwork?
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EXPANDEDSCHEMEOFWORK(LESSONNOTE)

Thisisthedetailedplanofactivitiesthattheteacherorwhoeverthatisto

teachthelessonintheabsenceoftheoriginalteacherwillundertakeinorder

toachievehis/herobjectives.Theexpandedschemeofworkcanalsobethe

preparedlessonnotesofthelesson.Belowistheformatforthepreparationof

theexpandedschemeofwork.

WEEKENDING; REFERENCE(S);

SUBJECT; CLASS;

Day &

duration

Aspect/topi

c/sub-topic

Objectives

/R.P.K.

TLA TLM Corepoint/

application

Evaluation

/remarks

FEATURESOFAGOODLESSONPLAN

Agoodlessonplanshouldhave;

1.Generalinformationorbackgroundvariable;thisincludesthedateforthe
lesson,thesubject,referenceswithpagesofbooksfromwhichyoumadethe
references,theclass,averageageofpupils,numberonroll,day,timeand
durationofthelesson.Thesevariablesprovideinformationthathelpsyouto
decideontheappropriatenessoflessondelivery,contentandstrategies.

2.LessonTopic;thetopicisthesubjectmatteryouaretocoverinalesson.
Yourtopicsshouldbeshortandconcise.Forexample,partsoffloweringplant
(science)oradjectives(English).

3.Objectives;yourobjectivesmuststatethevalueofthelessontoyour
learners.

Inotherwords,theobjectivesmuststatewhatskills,knowledgeandattitude
yourlearnersareexpectedtoacquire.Yourlessonmayhavemorethanone
objectivedependingonthetimeavailable.Theteachermustremembertouse
performanceverbslikelist,state,write,discuss,nameandidentifyinstating
his/herobjectives.
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4.RelevantPreviousKnowledge(RPK);theRPKconsistofknowledge,
skills,ideasandexperiencethatyourpupilshavealreadyacquired.This
isthebasisuponwhichyouaregoingtobuildyournewlesson.TheRPK
mustnotnecessarilycomefrom apreviouslesson.Itcouldbesome
generalknowledgetheyhaveacquiredfromdailyexperience.

5.TeachingLearningMaterial(TLM)
Indicatestheteachinglearningmaterialstobeusedinthelesson

6.Teacher/LearnerActivities;thisreferstothethingsweareexpectedto
doasateacherinthecourseofalesson.Itincludesthemethodsof
teaching,useofTLM’s,attherighttimeandintherightmanneraswell
asotherclassroominteractions.Theseinteractionsmayinvolveyouand
yourpupilsoramongpupilsthemselves.

7.Corepoints;corepointsaretheskills,attitude,knowledge,ideasand
otherbehavioraloutcomesyouwanttodevelopinyourpupils.Theymay
simplybethesubjectmattercontentyouexpectyourpupilstobe
conversantwith.Yourcorepointmustberelatedtotheobjectivesyou
havestated.

8.Evaluation;inthecourseofyourteaching,itexpectedtoaskquestions,
giveexerciseinthecourseofyourlesson,andafterthelesson.These
couldbewrittenororalquizzesto pupils?Theseconstitutethe
evaluationofthelesson.Theyformthebasisfortheremarksafterthe
lesson.Evaluationhelpsyoutodeterminewhetheryouhaveachieved
yourstatedobjectivesornot.

9.Remarks;remarksarewrittenafterdeliveryofthelessontoindicatethe
levelofsuccessachievedanddifficultiesfaced.

IMPORTANCEOFLESSONPLANNING

1.Lessonplanenablestheteachertosequencewhatistobetaught.Writing

thelessonplanwillgiveyoutheopportunitytodeterminewhichactivity

shouldcomefirst,whichshouldfollow.

2.Lessonplanenablestheteachertoidentifyandgathermaterialsrequired

forteaching.

3.Theteacherbecomesconfidenceinpresentingthelesson.Theteacher

canonlybeconfidencewhenhe/sheknowswhattoteach.

4.Itmakestheteachertoresearch,readandconsultsomesourcesof

information.Thiscanmakethelessonmoreinteresting.
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QUIZ
1.Distinguishbetweencorepointsandteachinglearningactivitiesinthe

lessonplan.

2.Whydolessonplanmaketheteacherconfidenceinhisteaching.

THENATUREOFALESSON

Slavin(1991)statesthatalessonisaprocessbywhichinformation,skillsor

conceptsarecommunicatedfrom theteachertothestudents.Teachers

sometimesasktheirpupilstofindoutthingsontheirown,fromotherpupilsor

from sourceslikebooksandcomputersetc.Thesecanprovideimportant

informationforpupils.Howevertheabovementionedarenotthemost

commonmodesoflearninginourschools.Theprocessbywhichinformation,

skillsorconceptarecommunicatedfrom theteachertostudentsi.e.,(a

lesson)remainsthemajormeansforteachingandlearninginschools.

KINDSOFLESSON

1.Adevelopmentallesson:

Thisisusedwhentheaim istoteachnewthingstopupils.Ifyouwantto

developanewideaoranewknowledge,whenyouarestartinganewtopicthe

kindoflessonyouusedisdevelopment.

2.Aninductiveordeductivelesson

Thisisaspecialformofdevelopmentallessonusedtodevelopaformula,law,

ruleorprinciplesuchas(2πr).Itdealswithlearnerinquiryorinvestigation

unlikethefirstonewhichfocusesonteacherpresentation.

3.Anappreciationlesson

Itisthekindoflessonthathastheaimofcapturingthefeelingorattitudeof

pupils.Asateacher,ifyouwantyourpupilstoappreciateacertainkindof

goodbehavior,whatyouuseisanappreciationlesson.

4.Askilllesson

Thiskindoflessoninvolveslearningapracticalperformanceoramechanical

act.Itcouldbepreparinganuncommonlocaldietorscrubbing.Itcouldalso

involvemorementalactivitysuchascomputation,askillinmathematics

calculationsorcomputerskill.Otherskillsthatcanbetaughtarewritingand

spelling.Skilllessonstrytogetthepupiltopracticetheactivityorskills

enoughsoastobeperfectinit.Thismeansthat,theywillinvolvesomedrills
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5.Revisionlesson

Thisisalessonwheretheteacherrevisesallthathe/shehastaughtthepupils

sothattheywillunderstanditbetter.Theteachergoesoverwhatpupilshave

learntpreviouslytogetadeeperunderstandingofwhathasbeentaught.

Formsoflessoncanbesummarizedasdescribedbelow

THELESSON

Developmental Appreciative

Inductivedeductive skills Revision

SELFASSESSMENTTEST
1.Distinguishbetweenadevelopmentallessonandaninductivelesson.

2.Whatisthenamegiventolessoninwhichthelearnerhastodemonstrate

masteryofamechanicalact.
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TRADITIONAL(HERBATIAN)ANDCURRENT(SLAVIN)LESSONSTRUCTURE

TRADITIONALLESSONSTRUCTURE/HERBATIANSTEPS:

Thetraditionalformsoflessonstructuremadeuseofwhatwascalledthe

Herbatiansteps(namedafteragreateducatorcalledHerbat).Thestepswere

tobefollowedinasequenceasfollows;

6

5

4

3

2

1

THEHERBATIANSTEPSINALESSON

 Revisionofpreviousknowledge:Thisusuallycomesinanintroductorystep.

Asateacher,youwouldwanttomakepupilsquicklyrecallandrevisethe

relevantpreviousknowledge.

 Explainingnewmaterialinrelationtopreviousknowledge:Thisiswhere

thepupilsaremadetounderstandnewskillsorinformationandthenlink

themwithpreviousknowledge.

 Compareandcontrastinformation:Afternewmaterialorinformationis

understood,thereistheneedtotrytorelatethedifferentissuesthatyou

raiseinyourteaching.Youhavetodrawoutsimilaritiesanddifferences

clearlyforthepupilstounderstand.

Summary
and
conclusion

Explainnew
materialsin
relationto
RPK

Compare
and
contrast
informatio

Formulate
general
principles

ReviseRPK

Apply
principles
andrules
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 Theformationofgeneralprinciples:Thisisimportantespeciallyincases

wherethelessonrequiresdrawingoutgeneralrulesontheinformation

taught.Forinstance,rulesinchangingsingularwordstopluralwordsin

EnglishLanguage.

 Applyprinciplesandrules:Thissteprequirespupilstoabletoputthe

knowledgeintopracticalusei.e.show pupilshow torelatewhatthey

learnedtospecificissues.

 Summaryandconclusion:Afterteachingpupilstoapply,theteachernow

hastoensurethattheyrememberwhathasbeenlearned.Givingthem

summaryorevenapracticeexercisedoesthis.(distributedpractice)

CURRENTLESSONSTRUCTURE/SLAVIN’SSTEPS

Thecurrentlessonprocedureisasfollows;

7

6

5

4

3

2

1

1

Give
pupils
orientatio
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performan
ce
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23

Inthecurrentlessonstructureyoushould;

 Givepupilsanorientationtothelesson.Orientationcantaketheformof;

a.anoverviewofthelesson

b.Tellingthemtheimportanceoruseofwhattheyaretolearn

c.Tellingwhatwouldbeexpectedofthemintheircourseofthelesson.

 Reviewskillsneededforthelesson;

Asateacheryouwouldwanttomakepupilsrecallandrevisetherelevant

previousinformation.Whenthisisdone,itbecomesrecentor‘fresh’intheir

minds.Thereviewactivitycantaketheformof;

a.Oralquestionororaldrill

b.Writtenquestionsorquiz

c.Teachergoingoverskillsorconceptsneeded

 Presentnewmaterial

Thisiswherenewconceptandskillsarepresented.Caremustbetaken

whenpresentingnewmaterialtopupils.Thesequenceofpresentation,the

amountofexplanation,visualandothermaterialsyouuseandexamplesyou

citewould togetherdeterminehow easilytheywould understand.The

activitiesinvolvedhereare

a.Presentinginformation

b.Givingexamples

c.demonstratingskills

d.Explainingconceptsetc.

 Questionpupils

Thisistoidentifyconceptthathavebeenunderstoodbypupils.Those

misunderstoodneedtobeidentifiedandcorrected.Theteacherdoesthisby;

a.Posingquestiontopupils

b.Invitingotherpupilstocommentontheanswertheircolleaguesgive.

c.Correctingtheirmisconceptions.

 Providepupilswithpractice

Thisiswhereyougivepupilstheopportunitytopracticewhattheyhave

learned.

a.Givepupilspracticeexercises.

b.Givepupilstheopportunitytopracticenewskillsorusenewinformation

ontheirown.
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 Assessperformanceandgivefeedback

Aftergivingexercises,theteachershouldassessthelevelofmasteryof

pupils.Thisisdonebyprovidingpupilswithanumberofwrittenquestionsin

theformofanexerciseorquiz.

 Givedistributedpractice

Distributedpracticeheremeansgivingpupilsmorepracticeexerciseon

theconceptandskillstheyhavelearned.Iftheydonotsufficientlypractice

whattheylearnedtheywouldnotbeabletorememberafterashortwhile.

Homeworkisausualwayofprovidingdistributedpractice.Theactivities

involvedhereare;

a.Assignhomeworkfordistributedpracticeonnewmateriallearned.

b.Checktoensurethattheassignmenthasbeendone

c.Reviewavarietyofopportunitiesforpupilstousenewmateriallearned.

ASSIGNMENT
1.Statetwowaysinwhichpupilscanbegivenanorientationtoalesson.

2.Whatismeantby‘distributedpractice’

ESSENTIALSKILLSINLESSONDELIVERY

Theteachermustbeversatilein

1.Sufficientknowledgeandunderstandingofsubjectmatter

2.Usingrewardsandsanctionseffectively.

3.Movingswiftlyfromoneactivitytoanother.

4.Oralspeechandsimplelanguageusage.

5.Observationskills.

6.Maintainingpupils’interestandmotivationasyouteach.

7.Addressingtheneedsofthosewithlearningdifficultiesandgiftedpupilsin

termsofsubjectmattercontentpresentedwithinthelesson.
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SESSION1

FACTORSTOCONSIDERINPLANNINGLESSONS/INSTRUCTION

Thesearefactorsweshouldtakenoteofinselectionourtopics,lesson

contentandactivities;

 Relateyourtopicstothegoalsofeducationforthenationoryour

community.Forinstance,ifyouaretoteachyourpupilsabouttraditional

festivals,youmaynotfirstfallonanytextbookatall.Teachfrom the

knowntotheunknown.Teachthem aboutthetraditionalfestivalintheir

localitybeforementioningthosethatexistelsewhere.

 Examinethenatureofthetopicanditsplaceinthesyllabusandschemeof

work.Furthermore,theplaceofthetopicinthesyllabuswillhelpyouknow

whatconceptsorskillshavealreadybeentaught.Youwillalsoneedto

knowwhatistobetaughtinlatertopicsoastopreparethemadequately

forthis.Informationonthenatureofthetopicwillhelpyoutowritebetter

lessonnotes.

 Theobjectivesyouhavewrittenforthetopicshouldguideyouonhowto

deliver.Thewayyoupresentyourlessonobviouslydependsuponwhat

yourobjectivesare.Therefore,allthelearningactivitiesinyourlessonplan

shouldbethosethatwillassistyoutoachieveyourobjectives.Forthis

reason,youmustalwayslookbackatyourobjectivestowriteyourlesson

plan.

 Thelearningenvironment.Theactivitiesyouplantodowilldependonthe

materialavailableinaparticularlearningenvironment.Forinstance,the

materialsyouwilluseinteachingaparticulartopicinaparticulartopicina

particularlocality may differfrom another.This factorshould be

consideredinwritingyourlessonplan.Conditionsoftheclassroomform

partofthe learning environment.Ifforexample a classroom has

inadequatefurnitureyoucandecidetotakesomelessonoutdoors.

LEARNERCHARACTERISTICS

Thecharacteristicsofthelearnerthatyouneedtoconsiderinwritingyour

lessonincludethefollowing.

Mr. Joseph
Highlight
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 Socio-economicbackground:Here,wemeanwherethepupilslive,the

mainoccupationoftheirparentsandthemajoroccupationofthearea

shouldaffectthedecisionsyoutake.Forinstance,thelearningactivitiesas

wellas examples you willuse may depend upon the kind of

socio-economicbackgroundthepupilscomefrom.

 Theintellectualabilityoflearners:Thiscanhelpyoutodecidetheactivities

thatmaysuittheintelligentabilityofourpupilssothattheywillnot

becomefrustrated.

 Relevantpreviousknowledge(RPK):Whenteachersareplanningfortheir

lesson,theyusetheclassleveltheyareteachingtoassumethethingsthey

oughttoknow,whichtheirpreviousknowledgeis.Thisiswrongand

teachersshouldthereforeputinanactivityatthebeginningofthelesson

tofindtheR.P.Kofthepupils.

 Thelevelofdevelopmentofyourpupils:Thetypeofactivitiesyouengage

pupilsinwilldependuponthelevelofdevelopmentofthepupils.

Furthermore,theexamplesthatwouldinterestBasic3pupilsmaynot

exciteBasic6pupils.

 Theattitudeandmotivationalcharacteristicsofpupils;Thismayberelated

tothesocio-economicbackgroundofpupils.Forinstancepupilswhose

parentsareilliterate.

ASSIGNMENT;
1.Stateanyfourfactorsyouwouldtakeintoaccountwhenpreparingto

organizeaninstructiononatopicforaclass.

2.Identifyanythree(3)pupilcharacteristicsthatareimportantinorganizing

instruction.

WRITINGINSTRUCTIONALOBJECTIVES;

Characteristicsofgoodinstructionalobjective

 Theymustbestatedinbehavioralterms.Thismeanstheactionverbsused

instatingtheobjectivesshouldmakeitcapableofbeingobservedand

measured.Forinstance‘bytheendofthelesson,pupilsshouldbeableto

listatleastfivecomponentsofthephysicalenvironmentoftheclassroom’.

Here,theactionverb‘list’canbedepictedoractedupon.

 Instructionalobjectivesmustspecifythebehaviorthatthepupilsis

expectedtodisplayattheendofinstruction.Whatthepupilisexpectedto

doattheendofthelesson.Isthepupilexpectedtolist,draw,writeorlabel?
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 Theymustspecifytheconditionunderwhichpupilsareexpectedtodisplay

thatbehaviorlearned,suchconditioncouldtakedifferentforms.For

instance,itcouldbeatimecondition,whereyouwillexpectpupilsto

answersomecomprehensionquestionwithintwentyminutes.Forinstance,

whetherpupilsaregoingtorespondtothecomprehensionquestionsin

writtenformorinoralform

 Theymustindicatetheacceptablelevelofperformanceoftheexpected

behavior.Thelevelofacceptanceofthebehaviortobedisplayedis

essentialwhenwritingyourinstructionalobjectives.Forinstance,an

objectiveslike‘bytheendofthelesson,pupilsshouldbeabletostate

featuresofaninsect’maynotbespecificenough.Thisisbecauseitisnot

clearwhetherone,twoorthreefeaturesaresufficientafterfourfeatures

havebeentaught.Thelevelofacceptancewouldthereforemeanthe

teacherhastospecifyhowmanyfeatureswouldbeacceptableinthe

minimum forexample,bytheendofthelessonthepupilwillbeableto

statethefourfeaturesofaninsect.

Importanceofinstructionalobjectives:

1.Afterstatingyourobjectivesproperlyyouwillbeguidedtoknowhowmuch

timeyouwillneedtoachievethat.

2.Withwell-statedobjectives,youteachwithconfidence.Thatis,well-stated

objectiveswillhelpyoutobeclearaboutwhatyouareaimingat.

3.Withwell-statedobjectives,youareabletomonitorpupilsachievement

stepbystepandatappropriatelevels.

4.Theteachingstrategyyouwillusedependonyourobjectives.Ifanoral

performanceisexpectedintheend,thereshouldbeoraldrillinthelesson.

Also,ifaskillistobeperformedintheend,theteachingstrategymust

includeademonstrationandpracticeexercises.

5.Iflearningobjectivesarewellformulatedinmeasurableterms,itbecomes

easyto use the end performance ofthe pupils to determine the

effectivenessofyourteaching.

6.Well-statedinstructionalobjectivescanhelpsyouknow how youare

progressingtowardstheachievementofyourobjectives.

Comparisonofeducationalandinstructionalobjectives

a.Educationalobjectivesarebroadandglobalwhileinstructionalobjectives

arenarrowandspecific.
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b.Educationalobjectivesarelifelongissueswhileinstructionalobjectives

talkaboutmeasurablebehaviortobeachieved.

c.Educationalobjectivesarenotachievableinonelessonwhileinstructional

objectivesare.

d.Educationalobjectivesarenationalgoalsthatmightnotnecessarilybe

realisticbutinstructionalobjectivesarestatedinrealisticterms.

e.Educationalobjectivestargetsendofprogramorcoursebutinstructional

objectivesaretobeachievedattheendlesson.

f.Instructionalobjectivesspecifytheconditionsunderwhichtheexpected

terminalbehaviorshouldbedemonstratedwhileeducationalobjectivesdo

notgiveanyconditions.

ASSIGNMENT
1.Stateanythreecharacteristicsofinstructionalobjectives.

2.Identifytwomainfactorsyoumustconsiderwhenstatinginstructional

objectives.
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SESSION3

THEPRINCIPLESOFTEACHINGANDLEARNING

MEANINGOFPRINCIPLES

Thelaymanexplainsprinciplesasasetofrulesthatgovernone’sbehavior.

Othersexplainprinciplesaspersonalideasthattheyfollowtomakethem

acceptedineverysociety.Principle,accordingtotheBBCEnglishDictionaryis

‘abeliefthatonehasaboutbehavior’.Again,fromthesamesource,principle

isa‘ageneralruleorscientificlawabouthowsomethingworks’.Generally,

principlesarebeliefs,rulesabouthowthingshappenorworkandthewayone

shouldbehave.Principlesofteachermustbeconversantwith.

Importanceofprinciples

1.Principlesarethefoundationonwhichpracticaldecisions,actionsand

methodsarebased.Thatis,inthehomeandatworkplaces,decisionsare

taken,actionsareputinplaceandmethodsaremodifiedtobringabout

efficiency.Theseareoftenbasedonprincipleswhichspelloutwhatis

workable.

2.Principleshelponetounderstandandthinkoftheappropriatepracticeor

methods.Principleshelptheteachertounderstandthevariousmethodsat

herdisposal,thinkaboutthemcriticallyandchoosetheappropriateonefor

instructionalpurposes.

3.Furthermore,principlesmakeyouarationalperson,inthesensethatyou

donottakeimpulsivedecisions.Theymakeyoureflectorthink,consult

andacceptconstructivesuggestionsbeforeimplementinganythinginthe

school.

4.Finally,principleshelponetore-adjustandmodifyhis/hermethodof

teachingforefficiency.

Principlesoffacilitativerelationshipinteaching

Facilitativerelationshipisthekindthatshouldexistbetweentheteacherand

pupils,soastoaidteachingandlearning.Facilitativeheremeansmaking

something easyin the teaching-learning process.Therefore,facilitative

relationshipisanyactivityorinteractionbetweenateacherandpupilsthat

makesbothteachingandlearningeasy.
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Someofthehumaninteractionthatcanbringaboutschoollearningsoeasily

asfollows;

 Dramatizationoftopicstobetreated

 Excursiontoeducationalsites

 Groupwork

 Co-operativelearning

 Debates

 Playingtogether

CharacteristicsofFacilitativerelationship

 Love

 Empathy

 Trust

 Goodcommunication

 Careandpositiveregard

THEPRINCIPLESOFCHILDCENTREDLEARNING

Whatischildcenteredlearning?somepeoplesay,itisanempowermentgiven

tochildrentocontrolthelearningsituation,whereasothersseeitasan

over-sentimentalattitudetowardschildren,thatgivesthemimportanceinthe

school.

Childcenteredlearningisaresponsetowhatwealreadyknowaboutchildren,

i.etheirdevelopmentalnature,interestsandcharacteristics.Basically,theidea

ofchild-centeredlearningtriestodothefollowingthings.

 Acknowledgethatchildren’sneedshoulddeterminewhattheylearnat

school.

 Basenewlearningtasksonwhatpupilsalreadyknow.Thismeansthat

previousknowledgeaboutthetopicshouldbeconsidered.

 Applytheknowledgeofchildpsychologyanddevelopmenttothecontent

andmethodsoflearningandteaching.

 Recognizethecharacteristicsthatdistinguishchildrenofdifferentages.

Thus,childrenofdifferentprimaryschoolclassesmaydifferinmany

aspectsoflife.Whattheyarecapableofdoingatanygivenmomentmay

thereforediffer.Thismeansthatallactivitiesforlearningshouldbe

plannedtocaterfortheirindividualdifferences
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IMPORTANCEOFCHILD-CENTEREDLEARNING

 Therearealotofplaysorlearningmaterialsfrom whichchildrenmake

theirchoicesandthereisenoughroom tooperatesochildrenneverget

boredsincetherearedifferentandinterestingactivitiesperform.

 Childreninteractmorewithoneanotherhowtocontroltheiremotions,how

toactasleadersandmakedecisions.

 Thereisarelaxedandfriendlyatmosphere.Newmaterialorinteresting

interactionsstimulatenaturalcuriosityofchildren.Schoolistherefore

enjoyableandchildrenarealwaysregularandpunctual.

 Teachersrespectthepupilindividualityandencouragethem todevelop

theirpotentials

Principlesofunderstanding

Thisisthemostimportantprincipleofall.Itformsthebottomlineofallthat

teachersplananddoforpupils.Thereforeunderstandingisthemostcrucial

thinginlearningbecauseitarousesinterestandfacilitatesretention.Asa

teacher,how doyouensureunderstanding?Youmustbearthefollowing

pointsinmind;

 Bringthelessonwithinthelearnersunderstanding.

 Considertheagelevelofthepupils

 Breakdownthetopicforteachingpurposes

 Uselanguagethatisappropriatetotheclass.

 Askquestionsduringthelessontocheckunderstanding.

 Askspecificquestionsforspecificanswersfromspeciallearners.

Principleofunityandcontinuity

Thisistheprincipleoflinkingteachingtolife.Itisimportantbecauseevery

newlessonshouldbelinkednotonlywiththepreviousonebutalsowiththat

whichfollows.Theprinciplealso

 Arousesandsustainpupilsinterest

 Facilitatestheirunderstanding

 Ensuresretentionofthematerialslearned

Asateacher,howdoyouensureunityandcontinuity?

 Ensurethatthesyllabusitselfhasunityandcontinuity.

 Linkeachnewtopicwithwhatpupilsalreadyknow.

 Yourselectedtopicshouldbepartofalargerone.
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 Assistpupilstodoapre-lessonpreparationi,egivethem assignment

aboutanewlessonyouareabouttotreat.

 Makeyourteachingsystematic.

Accordingtosomepopularteachingmaxims,startfromthe;

 Simpletocomplex

 Knowntounknown

 Concretetoabstract

 Specifictoogeneral

 Easytodifficult

 Neartofar

Principlesofself-activity

JohnDeweyhasadviseusthataseducatorsourfunctioninnottoteachlike

pouringinform ordrillingmaterialsintohardrock.Yourresponsibilityasa

teacheristoinstigatelearning.Thismeansthatyoushouldorganizepupilsto

doalotofactivitieswhenteaching.Thisisexactlywhattheprinciplesof

self-activityisabout.Now whatistheimportanceofself-activity?Itis

importantbecauseit;

 Createsattention

 Facilitatesretentionandmentalgrowth

 Ensuresbetterunderstanding

 Enablespupilstogainasenseofachievement

 Arousesandsustainsinterest.

 Ensuresthatchildrenareactivelyinvolvedinlearning

Inwhatwaysdoweactivelyinvolvepupilsinourlesson?

Wedothisby;

1.Askingandansweringpupilsquestions,writingonthechalkboardforthe

pupilstocopy

2.Givingadequatewrittenandexpressionwork

3.Observinganddescribingtangiblefeatures

4.Usingactivitymethode.gmakingpupilsresearchinbooks,doingdebate,

conductinginterviewsandundertakingout-of-schoolvisitsandalsodoing

dramatizationorroleplaying.
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Principlesofusingteachingaids

Theprincipleiscloselylinkedwiththepreviousoneself-activity.Itimpliesthe

useofinstructionalmaterials.J.A.Cornelius(1592-1679),anadvocateofthis

principlesaid,hewhohadseenarhinoceros,evenitspicturecanrememberit

moreeasilythanifithasbeendescriedtohimabout600times.Thisprinciple

isalsoinlinewiththeChineseproverb;

Iheariforget

Iseeiremember

Idoiunderstand

Principleofselection

Youareawarethatoftenwhenyousetouttoteachatopic,youfindthatitis

toobroadtocoverinasingleperiod.Manyinterestingideascomeintoyour

mindbutthetimeislimited.Youcannotteacheverything,sowhatdoyoudo?

Atthispointtheprincipleofselectioncomesinhandy.Onwhatbasisdoyou

selectfactsfromawidevarietyofmaterial?Yourselectionshoulddependon

variousfactors.Thesefactorsinclude;

a.Thedisciplineortheareaofstudy

b.Thespecifictopic

c.Yourknowledgeandinterest

d.Thetargetpopulation(theclass)

Youareremindedthatalthoughthesyllabusesyouusehavebeenplannedby

theCurriculumResearchandDevelopmentDivision(CRDD),youhaveapartto

play.Youcanmakemodificationsadaptationstomakethetopicsuitableto

yourpeculiarconditions.

Principlesofformulationofobjectives

Itisalwaysessentialforyoutoclarifythevalueandthepurposeforasking

pupilstostudywhatyouhaveselected.Beveryclearabouttheobjectivefor

teachingandlearningandcommunicatethesetoyourclass.Rememberthatit

isnotenoughtoselectasubjectmattertoteach.Itisimportanttosetbefore

thechildrenthemeaningandvalueofwhatistobelearned.

Manyresearchfindingsprovethatpupilslearnbetterwhentheyareprovided

withobjectivesforlearningthanwhentheyarenotgivenanyobjectivesbefore

learningbegins.Henceyoumuststresstheprincipleofvalue,purpose,point

orobjectivesofwhatistobelearned.
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Furthermore,rememberthatwestateobjectivesinbehavioral,observableand

measurableterms.Forexample,bytheendofthelessonchildrenshouldbe

abletodescribe,solve,write,recite,count,work,read,sing,arrangeand

reduce.Youcanaddtothelist.Verbslikeunderstand,know,appreciateand

enjoyarenotappropriatebecausetheyarenotmeasurableandobservable.

Principleofindividualdifferences

Underthisprincipleyourtaskistomakeitpossibleforeachlearnertomake

learningresponsescommensuratewiththeircapacitytoreacttothestimuli

yousupply.Werecognizethatthisprincipleisdifficulttoadheretoinaclass

of50ormorepupils.Let’sconsiderthreetothem.

1.Itallowseverypupiltoprogressaccordingtohisorherability.

2.Iteliminatesfrustrationonthepartoftheweakerones

3.Italsoavoidswastingthetimeoftheableones.

IMPLICATIONOFTHEPRINCIPLESOFTEACHING

1.Goodteachingrecognizesthattheprocessofeducationisnotjust

presenting and receiving knowledge butinvolves the whole ofthe

personalityofthepupilsaswellasthephysical,socialandacademic

factorintheclassroomenvironment.

2.Agoodclassroomenvironmentshouldbeaplacewherechildrenwilllearn

unconsciouslyaswellasconsciously.Thereshouldbeenoughlearning

materialsforteachingwithsomeonthewallsandotheratvantagepointto

makelearningdelightful.

3.Efficientteachingrequirestheteachertohaveasoundknowledgeofall

thatthepupilsmustknowandtodeliverthisinaninterestingmanner.

4.Agoodteacheristhereforetheonewhohasagoodunderstandingofwhat

hispupilsneedtolearnandalsotheircapabilitiesforlearning.

5.Agoodteacheristheonewhoisabletojudgehowmuchandhowfarto

interveneineachlearnerslearningandknow theeffectivewaysof

providingassistance.Theskillsofteachinginknowingwho,whatandhow

toteach,andbeingabletoknowwhentomakejudgment.

6.Theteachershouldhavetheabilitytorelatethecontentandmethodof

teaching to individualneeds ofpupils,using the environmentand

appropriatecommunicationskillstosupportthem.
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PROFESSIONALSKILLSOFGOODTEACHER

1.Creatingexcellentteacher-pupilsrelation(suchasbeingfriendlyand

humorous).

2.Beingconfidentwhenteaching.Conductclassroomactivitieseffectively.

3.Acceptingconstructivesuggestionsandideasfromthelearnersasmuch

aspossible.

4.Establishingaproductiveclassroom atmospherebymeansofgood

organizationandcarefulplanningofclassroomroutines.

5.Givingrewards,praisesfrequentlytodeservinglearnersduringteaching

andlearning.

6.Explaininginstructionactivitiesclearly.

7.Handlingpupilsproblem promptlybeforetheygetoutofhand(i.e,being

fairandfirm)

8.Avoidingover-reactiontolearner’smisbehaviors.

CHARACTERISTICSOFGOODTEACHING

1.Adequateknowledgeoftheteacheraboutthecontentorsubjectmatteror

whathe/shehandles.

2.Theteacher’smethodofteachingshouldencouragethedevelopmentof

thecreativeabilitiesofthelearnerandalsodevelopconstructiveemotions

suchaslovesympathyandaffectioninlearning.

3.Theteacherorganizeshisteachinginrelationtopupilsbybeingsensitive

totheirabilities,needsandinterest.Thismeansthattheteachingand

learningactivitiesshouldbeplannedcarefullytomeettheinterestand

needsofthelearner.

4.Theteachershouldstructurehisteachinginrelationtotheknowledge

alreadypossessedbyhislearners.Thatis,learningshouldproceedfrom

theknowntotheunknown.

5. Activitymethodsofteachingmustbeencouragedandaproductive

learningatmosphereshouldbecreated.

6.Allthethreedomainsoflearningbythechild,thatiscognitive,affective

andpsychomotordomainsmustbedulyconsidered.
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ASSIGNMENT

1.Whichofthefollowingisnotaprincipleofgoodteaching?

a.Understandwhatpupilsneedtolearn

b.Understandthelearningcapabilitiesofpupils

c.Takeabsolutecontrolofthelearningprocess

d.Considerthetotalpersonalityofthelearnerwhenpreparingthe

instructionplan

2.Teachingisaprocessthatfacilitateslearning.True/False

3.Highconfidencelearningandgoodclassmanagementareprofessional

skillsofagoodteacher.True/False
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PRINCIPLESOFLEARNING

LEARNINGEXPLAINED

Learningissaidtohaveoccurredifthereisarelativelypermanentchangein

behaviourorbehaviourpotentialsofanindividualasaresultofpracticeor

experience.Theeffectsofthatchangemustpersistandre-occuroveralong

periodoftime.Thechangemustbesuchthatitisstrengthenedbyrepetition

orpractice.Learning also includes the acquisition ofskills,attitudes,

knowledgeorotherformsofnewexperience.

However,anychangeinbehaviourthatresultsfromtheuseofdrugsorfrom

illnessorevenasaresultoffatiguecannotbetermedaslearning.Also,

behaviouralchangescausedbyreflexes,maturation,growthoragingwhichdo

notresultfromexperienceorpracticecannotbetermedaslearning;theymay

eitherbenativeornaturalresponsesoreventemporalresponses.

SOMEPRINCIPLESOFLEARNING

PRINCIPLEOFMULTIPLERESPONSE

Whatdoyoudowhenyouposeaquestiontoyourclassandthepupilsgive

youwronganswer?Willyougivethem anotherchance?Asateacher,when

youdothis,youareapplyingtheprincipleofmultipleresponse.Youaregiving

them thechancetotryandgetcorrectanswertoaquestionorproblem by

makingseveralresponses.

Theprincipleofmultipleresponsestatesthat,manorevenanimalsmay

trymanyresponsesbeforegettingtherightresponsethroughtheprocessof

tryanderror.Thorndike,E.L.iscreditedwiththetheoryoftrialanderror

learning.Inanexperiment,hefoundoutthatananimalbytryingseveral

responsesinanattempttosatisfyaneedfinallyhitsupononethatsatisfies

theneedatthetime.
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Trialanderrorlearningprocessinvolvesanumberofsteps.Thesestepscan

beillustratedintheformoftheprocessasfollows.

MERITSOFTRIALANDERRORLEARNING

1.Theelementofdiscoveryisofgreatpsychologicalvaluetothechild.

2.Oncethechildhasbeenabletoarriveatthecorrectsolution,learning

becomespermanent.

3.Theteachercouldhelpthechildtodoresearch,throughguideddiscovery;

Here,theteacherprovidesallthematerialsandthenecessaryguidance

neededtohelpthepupiltofindoutsolutionstotheproblems.

DEMERITSOFTRIALANDERRORLEANING

1.Itstakesalongtimebeforethechildhitsonthebestcourseofaction;thus;

ittimeconsuming

2.Thetimeandeffortputintothoseunsuccessfulattemptsarewasted

3.Thismayleadtofrustrationanddiscouragementforpupilswhoareunable

topersistinsolvingtheproblem.

THEPRINCIPLEOFMENTALSET

According to Wortman,Loftusand Marshall(1998),‘MentalSet’isthe

tendencytotransferpreviouslylearnedknowledgetonewsituations.Inother

words,mentalsetreferstothepredispositiontoactinagivenway.Itismore

orlessatemporalconditionofone’sattitudes,feelingsandinterests.For

learningtooccur,apositivementalsetinpupilisanessentialcondition

becauseaninappropriatementalsetleadstocounterproductivebehaviours.

Thepupilsmindmustbeintheclassroomandfocusonwhatisbeingtaught

beforelearningcantakeplace.

ATARGETOR
GOAL

A
DIFFICULTY

SEVERAL
ATTEMPT/TRIA
LS

CONSOLIDATION
OFSUCCESSFUL
RESPONSE

ELIMINATION
OF
UNPRODUCTIV

ASUCCESSFUL
TRIAL
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THEPRINCIPLEOFANALOGYORASSIMILATION

Theprinciplestatesthat,whenanindividualencountersanewsituationor

problemforwhichhe/shehasnonaturalorlearnedresponse,theresponsehe

orshemakeswillresembleanearlierresponsetosimilarsituation.For

example,achildwhoonlyknowsadogwouldalsocallagoatadog,sincethey

looksimilar.Assimilation,inshort,involvesaddingnewinformationtoold

waysofthinkingorbehaving.

THEPRINCIPLEOFPARTIALACTIVITY

Haveyouevertakenyourpupilsoutsidetheclassroomforalesson?Didyou

noticethatsomanythings,includingyourteachingwereattractingthe

attentionofthepupilatthesametime?Howdidyoumanagetocapturethe

attentionofthepupilsandcausethemtofocusonlyonthelesson?Intryingto

findanswerstothesequestionsyouareusingtheprincipleofpartialactivity.

AccordionstoThorndike,aresponsemadeonlytopartsoraspectsofatotal

matterthantothetotality;that,hesays,istheprincipleofpartialactivity.

WHOLEANDPARTLEARNING

Amaterialmaybelearnedinthree(3)ways.

Itmaybepractisedasawholeunituntilitislearnt;e.g.Poem

Itmaybebrokendownintoparts;eachpartlearnedseparatelyand

afterwardsthesepartsarecombinedtoformonewhole.

Itmayalsobelearnedbypartswitheachpartlinkedasitislearned

(Thefirstmethodisknownas“whole-learning”wherematerialtobelearntis

presented in itstotalityto the learner.The second and third involve

“part-learning”)

THORNDIKE’SLAWSOFLEARNING

THELAWOFEXERCISE

“Thislawemphasizestheimportanceofpracticeinlearning.Thelawstates

thattheconnectionbetweenstimulusandresponses(S-R)areweekendwhen

practicedoesnotoccur(Law ofDisuse).Inotherwords,practicemakes

perfect(LawofUse).Welearnbydoingandweforgetbynotdoing”

Whywouldyou,asateacher,giveexercisetoyourpupilsafterteachinga

lesson?Therearetwodimensionstothelawofexercise.
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Theyarethelawsof‘use’and‘disuse’.Thelawof‘use’statesthatallthings

beingequal,themorefrequentlyalinkisestablishedbetweenstimulusand

response,thestrongerthatlinkbecomes.Ontheotherhand,thelawofdisuse

statesthatthelessfrequentlyalinkisestablishedbetweenstimulusand

response,theweakerthatlinkbecomes.

Accordingtothelaw,whenanindividualisgiventheopportunitytopractice

whathe/shelearns,learningbecomesmorepermanent.Hence,themaxim

‘practicemakesmanperfect’.Thisconfirmsthelawofuse.Ontheotherhand,

whenthereisnoopportunitytopractice,whathasbeenlearnedfadesaway

andisnotrememberedproperly.Thisislawofdisuse.

Ifaresponseorbehaviorisfollowedbyafeelingofsatisfactionorasatisfying

state(reward)thestrengthoftheconnectionisincreasedandthebehavioris

likelytoberepeatedinasimilarsituation.Ontheotherhand,ifaresponseis

followedbyannoyingstate(e.g.punishment)thestrengthoftheconnectionis

weakened.Theeffectthenisthesatisfactionordissatisfaction,whichthe

learnerderivesfromperformingataskorformakingaresponse.Ontheother

handwhenthereisnoopportunitytopractice,whathasbeenlearned,itfades

awayandnotrememberedproperly.Thisisthelawofdisuse.

THELAWOFEFFECT

Thelaw ofeffectstatesthatifanindividualencountersapleasantor

satisfyingstimulusafteranactivity,itwillrepeattheact.Inotherwords,when

youarerewardedforagoodthingyouhavedone,youarelikelytorepeatthat

act.

Ontheotherhand,ifyouractattractsapunishmentyouwillavoidsuchanact.

Itfollowsthenthatthatlearningoccursifandonlyiftheresponsehashada

certainkindofeffectontheindividual.

THELAWOFREADINESS

‘Whensomeoneisreadytoperformanaction,todosoissatisfyingbutbeing

preventedfromdoingsocanbeannoying.Similarly,ifsomeoneisnotreadyto

performanactionandisforcedtodoitcanbeannoying.Readinessmakesus

poisedforaction.’
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Haveyoueverheardthesaying‘youcanleadahorsetotheriverside,but

cannotforceittodrink?Inyourview,whatisthelikelyreasonforwhicha

horsemaynotbeinterestedindrinkingthewater?Itissimplynotthirstyand

thereforenotreadytodrink.Thatsituationinexactlywhatthislawisreferring

toinlearning.Ineffect,ifsomeonehasnotmadeuphismindtolearn,learning

cannevertakeplaceoroccur.

EDUCATIONALIMPLICATIONOFTHORNDIKETHEORYOFLEARNING

1.Arousethelearner’sreadinesstolearn.Theteachershouldmotivate

thelearnerbeforeteaching.

2.Thecurricularactivitiesshouldbeaccordingtothepupil’slevelof

maturity.Thiswillensurereadinessaswellasarousecuriosityfornew

thingstobelearnt.

3.Pupilstendtoforgetthroughlackofpractice.Thisemphasizesthe

valueofrepetition,drillandpracticeformemorizingandmastering

something.

4.Muchtimeshouldnotelapsebetweenonepracticeandthesubsequent

onesincelongdisusemaycauseforgetfulness.

5.Iflearner’sactsarerepeated,theydevelopthehabitofthatact.The

teachermustensurethattheactofrepetitioniscarriedoutwitha

pleasanteffect.Anactofrepetitionaccompaniedbyasatisfyingstate

strengthensaconnection.

6.Thelearner’sfeelingoremotionstateaffectslearning.Successor

failureconditionslearningtoagreatextent.

7.Theactofrewardingandpunishingtakesthelaw ofeffectinto

consideration

8.Behaviorproblemcanbeimprovedbyassociatingthemwithannoying

stateofaffairs.

9.Childrengetinterestedinthingswhichbringpleasantresults.
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SELF-ASSESMENTTEST

MatchtheprinciplesorlawoflearninggivenunderXwiththeappropriate

descriptiongivenunderY.

X Y

1.Multipleresponse Involves incorporating new

informationintooldwaysofthinking

2.Mentalset Learningoccursonlyiftheresponse

hasacertaineffectoftheindividual

3.Analogy/assimilation Trialanderrorlearning

4.Exercise Themorefrequentlyaconnectionis

establishedbetweenastimulusand

response, the stronger that

connectionbecomes.

5.Effect A response made only to parts

aspects oftotalmatterthan the

totality.

1.Learningcanbedefinedasanychangeinbehavior.True/false.

2.Whowasthefirsttocomeoutwithtrialanderrorlearningprocess?

a.B.FSkinner

b.E.L.Thorndike

c.J.Piaget

d.I.Pavlov

3.Whichofthefollowingisnotafactorintrialanderrorlearning?

a.Anunsuccessfultrial

b.Attemptstoachieveagoal

c.Eliminationofunnecessaryresponseconsolidationofsuccessful

response

4.Learningcantakeplaceeffectivelyifthechildisforcedtolearn.

True/false
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IMPLICATIONSOFPRINCIPLESOFLEARNING

THEPRINCIPLEOFMULTIPLERESPONSES

Whatisthebasisoftheprinciple?Trialanderrorlearningcomesfrom this

principle.Ineducation,trialanderrorprovidestheopportunityforstudentsto

getawideexperienceandchancetocarryoutexperimentsthemselves.In

otherwords,theylearnfromtheirownerror.

Whatshouldwedowhenourpupilsmakemistakeswhilelearning?Inthis

contextasteachers,weonlyprovidehelptoourpupilswhentheyneedit.In

fact,psychologistsnowagreethatallexperiencesareeducativeincluding

committingerrors.Itisimportanttonotethatlearningthatresultsfromtrial

anderrorisalmostpermanent.Pupilswillrememberwhattheylearnfromtrial

anderrorforalongtime.

THEIMPLICATIONOFTHEPRINCIPLEOFMENTALSET

Forwhatuseismentalsettotheteacher?Forlearningtooccur,positive

mentalsetinpupilsisanessentialcondition.Wecanprepareourpupilsfor

variousactivitiesinadvance.

 Givingassignmentorhomework

 Givingadvanceinformationorpreviewoftopic

 Invitingexpertsinparticularfieldsofstudytotalktopupilsorstudents.

THEIMPLICATIONSOFTHEPRINCIPLEOFANALOGY/ASSIMILATION

 Providingsimilaritiesbetweennewandoldtopics.

 Teachingfromtheknowntotheunknown

 Bringingtextbookabstractiontolifebyrelatingthemtotheexperience

ofpupils

 Providingidentitybetweenhistoricaleventsandpresentdayevents

 Encouragingpupilstomakedecisionsanddevelopdemocraticpoints

ofview.
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THEIMPLICATIONOFTHEPRINCIPLEOFPARTIALACTIVITY

Itisimpossibletopayattentiontoeverythinghappeningaroundusatthe

sametime.Whatwillyoudoasateachertocapturetheattentionofyour

pupilsandgetthemfocusedonwhatyouteach?Let’sconsiderthefollowing;

 Presentthelearningtaskinattractiveandmeaningfulways.

 Ensurethattheotherthingsdonottaketheemotionalatmospherein

thelearningenvironmentaway.

 SELFASSESMENTTEST

Writeeithertrueoffalseagainsteachofthefollowingstatementsbelow.

1.Trialanderrorlearninghelpspupilstolearnfromtheirownerror.

2.Researchonmentalsethasshownthatpupilsdevelopfavorable

attitudestowardslearningwhentheyknowthatteachersareconcerned

aboutthem.

3.Theprincipleofanalog impliesthattheteachershould provide

similaritiesbetweennewandoldtopics.

4.Thelaw ofexerciseensuresthatlearningexperiencesandother

activities.

5.Thelawofeffectdealswiththeneedtoprovidemoreopportunitiesto

pupilstouseandrepeattheknowledgetheyacquireinschool

6.Theneednottowaittillpupilsarereadytolearnbeforeweteachis

whatthelawofreadinessstandsfor.

7.Oneoftheimplicationsoftheprincipleofpartialactivityistoensure

thattheemotionalatmosphereinalearningsituationdoesnotwaiver.

8.Theuseofdrillteachingstrengthensthelinkbetweenstimulusand

response

9.Ateacherwhoensuresthattheclassroomexperiencesheprovidesto

hisorherpupilsaresatisfactoryandpleasantisapplyingthelawof

effect.

10.Preparatoryexperiencesthathastenthegrowthofreadinesscannotbe

providedinupperclasses.
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SESSION4

INSTRUCTIONALMATERIALS

Weneedtodefineinstructionalmaterialsinthesenseinwhichweareusingit.

Wewouldsaythatinstructionalmaterialsincludeanymaterialwhichcanbe

seenorheardandwhichcontributestothelearningprocess.Othernamesfor

instructionalmaterialsareAudio-Visualaids,teachingacidsandeducational

media.

IMPORTANCEOFINSTRUCTIONALMATERIALS

 They save the teacherthe trouble ofproviding lengthy verbal

explanation.

 Theyattracttheattentionofpupilsinwhatisbeingtaught

 Instructionalmaterials also provide an opportunityforpupils to

participateinthelesson

 Theyalsomakeiteasierforpupilstounderstandwhattheyaretaught.

PupilsintheBasicSchoolaremainlyinthementalstagewhichJean

Piagetnamedastheconcreteoperationalstage.Thismeansthatthey

learnbestwhenweuseconcretematerialssuchassticksforcounting

andperformingmathematicaloperations.Alsowhenpupilsseetouch

andperformingmathematicaloperations.Alsowhenpupilsseetouch

andhearwhattheyarelearningabout,theyunderstanditbetter.

 Inusinginstructionalmaterials,pupilscommunicatewitheachother

andtheteacher.Aspupilsgettheopportunitytotalkaboutthematerials,

describewhattheyseeorwhattheyaredoingwiththem,theyimprove

theirabilitytocommunicate.Theyalsohelptoimprovethevocabularyof

pupils.

 Anotheradvantagewhichisrelatedtothisistheabilitytotransferor

usewhathasbeenlearntineverydaylife.

 Theuseofinstructionalmaterialsalsohastheadvantageofpromoting

theabilityofpupilstorememberwhattheyhavelearntforalongtime.

Eachtimethematerialgivesthem anadditionalmentalpicture.Ifan

activitywasinvolved,theactiveengagementofthelearnerfurther

improvestheabilitytoremember.
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 Theuseinstructionalmaterialsalsopromoteself-learning.Thismeans

thatpupilscouldbeencouragedtolearnontheirown.Thisisduetothe

factthatfirstly,theyunderstandwhattheylearntandarehappyto

practiceitandthiswouldalsoencouragefurtherlearning.

 Pupilsareprovidedwithusefulpreviousknowledgeonwhichlater

learningcanbebased.Afterusinggoodinstructionalmaterialsina

lessonyouwouldnoticethatseveraloccasionswouldoccurinlater

lessonswherebyyoucanrefertothematerialyouusedtomakepupils

understandbetter.Forinstance,ifyouuseaweighingscaleonceto

teach,youwouldfindlatersituationswhereyouwouldcontinuetorefer

pupilstotheinstrumentyouonceused.

TypesofInstructionalMaterials

Thefirstoneisbasedonhowstronglythematerialaffectsthelearningofthe

pupils.Thesecondoneisbasedonwhichmajorsenseimpressionthe

materialimpingesorreston.

CATEGORYONEOFINSTRUCTIONALMATERIALS

 Primaryaids:Theseincludetheactualobjectsasplants,animalsand

otherman-madeobjectsintheirnaturalplaceordwelling.Some

examplesarefishinariverpond,cropsonafarm,monkeysinagame

reserve,airplanesattheairport,shipintheharbor,theAkosomboDam

andseveralrealobjectsusedinteaching.Wheretheyareintheirnatural

dwellingplaces,theireffectisevenbetter.Thepointtonotehoweveris

thattheseaidshavethebesteffectinteaching.Thismeansthatthey

haveabettereffectthananyoftheothers.Itisforthisreasonthat

teachersarealwaysadvisedtotrytouserealobjectsandreasituations

toteach.Fieldtripsareonewaytryingtouserealobjectsinteaching.

 Secondaryaids;Secondaryaidsaremainlymodelsofrealobjects,built

in solid forms.Prepared modalssuch ascubed and cuboidsin

mathematics,models ofhouses and airplanes and the like are

secondaryaids.Forthosethatdealwithhearing,theyincludetheactual

soundofbirds,animals,carsandthelikereproducedontaperecorder.

Intermsoftheireffectonlearning,secondaryaidsareinferiortoprimary

aidsbutarenecessaryincaseswhereitisdifficulttoprovidethe

primaryaid.Forinstance,sinceyoucannotbringashiptotheclassroom,
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thenextoptionshouldbeamodelofaship.

 Tertiaryaids:Theseincludealltheman-madematerialsandequipment

thatareusedtosupportteaching.Films,photographs,maps,charts,

prepareddrawings,chalkboarddrawings,radioteachingandthelike.

Tertiaryaidsarenotnatural.Theyareevenlessnaturalthansecondary

aids.

CATEGORYTWOOFINSTRUCTIONALAIDS

1.Visualmaterials:Thesearematerialsthatarepresentedtobeseenby

thepupils.Theyincludethefollowing;

Threedimensionalmaterials,whichpupilscansee,touch,smellor

eventaste.Theymaybeobjectssuchasatableandcookingpots.

Theymayalsobespecimenssuchasflowers,insects,leavesand

thingslikethatwhichrepresentsagroupofsimilarobjects.

Modelsarealothreedimensionalmaterialsusedinteaching.

Modelsarearecognizablerepresentationoftherealthings.

Printedmaterialsformsalargeproportionoftheinstructional

materialsfoundinmostschools.Thisisbecausetheyareeasily

accessibleandalsosomeofthem areeasytomake.Printed

materialsincludetextbooks,magazines,dailiesandthelike.Apart

from thetextbooks,theothersmaybecalledsupplementary

readingmaterials.

Chalkboardsarethecommonestandmostreadilyvisualmaterial.

Awiderangeofinformationcanbepresentedonitincluding

words,sketches,diagramsandcoloredillustrations.Inteaching,

however,itmustbeproperlyusedtohavethebesteffect.

FlannelBoards;theyareflatboardsmadeofeitherplywoodor

hardwoodandcuttorequireddimensions.Theboardiscovered

withflannelorfeltwhichisstretchedtightlyandpinsareusedto

holdtheflanneluntotheboard.Ifflannelisnotavailable,anold

blanketcanbeused.Theflannelboardisnotforwritingon.Itis

forpresenting picture.Such pictures can be cutoutfrom

magazinesordrawnbytheteacher.Lettersofthealphabet,

numberandsooncanbecutandpasted.Theimportantthingis

thatyoucanstickpapertothebackofthepictureorcardsyou

wanttopresentandcanthenstickthepictureontheflannelor

blanket.
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Bulletinboards:thesearetheboardsthatwecommonlycallnotice

boards.Althoughwedonotoftenrealizetheirvalueinteaching,

theyareactuallyveryuseful.Youmaysticksupplementaryreading

informationonitandpupilshavetheopportunityofreadingthese

duringtheirfreetime.

Pictures:picturesareonegroupofveryimportantvisualmaterial.

Picturescutoutfrom magazines,oldcalendarsandnewspapers

forinstance,canprovideverygoodillustrationsofthingsweare

teachingwhentheyaredisplayedtopupilsonflannelboards,

bulletinboardsorevenonthechalkboards.

Graphicmaterials:Thesearematerials,whichcommunicatefacts

andideasclearly.Theyareacombinationofdrawings,wordsand

pictures.Theyincludelinegraphs,bargraphs,piecharts,pictorial

graphs,diagrams,posters,mapsandglobes.

2.AudioAids

Listeningisaveryimportantclassroomteachingactivity.Pupilslistena

lottotheteacher’svoice.Askillfulteacherthereforeneedstomakeher

voicequiteattractiveandlessmonotonousandloving.Wemayvarythe

toneandpitchofvoicetomakehearingmoreattractive.

Despitesthis,weneedtovarythesourceofhearingfromtheteacher’s

voicetosomethingelse.Thismakeshearingevenmoreattractive.Audio

aidshelpustovarythesourceofhearingandmaketheaudiosense

moreusefulinteaching.Someaudioaidsare;

Radio:Radioprogramscanbeaveryusefulclassroom-teaching

source.Thespeechesofprominentpersonscouldcontainsome

informationwhichwillsupplementclassroomteaching.Itwillalso

provideavarietyinclassroominteraction.

Taperecorders:Taperecorderscanbeusedinmanywaysthan

radio.Forinstancetheycanbeusedtorecordsome

a)Informationthatwaspresentedonradiooutsideschool

hoursandplayedbacktopupils.

b)Teachinginformationandinstructionsforindividualpupils.

Inthiscaseslowlearningpupilsforinstancecanbenefit

from recorded guidelines as supplementofclassroom

teaching

c)Informationpresentedbytheteacherhimselforinan

interviewwithresourcepersons.
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Thesearejustafewofthesenumerouswaysinwhichtapecanbeused.

3.Audio-visualAids

Ithasshownbyresearchthatwhenpupilsseeandhearatthesame

timewhattheyarelearningabout,theyrememberitforaverylongtime.

Itisrememberedforlongerthaniftheyonlysaworheardit.Forthis

reasonaudio-visualaidsareveryessentialinteaching.Wehardlyuse

them inGhanabecausetheyarenoteasilyavailableinourschools.

Audio-visualaidsandvideo-taperecorders.

EFFECTIVEUSAGEOFINSTRUCTIONALMATERIALS

Instructionalmaterialsbythemselvescannotdomuchtoimproveor

promotelearning.Theirbenefitliesintheprofessionalskillsoftheteacherin

usingthem.Toensurethis,thereareafewfundamentalsteps,whichthe

teachermusttake.Theyincludethefollowing.

Prepareyourself:Youneedtoensurethatyouareconversantwith

thematerialsbeforehand.Studytoolormaterial;determinehow

youwoulduseitincludingthequestionsyouwouldaskandthe

activitiesyouwouldperform.Donotwaittodecidethesethingsin

theclassroom,becauseifyoudothatyourlessonwouldnotbe

smooth.Youmayaskambiguousquestionsforinstance.Besides

this,ifyoupreparehowyouaregoingtousetheaid,youwouldbe

abletotellwhichaspectoftheillustrationyoumayneedto

emphasize.

Preparethematerials:iftherearenumberofmaterialstobeused

asflashcards,youhavetoarrangethemintheorderinwhichyou

wouldusethem.

Prepare the environment:You would have to check the

environmentoftheclassroom,forinstance,todeterminewhere

youwouldplacetheclassroom,forinstance,todeterminewhere

youwouldplacethematerialssothepupilscanbenefitbestits

use.Otheraidsmayrequireadifferentpreparation.

Preparethepupils:Forthepupilsto benefitfullyfrom the

instructionalmaterialyou use,they should have sufficient

backgroundinformationtobeabletounderstandtheinformation

youhavepresentedontheaid.
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Useofthematerials:Allinstructionalmaterialsyouuseshouldbe

properlyintroducedtopupils.Theyshouldbeawareofwhat

importanceissuesbythenecessaryexplanations.Toillustratethe

pointfurther,letusoncemoreusecardboarddrawing,asa

commonaid.Therearecertainstepswemusttakeinusing

prepareddrawingsoncardboardtoensurethattheyactuallyhelp

toimprovepupillearning.

Theseare;

 Inpreparingthematerials,youneedtoseekasecondperson’sopinion

aboutittoensurethatitisnotmisinterpreted.Thereisasayingin

Ghanathattheonewhocutsapaththroughtheforestmaynotseethat

itisnotstraightbutthosefollowingwoulddoso.Itisalwaysimportant

toasksomeonetoevaluatewhatyouhaveprepared.

 Presentthematerialatanopportunetimeinyourteachingtomakeit

havethebesteffect.Someteachersspendalotofenergyexplaining

anddoingallthetalkingandintheend,presenttheprepareddrawing.If

theyhavepresenteditearlier,itwouldhavesavedalotoftrouble.

 Teachingmaterialsshouldbeusedwithinterest.Interestiscontagious.

Wheretheteacherisenthusiasticabouttheaid,thepupilsarelikelyto

bemoremovedbyitsuse.

 Presenttheinformationcontainedbytheaidinalogicalsequence.If

yourefertosessiononeofthisunit,youwouldrememberallthegood

benefitsofarranginginformationlogically.Thisalsoappliestheuseof

instructionalmaterials.

 Planforpupilsparticipationindiscussionsbasedintheaid.Donotjust

explainwhatisonitandputitaway.Framequestionsandissuesfor

discussion,eitherbeforeorafteryourpresentationwhittheaid.

 Faceyourpupilswhenusingthematerialsaspossible.Observetheir

reactionsandattitudestowardsit.Doesitprovokesomethinkingand

interestonthetopic?Agoodaidshoulddobothofthese.

 Neveruseanaidwhichislikelytooffendorannoysomebody.For

instanceaidswhichexpressaderogativeofareligious,culturalorethnic

groupislikelytooffendsomeone.

 Alwaysmakesurethatyouraid suitsthetopics,isdecentand

acceptable.Donotpresentanunsuitableorunacceptableaidandthen

apologizesasyouuseit.Ifitisnotsuitablesonotuseit.
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 Afterteaching,leavethematerialonviewforanappropriatelengthof

timesuchasonetotwoweeks.Youmaydisplayitonabulletinboardor

thewalloftheclassroom.Thiswouldgivepupilstheopportunityto

studyitfurtherandmasterwhatisonit.

SELF-ASSESMENTQUESTIONS

1.Defineinstructionalmaterial?Givetwootherthathavebeenusedfor

these.

2.Statefourreasonswhyinstructionalmaterialsarenecessaryinteaching

andlearning

3.Whatisthedifferencebetween primaryand tertiaryinstructional

materials?

4.Listanyfourvisualmaterialsthatareusedinteaching

5.Whataregraphicmaterials?

6.Stateanyfivethingsyoumustdowhenpreparingcardboarddrawingsto

ensurethattheycarrythebesteffectwhenyouusethemtoteach.

7.Give anyfourpreparations the teachermusttake before using

instructionalmaterialstoensurethattheywouldhavemaximumeffect.

8.‘Instructionalmaterialsbythemselvescannotdomuchtoimproveor

promotelearning’.Identifyanytwothingstheteachermustdoforthe

materialstobeusefulinimprovinglearning.

9.Givetwo reasonswhysometeachersteachwithoutinstructional

materials.

10.Givetworeasonswhytheseexcusesfornotusinginstructional

materialsarenot
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SECTION5

INTERACTIONANDCOMMUNICATIONININSTRUCTION

TYPESOFCLASSROOMINTERACTION

Wholeclassinteraction

Smallgroupinteraction

Individualinteraction

Pairsinteraction

Doyouoftenteachpupilstogetherwithoutconsideringgroupandindividuals?

Haveweyoubeeninstructingthewholeclassasaunitandatthesametime?

ThisiswhatoftensointheclassroominGhana.Wecallthisthewholeclass

methodofinteraction.Wholeclassinteractionisthetypeormethodof

instructionbywhichtheteacherhandlesallthepupilstogetherandmanages

themasaunitwithoutsub-dividingthem.Theteacherinvolvesallthepupilsat

once,sayingthesamethingstothematthesametimeandatthesamespeed.

FEATURESOFWHOLECLASSINTERACTION

Theteacherinstructsandmanagesthewholeclassasaunit.

Theteacheridentifiesthepupilsneedandsetsastandard,whichhe

expectseverypupiltoreach.Theteacherthenorganizesinstruction

towardsthesetstandard.

Thesizeoftheclassshouldneitherbetoolargenortoosmall.

Pupilsmustbeoffairlyequalability,ageandexperience.

Theteacherinvolvesallthepupilsatonce,sayingthesamethingsatthe

sametimeandspeedandengagingtheminthesameactivities.

MERITSOFWHOLECLASSINTERACTION

Childrengainacademicallybylearningtogether.

Itiseconomicalsinceitsavestime,effortandmoney.

Aschildrengothroughthesameexperiences,theyrealizetheyhavea

commongoal.

Thismakesthemco-operatewitheachotheranddevelopateamspirit.

Itenableswholeclassdiscussions.Thereisofgreatvalueinclass

discussionundertheteachers’guidance,forinstance,whendealingwith

commonerrorsanddifficulty.

Sometimeschildrenaremadetocompletewitheachandhismotivates
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themtoexcel.

Children’s’interestandactivitycaneasilybestimulated;anactivity

becomesinfectioustotheothers.

Itbecomeseasyfortheteachertousesomewaysofexcitingpupilsto

learnsuchasbypraisingthem.Praiseismoreeffectivewhenthewhole

classwitnessit.

DEMERITSOFWHOLECLASSINTERACTION

Individualpupilscaneasilybecomeinactiveormaydozeoffunnoticed.

Wholeclassteachingcanencouragepassivelearning.

Itisteachercentered.

Theteachercaneasilyassumethatallthathesaysisunderstoodbyall

thepupils.

Itdoestakeaccountofindividualdifferencesinability,experienceand

emotiondevelopment.

GROUPINTERACTIONINTEACHING

Thisistheapproachwherebytheteacherdividesthepupilsorstudentsinto

smallgroupsforthepurposeifreviewinginformationorsolvingproblem.In

thissituationeachgrouphasaleaderandasecretaryfortheexecutionoftask

given.Pleasenotethatgroupingisalwaysdonetoserveapurpose.Therefore

itrequirescarefulplanning.Youwillexpectthedifferentgroupstositat

separateplacestowork.Itisnotpossibleforyoutobewithallofthematthe

sametime.Thismeansthatthetaskyougiveeachgroupmustbeclearly

explained.

Anotherimportantissueyoumustnoteaboutgroupingisthatthenumberof

membersshouldnotbetoomanyortoosmall.Dillion(1987)believesthat

groupsoffivetosevenaregood.Thebestnumberwillhoweverdependonthe

kindofactivityyouexpectthemtodo.

TYPESOFGROUPING

 Abilitygrouping.

 Mixedgrouping

 Social/friendlygrouping

 Randomgrouping

 Interestgrouping.
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MERITSOFGROUPINTERACTION

 Itmakesteachingflexiblebecausedifferenttopicscanbecoveredatthe

sametimeduringgroupwork.

 Pupilslearntoworkasateam,thuscreatingthespiritofco-operation

 Itencouragestheactiveparticipationofallpupilsinclasswork.

 Itgivesgroupleaderspracticeinsocialresponsibility.

 Itbreaksthemonotonyofclassteachingandofferspupilsmore

stimulatingclassactivities.

 Wherematerialsandequipmentarescare,thegroupmethodisthebest

touseinclassinteraction.

 Itdevelopsinpupilsself-relianceanddiscouragestheiroverdependence

ontheteacherforallknowledge.

DEMERITSOFGROUPINTERACTION

 Itistimeconsumingespeciallyinthepreparationstage.Thisisbecause

theteacherhastoprepareseparatespecifictasksforeachgroup.

 Itisnoteasytoevaluatethecontributionofindividualsinagroupwork

situation.

 Beforepupilsgetusedtogroupwork,theteachermighthavetocope

withorganizationandmanagementproblems.

 Unlesscarefullycontrolled,thenoiselevelintheclassroom mightbe

higherthandesirable.

 Theordinaryclassroomspaceandarrangementmaynotbesuitablefor

groupworkinvolvinglargenumberofpupils.

 Ifnotorganizedbeforethebeginningofthelesson,theshiftingaround

oftablesandchairscanwastetime.

INDIVIDUALINTERACTION

Individualinteractioninteachingisthetypeofclassroom interaction,which

allowstheteachertoofferassistancetoindividualpupils.Whenthisisdone,it

enablespupilstoworkattheirownpace.Thismethodofteachingaddresses

theindividualdifferencesofpupils.Whenusedproperly,itenableseachpupil

tomasterapartofthecourse.Inindividualinteraction,theteacherspends

timeexclusivelywithonepupil,discussingworkdoneandtheprogressmade.
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FEATURESOFINDIVIDUALINTERACTION

Theseincludethefollowing

 Learningismadeapersonalactivityinthistypeofinteraction

 Coarsematerialsareusuallybrokenintoindividualunitswithclearly

statedobjectives.

 Eachpartofthecoursemustbemasteredbeforethenextoneistackled.

 Timeisspentexclusivelywithonepupilsdiscussingworkdone.

 Attheendofthewholeexercise,thepupiltakesatestandisprovided

withinstancefeedbackonperformance.

MERITSOFINDIVIDUALINTERACTION

 Itcatersforindividualdifferencesinthatchildrenlearnattheirownpace

andarenotputunderpressuretocopewithothers.

 Childrenaremoreresponsiblefortheirownlearning.Thismakesthem

initiative.

 Itpromotesindependentlearning.

 Theteachergetstoknow eachchildbetterandcanidentifytheir

strengthsandweaknessesandprovideappropriateremedies.

 Thechildreceivesbetterpersonalattentionsincetheteacherknows

eachchild’sproblemsspecialneeds.

 Individualizedteachingensuresthefullparticipationandinvolvementof

pupilsinthelesson.

 Itenablestheteachertomonitoreachpupil’sprogresscloselysince

regularfeedbackisavailable.

 Itisalsoparticularusefulforreadinglessons.

 Thereisopportunityforthechildtocompleteagainsthimselfand

developsrealsenseofachievement,self-esteemandsecurity.

DEMERITSOFINDIVIDUALINTERACTION

 Interactingwitheachchildineveryperiodistimeconsuming.

 Teachingandlearningmaterialsandotherresourcesmaybeinadequate.

 Classcontrolisdifficultwheretheclasssizeisunwieldy.

 Itdenieschildrenthesocialandemotionalbenefitsofgroupworksince

pupilsmayisolatebyworkingindependently.

 Planningforindividualinteractioncanbeenergysappingtotheteacher,

asalotoftimeisneededtoprepareforeachchild.
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SELF-ASSESMENTTEST

1.Whichoneofthefollowingisnotatypeofclassroominteraction?

a.Excursions

b.Wholeclassteaching

c.Groups

d.Individual

2.Whichofthetypesofinteractionintheclassroom doestheteacher

instructandmanagetheclassasaunit?

a.Individualinteraction

b.Groupinteraction

c.Wholeinteraction

3.Themeritsofgroupinteractionincludeallofthefollowingexcept

a.Pupilslearntoworkasateam

b.Itbreaksthemonotonyofclassteaching

c.Itisflexible

d.Childrenaremoreresponsiblefortheirownlearning

4.Interactingwitheachchildineveryperiodistimeconsuming.Thisis

associatedwithwhichtypeoftheclassroominteraction?

a.Individualinteraction

b.Groupinteraction

c.Wholeclassinteraction

5.Inindividualinteractioninteaching,eachpupilisexclusivelytoworkat

hisownpace.True/false

6.Ingroupinteractioninteaching,theteachercanidentifythestrengths

andweaknessesofeachchild.True/false

7.Ingroupinteraction,leadersareempoweredtocontrolallactivities

amongthegroups.True/false

8.Whichofthefollowingtypesofgroupinginvolvespupilsofvaryinglevels

ofintelligenceorabilityinonegroup?

a.Abilitygrouping

b.Mixedabilitygrouping

c.Socialgrouping

d.Randomgrouping

9.Oneofthefollowingtypesofgropedwithoutcriteriainmind

a.Gendergrouping.

b.Interestgrouping

c.Randomgrouping

d.Socialgrouping
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NON-VERBALCOMMUNICATIONINTHECLASSROOM

Non-verbalcommunicationistheprocessofpassinganunderstandable

messagefromonepersontoanotherbymeansofphysicalexpression.Moore

(1999),statesthat,whenwesendmessagewithoutusingwords,weare

involvedinnon-verbalcommunication.Non-verbalmessagesmaybeusedto

showsatisfaction,approachordissatisfaction/disapprovalofbehaviorputup

intheclassroom duringtheteachingandlearningmayalsobeusedtoadd

expressiontospokenwords,suchasopeningarmstoexpresssomething‘big’

orbringingpalmstogethertoexpress‘smalls’.

TYPESOFNON-VERBALCOMMUNICATION

Gestures–pointingormotioningtoapupiltocontinueorstopan

activity.Alsoshakingone’sfingerorhandatapupiltoindicate

disapprovalorasawarning.

Facialcues–asmile,afrown,aseriousorquizzicallook.

Bodymovement–theseincludemovingtowardstherespondingpupilor

adoptingsometypeofthinkingpose.

Headmovement–thisinvolvesnoddingtoshowapprovalortosay‘yes’

orshakingtheheadfordisapprovalor‘no’.

Thesearethemainwaysinwhichnon-verbalcommunicationisexpressed.

Howeverthereareothers,likehowtheteachermovesaroundtheclassroom,

orusedspaceandtime.Alltheseconveymessagestopupils.Forinstance,if

teacherisalwayslatetostartalessonandendsthem beforetime,what

messagedoyouthinkwillbeconveyedtothepupils?

ADVANTAGESOFNON-VERBALCOMMUNICATION

Non-verbalcommunicationreducestheamountoftalkingtheteacher

doesintheclassroom.

Gesturesandmovementscanimprovethecommunicationofclassroom

conceptsbeingdevelopedbytheteacher.

Itgivesopportunityforchildrentogetinvolvedinthelesson

Pupils feelhighlyelated when theyare positivelyreinforced by

non-verbalcuewhichraisetheirego.

Non-verbalcommunicationisindicatedtobemorepowerfulthanverbal

communicationincontrollingpupils’behaviorinalesson.

Italsoraisesthelevelofpupils’responseintheclassroom.
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SELF-ASSESMENTTEST

1.Thesignlanguage,whichisusedtocommunicatewiththedeafperson,

isnotnon-verbalcommunication.True/false?

2.Everyteacherintheteachingandlearningprocessalwaysadopts

non-verbalcommunicationintheclassroom.True/false?

3.Non-verbalcommunicationcanbeusedtocheckundesirablebehaviorin

theclassroom.True/false?

4.Allthefollowingaretypesofnon-verbalcommunicationexcept

a.Headmovement

b.Gestures

c.Bodymovement

d.Speaking

TEACHER-PUPILINTERACTION

Someeducationistshaveexpressedsomeviewsabouttheimportanceof

teacher-pupilinteraction.NacinoBrown(1982)andMeyerFloyed(1966)

expressedthat,foreffectiveteachingandlearningtotakeplaceinthe

classroom,theremustbeaneffectiveinteractionandengagementbetween

theteacherandpupils.

Teacher-pupilinteractionisthecommunicationthattakesplacebetweenthe

teacherandpupils,whichisgearedtowardsgettingpupilstounderstandand

performlearningtaskspresentedtothem.Forthistobeeffective,aconducive

atmospheremustexist,soastoenablefreedomofexpressionofviewsina

tensionfreeclassroom.Itisalsoveryimportantfortheteacherinthiskindof

relationshiptousepraiseandotherformsofreward(reinforcement)to

encouragepupil’storespondandco-operate.

Teacher–pupilsinteractionintheclassroom iscenteredonthegiveand

takestrategyknownasquestioning.A questionisastatement,which

demandsaresponse.Therefore,astheteacherasksquestionsandpupils

respond,somuchinformationisexchangedforlearningtotakeplace.

USESOFTEACHERQUESTIONSINTHECLASSROOM

Questionsare;

 Askedtofindoutwhatthepupilsalreadyknowaboutthetopicofa

lesson.Thisprovidesafoundationuponwhatthenewknowledgeisbuilt

ordeveloped.
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 Theyareaskedtoassistpupilstomakejudgmentsonanissueor

developalineofargument.

 Toarouseinterestandsustainit.

 Toprovokelearnerscuriosityforthemtoinquire

 Teacher’squestionsarealsousedtoassessorfindouttheeffectof

previousteaching

 Theyserveasarevisionofthemaintopicsbeingdiscussedorfocus

attentiononthemostsalientaspectsofthetopicbeingdiscussed

 Questionsindicatethepupils’levelofintellectualfunctioning.

IMPORTANCEOFPUPIL’SQUESTIONS

Pupil’squestionsencourageclassparticipationandinterestinthe

lesson.

Theyserveasameansofgettingsatisfactionanswersrelatedtoissues

orquestionsonatopicnottoucheduponinthecourseofteaching.

Theyareinstrumentsforsatisfyingtheircuriosity.

Thishelpstheteachertoevaluatetheirintellectualfunctioningsothat

theymayadjusttoit.

Thesequestionsenabletheteachertodealwiththepupilsasindividual

whohavetheirpeculiarinterestandproblems.

Theymayleadtofurtherresearchoractivityorassignment.Forexample,

homeworkmaybebasedonthereviewquestionsthatthepupilmayask.

Thequestionsmayalso serveasagood starting pointforthe

developmentofnewlessonplan.Theyalsoserveasavalidareaforthe

appropriate location ofpupil’s previous knowledge and forthe

developmentofanewlesson.

Theirquestionsrevealmisconceptionsorwronginterpretationsofideas,

wordsandconceptsonthetopicunderdiscussion.

SELF-ASSESMENTTEST

1.Goodrapportshouldbecreatedintheclassroom forteachingand

learningtotakeplaceeffectively.True/false?

2.NacinoBrownandMeyerFloyeddisagreewiththeideathatthe

classroomatmospherehasaninfluenceonlearning.True/false?.

3.Intheteachingandlearningprocess,onlyteacherquestionsare

necessary.True/false?
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4.Productivetalkintheclassroomdoesnotdependmuchonthekindof

questionspupilsask.True/false?

5.Questionscannotbeusedtomakepupilsattentive.True/false?

6.Pupil’s questions are instruments for satisfying their curiosity.

True/false?

7.Reinforcement does not affect teacher-pupilinteraction in the

classroom.True/false?

SESSION6

RATIONALEFORTHEACQUISITIONOFINSTRUCTIONALSKILLS

InstructionalSkillsExplained

Instructionalskillsincludequestioningskills,classmanagementskills,lesson

planningskills,orallanguageskills,observationskills,skillsinhandling

disruptivebehaviorandmanymore.

Instructionalskillisthereforetheabilitytostructure,orderororganize

informationmeaningfullyforlearnerstoreceiveiteasilyinalesson.

RATIONALEFORTHEACQUISITIONOFINSTRUCTIONALSKILLS

Theacquisitionofinstructionskillswillhelpteacherstounderstandand

planinstructionactivitysystematicallysothatlearnerpotentialswillbe

properlydeveloped.

Theacquisitionofinstructionskillswillenabletheteacherorinteract

appropriatelywithpupilssothattheycanenjoylearning.

Itwillalsoenabletheteachertodeterminetheinstructionresources

neededtomakelessondeliveryeffective

Furthermore,theacquisitionofinstructionalskillswillenabletheteacher

tomakeefficientuseoftimeinlessondelivery.

Themisbehaviorofpupilswillreduceconsiderably.Goodinstructional

skillsmeansthatpupilswillbeadequatelyengagedandkeptsobusy

thattheywillnothavetheopportunitytomisbehave.

Itwillensuretheachievementoflessonobjectivesalways,thereby

makingitpossibleforpupilstoacquirerequisiteskillsandpasstheir

examinations.
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IMPORTANCEOFINSTRUCTIONALSKILLSTOTHELEARNER

Searles(1967)cameoutwiththreepurposesofinstructionalskillstothe

individual.Tohim,theindividualwillbenefitbybeingableto.

Discover,createandexpressmeaning.Thisemanatesfromthefactthat

theindividualwilllearntoestablishgoodobjectives,drawgoodplans

andachieveabetterunderstandingofissues.Allthesecomefromwhat

thepupilwillbetakenthroughinthecourseofinstruction

Developarationalpower.Theabilitytothinkrationallyandlogical

comesfrom experiencingitintheclassroom.Thepropersequencein

teachingactivities,logicalquestionsbeingaskedandconclusionsdrawn

inclassroominstruction,helpsdeveloparelationalpower.

Developaquestforknowledge.Theoutcomeofagoodlessonshould

alwaysstimulateapupiltowanteitheruseit,orknowmoreaboutit.

Thismeansthatexperiencinggoodinstructionalskillswillmakethe

pupillovewhatisbeinglearned,understandit,lovethesubjectand

alwayswanttolearnmoreofit.

SELF-ASSESMENTTEST

1.ThepurposeofinteractionskillbySearles(1967)includeallthe

followingexcept,

a.Trainingthelearnertodiscover,createandexpressmeaning.

b.Helpingthelearningtodevelopanurgeforknowledge.

c.Trainingthelearnertodevelopreasoningpower.

d.Trainingthelearnertogetgoodemployment.

2.Instructionistherandomandstructuredwayofgivinginformationthat

influenceindividualbehavior.True/false

3.Onerationalefortheacquisitionofinstructionalskillsistheabilityto

relatewellwiththemembersofthecommunity.True/false

4.Statetworeasonswhyinstructionalskillsarenecessaryforthelearner.

a.………………………………………………………………….

b.………………………………………………………………….
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UNIT2

SESSION1

PUPIL–CENTEREDMETHODOFTEACHING

ACTIVITY-ORIENTEDMETHODSINTEACHING

Childrenaswellasadultsarefullofactivity.Itisanaturalpartofourbeing.

Exceptwhentheyareillorasleep,childrencanhardlykeepstill.Theymustbe

doingsomething.Wealllearnbydoing,bygettinginvolvedintheaction.Since

activityissonaturaltochildren,you,asateachercanuseittoagreat

advantageifyoucanplanyourteachingtoincludealargeamountof

purposefulactivity.Itisbecauseactivitiesarecrucialtothelearningofthe

childthatyourworkintheprimaryschoolisbasedontheexpectationthat

teachingmustbeactivity-oriented.

THENATUREOFACTIVITY

Childrenareengagedinactivitywhenevertheyaredoingsomething-playing,

running,fighting,climbing,dancingetc.unfortunatelysometeachersthinkofit

onlyintermsofphysicalactivity,andalotofnoise.Speaking,reading,and

thinkingarealsoactivities.Perhapsthesementalactivitiesaremoredifficult

topracticethanthephysicaltypes.

Activitiescontributetoformingourhabits.Habitsareestablishedpatternsof

behaviourthatwenowperformwithoutthinkingaboutit.Thewayyouwalk,

talk,controlyourtemperorshowpolitenessorhonestyarehabits.Thereare

badhabitstoo:spitting,tantrumsandbullying,lateness,fighting,nailbiting,

sneeringetc.

Activityhelpsusacquireexperiencequicklybecausetheyenableusto

practiceoftenbyrepetition.Themoreyourepeataskillthebetteryoubecome

whenyouuseit.Thisisbecausethemoreoftenwedosomething,themore

establisheditbecomesasapartofourtotalpartofthelearningprocess.

However,notallactivitiesareuseful.

Firstly,someactivitiesarewasteful.Whenatwelveyearoldcanuseatape

measuretocheckthelengthofaroom,itwillbewastefultoaskhimtouse

hand-spanorherfeet.The12yearoldhaswideandvariedexperiencesthat

maketheothermethodschild’splay.Equally,itwillbeextremelydifficultto
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expectsix-yearoldstofeelthepainandanguishofthevictimsofan

earthquakeorrefugeesinacivilwarbylookingatpictures.Activitiesmust

thereforebeappropriatetotheageandthedevelopmentallevelofthepupils.

Secondly,someactivitiesandpracticesleadtolearningthewrongbehavior

suchasincorrectwaysofsubtractingandincorrectwaysofrespondingto

greetings.Youmustthereforebecheckingconstantlytheactivitiesyousetfor

pupils.Bealerttoanyerrorsbeforetheygetfirmlyfixed.Errorswhichgo

uncheckedsoonbecomeshabitandaremuchmoredifficulttocorrectata

laterstage.

FEATURESANDPURPOSEOFACTIVITYINTEACHING

Farrant(1980:133)suggeststhefollowing:Agoodactivity………………

 Isenjoyableforthosetakingpart,

 Sustainstheinterestofthepeopleforaslongasittakesthem to

succeedinwhatevertheyarelearning,

 Iswellwithinthecompetenceoftheageandabilityofthechildrenusing

it,

 Allowsamplefreedomforchildrentoexpressthemselves,

 Doesnotmaketheconsequencesofinitialfailuressoseriousor

disturbing,

 Helpthelearnertogainafirmergraspofwhatislearnedbylearningtoa

deeperunderstanding,and

 Doesnotattractattentiontoitselfattheexpenseofwhatisbeing

learned.

PURPOSEOFACTIVITYINLEARNING

Therearethreemainpurposesanactivitycanserve:

 Developaskill–drawing,measuring,self-control,

 Discover / acquire new knowledge through investigation,

experimentation ,exploring (mixing oiland water to see what

happens),and

 Applyingtheknowledgetousefulends(buyingandselling,cooking,

decoratingaroom),creatingashopintheclassroom.

Anactivitymaybeselectedtosupportalessonormaycovertheentire

lessonaspartoftheworkinaunit.
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ACTIVITY-ORIENTEDMETHODS

PLAYMETHOD–MAYESKY

Sincemanypsychologistsdisagreeonasingledefinitionofplay,Mayesky

(1990)suggeststhatinordertounderstandplay,itisbettertolookatits’

characteristics.

Childrenenjoyplay.Itiswhattheydoalldaywhentheyarenotasleep,sick,or

resting.Playisanactivitywhichdoesnotnecessarilyresultinaproduct.It

mayinvolveonlyonechildoragroupofthem.Itmayrequiretoys,toolsor

nothing.Itmaylastafewminutesorperhapsanhour.

Mayeskydescribedfivemajorfeaturesofplayasfollows:

 Anaturalpartofeverychild’slife:-adultsdonothavetotellchildrenhow

toplay,

 Self-directed:-Itisdeterminedbythepersonalityoftheindividual,and

adultsshouldnotinterfere,

 Anactivityandnotaproduction:-nobodyshouldexpectaresultduring

play;Itisdominatedbytheplayersandtheresultsareuncertain,

 Atotalactivity:-childrencanbecomecompletelyabsorbedastheyplay.

Howeveritmayendasitstartedormaygoonforalongtime,and

 Asensitivethingforchildren:-children’splaycouldbenoisyandorseem

deeplyinvolving,butitcouldeasilybedestroyedbyinterferencesby

otherchildrenorevensuggestionsfromadults.

Playisonemajoractivityofchildrenthatcontributestotheirphysical,mental,

emotionalandsounddevelopment.

Howcanwethenharnesssuchanunpredictableactivitytohelpchildrenlearn?

Childpsychologistssuggestthatwhenchildrenacquirenewknowledge,they

haveimmediatedesiretouseit.Thegirlwhohastolearntorideorclimb

practicesit,takingsomerisks.Shemayhaveafew accidents,yetshe

continuesandperfectsiteventually.New knowledgethereforeinvitesthe

desiretoexperimentanditisthisexperimentationthatiscalledplay.

Playenablesthechildtofindthoseactivities,whicharesatisfyingand

enjoyable.Fortheteachertousetheplaymethoditisimportantthatheknows

whenitbestbedirectedtowardslearning.
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Theteachercan;

Limitplayatirrelevantactivities;and

Guidesplaytowardsusefulactivities;and

Linksplaywithand,useittostrengthenknowledgeandskillsthechildhas

beguntoacquirewhethersocial,emotional,cognitiveorphysical.

Whenyouareabletolinkwhatyouwantthechildtolearntotheactivitiesshe

findsmostrewardingandenjoyable,sheislikelytodevelopinterestinlearning

aswellasachievebetterresults.

Wecanalsomakechildrenseetheusefulnessofwhattheylearnbyhelping

themapplyit.Whentheylearnaboutmeasurementstheycanplaythetailor

andhiscustomer,takingmeasurementsforanewdress.Whentheylearnthe

socialskillsofgreetingsandreceivingvisitors,pupilsplayhosttovisitors.

ROLEPLAY

Whenpupils/learnersbegintoimaginethattheyaresomebodyelse(father,

mother,nurse,marketwoman,policeman,driverorteacherandpretendtodo

thosejobs,theyassumesuchrolestolearnaboutthepeoplearoundthemand

theirenvironment).

Roleplayservesthefollowingpurposes:

 Apartfrombeingfun,roleplayhelpsthemtopracticeskills,standards,

attitudesandsocialhabitstheywilluselaterinlife–cleanliness,

bandaging,serving,sorting,mothering,etc.

 Ithelpschildrenbringintotheopenmanyoftheiranxietiesandworries

suchasthosethathavefrightenedorshockedthem(suchasquarrels

betweenparents,injectionsatthehospital)untiltheycometoterms

withthem,

 Theirmake–believeplaywhichinvolvesanger,violence,frustrationact

assafetyvaluesthroughwhichtheycanreleasetension;

 Imaginativeplay,evenwhendonealone,isaform ofcommunication.

Whetherwetalkofexperimentation,creativeplayorroleplay,the

teacher’sroleremainsthesameasoneoffacilitation.

 Thechildneedsanenvironmentrichinmaterialwithwhichhecanplay.

 Toolittlematerialstoplaywithwilllimitandrestrictherexperiencesto

suchanextentthatshemaynotdiscoverthepatternsofrelationsinhis



66

world.Suchdiscoverieswouldform herfoundationforsubsequent

learning.

 Materialmustbesuitedtoherageandlevelotherwiseshewilleasilyget

boredandfrustrated.

 Showinganinterestinwhattheyaredoing,talkingaboutthem with

encouragingremarkswillbuilduptheirconfidence.

 Givingthemfreedomtooperate,butguidingthemwithleastrestriction

willbuilduptheirindependence.

 Ifyoushowthatyouarepreparedtoanswertheirquestionsashonestly

aspossible,thiswillmakethemfearlessinfindingoutthetruthabout

things.

GAMES

Agameisanactivitywithagoal,rulesandlotsoffun.

Gamesmaybegroupedindifferentways:

 Outdoorandindoorgames,

 Competitiveandco-operativegames,

 Individualandgroupgames’

 Countinggamesandreadinggames,

 Boardandnon-boardgames,

Agamecanbeusedtoserveanyorallofthepurposesbelow:

 Toreinforceandpracticeideasoraskilltaught:

 Forinvestigation

 Toinculcateattitudesinpupils

 Tofilltimer/occupypupilswhilsttheteacherisbusywithsomething

else,

 Forfun.

USINGGAMESASAMETHOD

Thereareseveralissueswithteachers,whousegames,aspartoftheir

methodstoencouragelearningneedstonote.

Firstly,youmustdecidewhatpurposethegamewillserveinteaching.

Secondly,youmustselectorinventagame.Oftenteacher’shandbooks

containdescriptionsofgamesyoucanuseforspecificobjectives.
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Thirdly,rememberthatgameshaverulestobefollowedotherwisetheplay

maydegenerateintoarguments,quarrelsandfights.

Checkwhethertherulesaresimple,clearandfew.Thesemakeiteasyto

follow andmaster.Rulesoftenincludehow onewinsifthegameis

competitive.Youngerchildrencannotfollowmanyrules.

Four,youmustconsiderhowmanypeoplecanplay:whetherindividually,in

pairs,asagrouporasaclass.Thequestionof‘howmany,’isimportant

especiallyintheclassroom becauseofsupervision.Inaddition,“howmany

people”becomeimportanttoowhenmaterialsareneeded.

Apartfrom gamesplayedintheclassroom,thereareseveralusefulgames

thatcanbeplayedoutsidetheclassroom.Somegamescanbeplayedbythe

roadside,inthehomeandplayground,oftenwithoutsupportfromteachersor

parentsorwithoutmaterials.

InEngishforPrimarySchoolsTeacher’sHandbookone,(Publishedbythe

Curriculum ResearchDivision.GhanaEducationService,1997)pp.10–11

andpp.25–31,overtwenty-fivegamesincludingthefollowinghavebeen

provided:

a)Chaingames

b)Basketgames

c)Blindman’sbuff

d)Lostpropertygames

e)Kim’sgame

f)Youareright/youarewrong.

USINGGAMESWITHPUPILS

Familiarizeyourselfwiththegame.Readthroughthegame,notingitspurpose,

materialsrequiredifany;numberofpupilswhoplayatatimeandtherules

participantshavetolearn.

Playthegameonceortwicewithacoupleofpeopletogetafeelofitnoting

possibledifficultiesyourpupilsmayencounteratthestart,howlongdoesit

taketofinishthegame?.Willthisfitintoyourlesson?
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Assembleallmaterialsadaybeforethegameisplayed.Childrenmaybe

requiredtobringsomeofthesematerialsfromhomeortheymaybeprepared

aheadoftime.

Demonstratehow thegameisplayedwithoneortwopupilsinclass

explainingbrieflyanyrulesincludinghowawinnerisdeclared.

SELF-ASSESSMENTQUESTIONS

1)Ateacherhassubmittedhislessonformarking.Brieflylistanyfive

guidelinestodecidewhetherthepupilactivitieshehaschosenare

suitable.

2)Childrendon’twantinterferenceorguidelineswhentheyareplaying,yet

youcanuseplayasapowerfulmethodtopromotelearning.Howcan

youdothis?

3)Describerole-playasamethodofteaching.Explainyourroleasa

facilitatorduringrole-play.

4)Howisagamedifferentfromarole-play?Whywouldyouwanttouse

gamesinyourlesson?Describehowyouwouldpreparebeforeusinga

gameyouwantyourpupilstoplay.

THEDISCOVERYLEARNINGPROCESS

Discoverylearningcanbedefinedasthelearningthattakesplacewhen

studentsarenotpresentedwithsubjectmatterinitsfinalformbutrather

arerequiredtoorganizeitthemselves.Thethreemaincharacteristicsof

discovery-learningprogrammersare:

Purediscovery:-studentaregivenatopicorproblem toworkonandare

thenfreetoexploreatthetopicwithaminimum ofguidelinesor

suggestionsbytheteacher.

Guideddiscovery:-studentsarenotonlygivenatopicbutareprovidedwith

materialstoworkwithandsuggestionsonprocedurestofollow,butthey

arriveatanyconclusionthemselves.

GuidedLearning;theteacherleadsthestudentsthroughacarefullyplanned

sequenceofactivitiesto arriveatthelearning object,using either

statementsorquestions.
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NatureofDiscoveryMethod

Teachingbydiscoveryrequiresthepupilstocarryoutthelearningactivities.

Discoveryrequirestheuseofmaterials.

Theteachermustleadthepupilstoorganizewhentheyarelearningin

ordertodiscoversomeorderandconnectionsbetweenthedifferentparts

ofwhatisbeinglearnt.

Theteachermustassistpupilstotransferthisforuseindifferent

situations.

STEPSTOFOLLOWININTRODUCINGDISCOVERYTEACHINGMETHODIN

THECLASSROOM

 Definetheproblemtobediscovered

 Clarifytheobjectives

 Relatetheproblemsofstudytowhatisknownortosomereallife

problemtoheighteninterest.

 Consideranyrelatedfactor

 Collectinformationtotesttheguesses/suggestedlineofattack

 Evaluateandorganizethedata/informationtheyhaveassembled

 Interprettheirfindings

 Drawconclusions

 Suggestwhatmaybedonenext

Youwillagreewithusthatlearningtheseskillstakeyears.Theprimaryschool

canbegintolaythefoundationforachievingthesevaluableskillsbyproviding

theenablingenvironments.Theserelatestofourbasicareaswherehisrole

(i.e.theteacher)ismoreoffacilitatingthandirectlyteaching.

Hisfacilitatingrolesinclude;

Ensuringthatlessonobjectivesare:

i.Cleartothechildren

ii.Useful

iii.achievable

Themethodused:

i. Arouseinterestandimagination

ii.Encouragecreativerespond

iii.Caterforindividualdifferences
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Teacheractsinamannerthat:

i.Helpsthechildrenlearnhowtolearn

ii.Permitschildrentochoosedifferentwaysofworking

iii.Focuseschildren’sattentiononmaterialfrom whichtheycan

maketheirdiscoveries

Thematerialstobeusedinthelearningexperienceare:

i.Readilyavailableandinsufficientquantity

ii.Stimulatingtothechildren–wellorganizedandtidilysorted

PROGRESSTEST

Indicate(true)or(false)againsteachofthefollowingstatementforquestion

1-6

1.Inthediscoverymethodthepupilsdonotcontrolmostofthedecisions

intheteachinglearningprocess

2.Theuseofthediscoverymethodrequiresagreatdealoftime

3.Thediscoveryallowslearnerstochoosetheirownmethodofworking

4.Thediscoverymethoddoesnotmakeroom forindividualabilitiesor

interest

5.Listfourstepsateachercantakeorfollowwhenusingthediscovery

method

6.Listanythreemeritsanddemeritsofthediscoverymethods

BRAINSTORMINGMETHOD

Brainstormingisthenamesometimesgiventothegeneraldiscussionsession

duringwhichpeopleexpressideasfreely.Atruebrainstormisatechniquefor

generatingideasoravarietyofsolutiontoaproblem.Itisbestusedwith

groupsbetween5and20studentsorlearners.Therearefourdistrictstagesin

thebrainstorming,whichmustbefollowedinorder.

StagesinBrainstorming

 Definingtheproblemforwhichsolutionsarerequired–allmembers

ofthegroupmustbeclearabouttheideathattheyaretryingto

produce.

 The brainstorm itself– the teacherorthe group leaderinvites

suggestionsorideas.Herecordstheseontheboardoranoverhead

projectorasquicklyaspossible.Allideasarerecordednomatterwhosoever

makesthem andhoweversillyorinappropriatetheymayseem.Theideas

shouldberecordedeveniftheyhavebeensuggestedpreviously.
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Nodiscussionorclassificationofanykindispermitted.Thisstage

continuesuntiltheideasareexhausted.Theleadershouldhavesome

ideastosuggestwhentheflowofideasfrom themembersslowsdown.

Thisisdonestarttheflowagain.

Review–eachofthesuggestionsisreviewedsothat;

Itiscleartoeveryonewhatthesuggestionis

Adecisionismadetokeepthesuggestionsonthelistforfurther

discussionortothrowitout.Theaimisnottodecidewhethertheideais

goodornot,simplytodecidewhetheritisworthdiscussing.Repetitionis

onereasonforthrowingoutsuggestions.

Discussion:-theremainingideasarediscussedtodecidewhich

suggestionstoacceptandtodevelopfurther.

PROGRESSTEST

1.Brainstormingisbestforonlysomesubjects…T/F

2.Itisonlytheteacherwhoshouldusebrainstorming…T/F

3.Explainbrainstorminginyourownwords.

4.Inbrainstormingsomeinappropriateresponsesshouldbethrown

overboard…T/F

5.Statethestagesofbrainstorminginrightorder
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SESSION2

INDIVIDUALIZEDMETHOD

Individualteachingistheintensiveandregularmonitoringofaparticular

pupil’slearningprogress.Itisusedeachtimethepupilsinaclassareaskedto

writeanessayortackleasetofmathematicsproblems.Eachchildworks

aloneandhisfinishedworkistheresultofhisunaidedeffort.Itisassessed

andcriticizedbytheteacherindividually.Whenhomeworkorassignmentis

given,itistheindividualizedmethodwhichisbeingused.

MERITS

Theteacherisabletogiveindividualattentiontoallpupilsashehasa

clearideaofeachchild’sproblems.

Themethoddevelopsinitiativeandindependenceinpupils

Itgivestheteacheraclearideaofeachchild’sprogress

Itrecognizesthefactthateachchildisuniqueandthatindealingwithit

therefore,eachchild’sneedsaredifferent.

Eachchildisenabledtolearnwhatheneedatapacethatismostin

keepingwithhisability.

Itismostsuitableinreadingsessionswhereteachersneedtohearpupil
asheorshereads.
Thepupilscanaskquestionswithoutpubliclyexpressinghisorher
ignorance
Thepupilslearntobeindependentandresponsible.

DEMERITS

 Itdeniesthepupilsthesocialandemotionalbenefitsofgroupwork

 Itistimeandenergyconsumingdealingwithpupilsonindividualbasis.

Itisexpensiveintermsofmaterialsandequipment.

 Thereisnosenseoflearning‘thesenseofbelonging’whichmembersof

agroupgive

 Prolongedindividualattentionbecomesteacher–drivenwhichkills

pupil’sinitiative.

 Toomuchattentiongiventoonepupilduringregularteachingsession

canleadtoaccusationfromtheotherpupilsaspreferentialtreatment.

 Itperpetuatesthefeelingofinferioritycomplex.
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PROGRESSTEST

1.Theindividualmethodofteachingcannotbeusedforallsubjects.T/F

2.Stateanytwoadvantagesoftheindividualmethodofteaching

3.Inyourownwordsexplainindividualmethodofteaching

4.Mentionanytwodisadvantagesofindividualizedmethodofteaching

PROJECTMETHOD

ProjectasamethodofteachingcanbetracedtotheworkoftheAmerican

philosopherJohnDeweyandhisfollowers.Theyfeltthatclassroomlearning

hadbecomeratherbookish;haslittlebearingonreallifeproblems.Deweyfelt

thatthiswasresponsibleforlackofinterest,thepassivenatureofstudents

andtherootofmostclassroomindiscipline.Studentsneedtoseethevalueof

whattheylearn.Thustheneedtoworkonthetaskthattheythemselveshave

chosen,arepreparedtoworkon,andfindchallenging.

Theprojectmethodisnotreallyaspecificmethod.Ratheritageneralname

fortheformofteaching/learningprocessthatconsistofstudentsworkingon

sometaskwithrelativelylittledirectinteractionwiththeteacher.Theproject

methoddiffersfromotherproblem-solvingmethodsinthatitusuallyresults

increatingsomethingtangiblelikeamap,modeletc.

Themainprinciplesoftheprojectmethodare:

Freedom:thedesirethatastudenthasforembarkingonaprojectmust

notbeforcedonhim

Reality:educationmustbeaprocessthatdealswithreallifesituations.

Learningprocessbecomeverymeaningfuliftheyarelinkedwithlife

situations,whichinterestthelearner.

Experience:experienceisgainedwhenthestudentundertakesavariety

ofactivities,whicharecloselyrelatedtohisinterest.Studentscome

face-to-facewiththereallifesituationsandgetfirsthandinformation

throughtheexperiencethatisofferedinprojectwork.Whenastudent

undergoesareallifeexperience,he/sheisingoodpositiontodescribe

thescenariosinhis/herexperience.Thisensuresthatwhatislearnedis

retained.

Activity:Intheprojectmethod,thestudentsareinvolvedactively;i.e.

mentallyandphysicallytoensureeffectivelearning.

Helpingpupilsrefineproblemstheyhaveidentifiedandtoselect

whattheywouldliketodo.Thoughthepupilshaveagreatersay,
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theteacher’sroleistocheckwhethertheprojectmaterials,the

skillsandexperiencestheyhaveareenough,andwhetherthe

projectcanbecompletedwithinthegiventime.

Helpingpupilstodefinethepurposeoftheproject.First,the

purposemustsatisfyafeltneedwidelyacceptedbythem.Itis

alsoimportanttodefinethetangibleproductthatwouldbethe

resultofsuccessfullycompletingtheproject.

Makepupilsfeeltheneedforplanningandencouragethemtodo

it,sinceplanninghelpstoproducegoodresults.

Showinganinterest:Thismeansmeetingthegroupatscheduled

timestolistentoprogressreportsandlikelydifficultiestheyare

facing.

Encouraging pupils to realize that a project successfully

completedbringsasenseofsatisfactionandaccomplishment.

BENEFITSOFTHEPROJECTMETHOD

Pupillearnsleadershipskills.

Appreciatethefactthatproblem solvingtakestimeandneedsa

greatdealofplanningandco-operationwithothers.

Pupils learn the valuable skills ofgathering and organizing

information.

PROGRESSTEST

1.Listthreeprinciplesinvolvedinprojectmethodofteaching

2.Writeanytwobenefitsyourpupilsgainfromcarryingoutaproject.

3.Mentionthreerolesthatateacherhastoplaytoassistthispupils

whoareembarkingonaprojectwork

THEPROBLEM-SOLVINGMETHOD

Inthemodernsenseoftheterm,theproblem-solvingmethodofteachingis

explainedbyAggarwal(1982)as“aplannedattackuponadifficulty…forthe

purposeoffindingasolution.Itisamethodinwhichapersonuseshisability

tosolveproblemswhichconfronthim”(p.94).Manisconfrontedbypersonal

problemsandthoseofthesocietyalthougheveryindividualorcommunityhas

itsownstyleoftacklingitsproblems;somearemoresuccessfulthanothers.
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Throughsciencewenow haveaparticularform ofplannedattackon

problems,whichhasprovedhighlysuccessful,anditisuponthisthatthe

problem-solvingmethodofteachingbases.

STAGESINTHEPROBLEM-SOLVINGMETHOD

 Definingtheproblem:Thisistoexplaintheproblem ordifficultyso

thatit

becomesveryclear.

 Breakingtheproblem toseeifitisasingleproblem orhasother

related

problems:Thisstageenablesyoutolookatseveralsidestothe

problemand

toseehowdifferentpartsconnect.

Belowisadiagramshowingsomeaspectsoftrafficcongestionin

Ghana.Completetheremainingarrows.

Wrongparking

Traffic

Congestionin

Ghana

 Generate severalalternative solutions to the defined problem(s):

Examiningaproblem from differentanglesenablesyoutocomeout

withalternatesolutions.

 Selectpossiblesolutionsyouthinkwillworkandputthemtogether:Test

theminyourmindtoseehoweachoneworksbeforeafinalselection.
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 Studyyoursolutioncloselytoseewhetheritovercomestheproblems

andwhetheritbringsupnewunexpectedproblems.

Keyskillsintheuseofproblem-solvingmethod

 Discoveringpatterns,rulesandconcepts

 Collectinginformation

 Organizinginformationcollected

 Explainingevents

 Experiencing:-tryingtoseewhathappens

 Observingevents

 Describingeventsorpartsorobjects

 Re-combining,usingrules,relationship,etc.

FEATURESOFPROBLEM-SOLVINGMETHOD

 Theproblemchosenmusthaveeducationalvalue

 Thelearnermusthavesomebackgroundknowledgeoftheproblem

whichtheywilldiscuss

 Theproblem shouldbeworthwhile,interestingandmeaningfulto

learners

 Theproblemmustbeclearlyrelatedtoreallifesituations.

PROGRESSTEST

Arrangethefollowingactivitiesinorderofthescientificmethodusedin

problem-solving.

1.Puttingyoursolutionintoaction

2.Analyzingtheproblemtolookfordifferentpartsoftheproblemandtheir

connections

3.Checkingonthesolutiontoseewhetheritworks

4.Explainingindetailswhattheproblemreallyis

5.Selectingalternatesolutionsthatyouthinkwillwork

6.Testingeachsolutioninyourmindforafinalselections

SMALLGROUPMETHOD:DYADS,CO-OPERATIVELEARNING

Groupingisanessentialpartoftrainingandcanbeusedbythetrainertobring

peopletogetherrandomly;tohaveteachersinthesameschoolorschool

districtsolveproblemstogether,ortodiscussopposingviewsormethodsof

colleagues.
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Co-operativelearningtakesmanyformsintheclassroom.Itsessential

characteristicisthatitfosterspositiveinterdependencebyteachingstudents

toworkandlearntogetherinsmall-groupsettings.

Co-operativelearninghasthefollowingcharacteristics:

 Usessmallgroupsofthreeorfourpupils(microgroup)workingonan

assignmentorprojecttogetherinsuchawaythateachgroupmember

contributestothelearningprocessandthenlearnsallthebasic

conceptsbeingtaught.Bothindividualsandthegroupsasawholeare

heldaccountablefortheoutcome.

 Focusesontaskstobeaccomplished

 Requiresgroupco-operationandinteraction

 Mandatesindividualresponsibilitytolearn

 Supportsdivisionoflabour.

FEATURESOFCO-OPERATIVELEARNING

 Positive interdependence:- In the traditional classroom where

competitionisemphasized,pupilsexperiencenegativeinterdependence

i.e.competingwithoneanotherforeducationalresourcesandacademic

recognition.Competitionencouragesbetterstudentstobroadentheir

knowledgeandsocelebratetheirsuccessesattheexpenseofother

students.Positiveinterdependenceteachespupilsthatschoollifefor

eachoneofthemisenhancedwheneveryonesucceeds.

 Face-to-faceinteraction:-Intheco-operativelearningsituation,students

interactandassistoneanother’ssuccess.

 Individualaccountability:-Inco-operativelearningsettings,eachpupilis

heldaccountableforhisorhergroupworkasawhole.

 Developmentofsocialskills:-Itofferspupilsthechancetodevelopthe

interpersonalskillsneededtosucceedatschoolworkandwithin

learning.

 Planningco-operativelearningactivities

 Settingacademicandsocialgoals

Somebenefitsofco-operativelearning

 Itimprovescomprehensionofacademiccontent

 Itreinforcessocialskills
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 Boostsstudents’self-esteem

 Focusesonsuccessforeveryone

Co-operativelearningintheclassroommaybeinitiatedthroughthefollowing

ways:

 Selectingpupilgroups:-thiscanbedoneonthebasisofacademiclevel,

skilllevel,interest,etc.

 Planningco-operativelearning:-differenttypesoflearningcantake

placeintheclassroom.Theteacherhastodecideonaparticulartask

 Settingacademicandsocialgoal:-thereistheneedtocarefullyset

goalsthatwillbeacademicallyandsociallyorientedsoastoarticulate

thedesiredresultstostudents.Thiscanbedoneonadailyorweekly

basis.

Theprocessesinvolvedinusingdyadare:

 Onetaskisassignedtoallgroupsoradifferenttaskisassignedtoeach

individualgroups

 Thepurposeofeachtaskisclearlystatedandatimelimitimposed

 Howthegroupworkistobepresentedisclearlydefined

 Sharedresponsibilityforpresentationisgiventoallmembersofeach

group

PROGRESSTEST

1.Mentionthreecharacteristicsofco-operativelearning.

2.Identifyanythreestepsininitiatingco-operativelearning.

3.Writefourbenefitsofco-operativelearning

4.Explaindyadinyourownwords.
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SESSION3

SIMULATIONMETHOD-ROLEPLAY/DEMONSTRATION

Simulationisaparticipatoryexercisewhichhelpstheparticipanttoexperience

areallifesituationand,howitfeelsliketobeinthesituationpersonally.It

helpsdevelopasenseofengagementandobtainsafullerunderstandingofits

implications.

ROLEPLAY

Thebasicideaisthatstudentsareaskedtoplaythepartofotherpeopleina

specificsituation.Forexample,onestudentmaybeaskedtobeavillage

healthworker;another,amotherwithamal-nourishedbaby;athird,thebaby’s

grandmotheryellinginstructionsastohowthemothercouldfeedherbaby

better.

Assumingthatthepupilsrole-playthescenariooutlinedabove;couldyouthink

oftheroleoftheteacherandthebaby?

Ingeneral,theteachershoulddefinetheroleofthepeopleandthesituationin

somedetail.Moredetailswillmakeitverydifficultforthestudentsplayingthe

rolestofollowalltheinstructions.Fewerdetailsmayleavethestudentstoo

uncertainaboutwhattheyshoulddo.

Again,theteachershouldexplaineachoftherolesanddescribethesituation

totheclass.Then,askroleplayerstocommence.Fromthediscussionsofar,

youwillrealizethatrole-playisnotonlyapowerfultoolforadultlearningand

teachertrainingbutalso,effectiveintheclassroom.Role-playisahighly

motivatingactivitybecausestudentscanlearnthroughexperienceandapply

theirlearninginarelevant,encourageempathyforothersanddevelopsocial

skillsandvalues.

DEMONSTRATION

Asamethodofteaching,istheprocesswherebyonepersondoessomething

inthepresenceofothersinordertoshowthemhowtodoitortoillustratea

principle.

Demonstrationutilizesbothauditoryandvisualmeansofcommunication.
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ADVANTAGES:

 Demonstrationaddstolearningbygivingstudentstheopportunityto

seeandhearwhatisactuallyhappening.

 Demonstrationcanbeusedtoillustrateideas,principlesandconcepts

forwhichwordsareinadequate.

 Demonstrationholdsthelearner’sattention.

 Demonstrationhelpspupilstobuildassociatedskillsandattitude

ASSIGNMENT

1.Fewpupilscanbestuserole-play…T/F.

2.Theteachercanuseroleplaywithoutplanning…T/F.

3.Demonstrationistheonlymethodofsimulation…T/F.

4.Demonstration method can be used foronly practicaloriented

subject…T/F.

5.Listanytwoadvantagesofthedemonstrationmethod

6.Demonstrationisnotasimulationmethod…T/F.

7.Inyourownwordsexplaindemonstrationmethod.
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SESSION4

EDUCATIONALVISITSANDFIELDEXPERIENCES

Afieldtripisoneofthoseactivity-orientedmethods,whichengagesthepupils

tolearningroupsaswellasindependently.Therearetwotypesoffieldwork.

Theseare:

 Thestructuredtypewherethestudentsaremadeawareofwhattasks

they aregoingtoperform.

 Theunstructuredtypewheretheyonlyhaveanideaofwheretheyare

visitingandwouldstudywhatevertheywishinanywaydeemedfit.

STAGESOFFIELDWORK

Pre-fieldworkactivities:Theteachermakesthenecessaryarrangementsand

thoroughpreparationbeforestudentsstepoutoftheclassroom.Thisinvolves

pre-fieldtripactivities.Firsttheteachermustvisitthechosensiteto

familiarizehimselfwiththeareainordertoadviseonwhatstudentsmay

studythere.Notforgettingprocedurestofollowwhensendingpupilsoutside

theclassroom i.e.inform theheadteacher,parentsandDistrictDirectorof

Educationandobtainpermission.

Thenextpre-fieldsactivityismeetingwithpupilstointroducethetopic,whip

uptheirenthusiasmandsharethetasksthatwillbecarriedoutduringthevisit.

Thisisdoneusuallyinalessonprecedingthevisit.

Fieldworkactivities:Leavingtheschoolforthefield,takeaheadcount

preferablythroughthegroupsformed.Askpupilstocheckthatallrequired

materialshavebeencollected.Inthefield,youmustspecifywhereshouldbe

theassemblyspot.Thisiswhereallstudentswillreport(assembleat)before

enteringorleavingthefieldworktasksandwhentheymustreassembleagain.

Afteryouhaveremindedthemaboutgoodbehaviour,thegroupleaderstake

over.Youhavetokeepeyesonthegroupsbysupervisingoroffering

supervisions.Takeanotherheadcountbeforeyoureturntoschool.

Post-fieldworkactivities:Fromthefield,studentsmaycomeintotheirgroups

oraftersomedays,toplanhowthedatacollectedinthefieldshouldbe

organizedandpresented.Theplanningsessionispresidedoverbytheleader

asindividualstudentscontributethroughdiscussionstoformulatetheplan.

Duringpresentation,thereportershouldreportonlytheissuesthathavebeen
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agreeduponbythegroup.Afterthereportingsessions,thegroupsaregiven

sometimewithinwhichtoputfinaltouchestotheirreports.Eachofthe

groupsshouldmountitsfinalworksothateachstudentinclasscangetan

overviewofwhathasbeenstudied.

Merits

 Itenhancesco-operativelearning.

 Thegroupworkpromotestoleranceinstudents.

 Studentslearntoworkontheirownastheyaregivenindividual

assignmenttocarryout.

 Throughobservation,thestudentsdiscovernewideas.

 Throughthismethod,thestudentsaretothinkcritically.

Demerits

 Manyteacherslacktheskillstoorganizefieldwork.

 Itisusuallycostlytobeundertaken,moreespeciallywhentheplacefor

thestudyisfarawayfromtheschool.

 Itistimeconsuming.

 Thismethodcansometimethrowtheprogrammeoftheschooloutof

gear.

 Manypeople,moreespeciallyparents,thinkitexposesstudentstomany

hazards.

Self-AssessmentTest

1.Whatarethestagesinfieldtripasamethodofteaching?

2.Belowareactivitiesbyateacherforhispupilsinafieldtrip.Besideeach

activitywritethestageinthefieldtripitbelongs.

a.Pupilsmettoreadeachother’snotes.

b.Teacherwrotetoparentsseekingtheirconsenttotakepupilson

fieldtripforthewholeday.

c.Pupilsmakesketchesoftheblacksmith’stools.

d.Therewasaheadcountbytheteacher.

e.Teacherhadalessondescribingthreeplacestheycouldvisitfor

pupilstochooseone.
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SESSION5

DEDUCTIVEANDINDUCTIVEMETHODS

Pupilsmustlearnandshow theirunderstandingofconceptsandrules.

Conceptsandrulesaretwoveryimportantformsofknowledge.Pupils

demonstratetheirunderstandingoftheconceptsbygivenrelevantexamples

andapplyingruleswhendrawingconclusions.Todothesesuccessfully

requirethementalprocessofreasoningknownasinductionanddeduction.

Howcanweteachpupilsthismentalskill?Expositorymethodshavetwo

effectiveapproachestoteachingconceptsandrules.Thesearethedeductive

andinductivemethodsofteaching.

Inductive

Inductionisaformofreasoningwhichyouanalysespecificfactsorinstances

andfrom youranalysis,youdraw specificconclusions.Forinstance,you

reasoninductivelywhenyoulookatthedarkcloudsandthestrongwindsand

concludethatitisgoingtorain.Youcantryreasoningthroughtheinductive

processonyourpupils.Rushfuriouslyintotheclassroom.Slamthedoorafter

you.Throwyourbooksontothetable.Shoutatoneortwopupils,thenfold

yourarms,frownyourfaceandstandstill.Afteramoment,askpupilswhat

theythinkaboutyou.

Someoftheresponsesmaybe:

 Teacherisinmadmood

 Veryangry

 Annoyed,etc.

Whatyourpupilshavedoneistoreasoninductively-interpretingspecific

actionsandfromthem,drawingageneralconclusion.

Deductive

Ifinductivestartsfromspecifictogeneral,deductivereasoninggoestheother

wayround.Youstartfrom ageneralconclusionandfrom there,moveto

specificideaoraction.Forinstance,Sarahrefusestoleaveherdryingclothes

outsideintherainyseasonbecausegenerallyitrainsinthenight.Whydidshe

moveherclothes(specificaction)?Because‘generally’,sheknows,itrainsin

thenight.Sosheremovesherclothes(specificaction)orsheopensthe

drumstofillwithwater(specificaction)orshutsthewindowetc.



84

TeachingConceptbytheDeductiveandInductiveMethod

Whatisaconcept?

Aconceptisageneralnamegiventoaclassofitemsorideas,whichcanbe

exemplified,i.e.wecanfindseveralexamples,whichfittheconcept.Clothing

isageneralname(concept)foritemsweuseincoveringourbodies-shirt,

underwear,frocks,coats,andscarves.Climateisalsoaconceptbecauseit

describesthekindofgeneralweatheraplacehas(anidea).Itincludes

conditionsofheatandcold,moistureanddryness,clearnessandcloudiness,

windandcalm.Examplesincludeeducational,tropicaltemperatureandcold

climates.

KindsofConcepts

Therearetwotypesofconcepts:concreteconceptsanddefinedconcepts.

Concreteorprimaryconcepts,includesobjectsorsituationswhosecommon

propertiesorcharacteristicscanbeobserved.Wecansee,touch,pointto,feel,

orsmelltheseproperties.Sometimeswecanarrangesituationswhereyou

candemonstratethesecharacteristics.

Stationery:itemsneededforwriting-pens,pencils,envelopes,etc.

Vegetables:partofaplantusedasfood-‘kontomire’,okro,pepper,gardenegg,

carrot,cabbage,tomato,etc.

Conceptssuchasred,same,different,higherarealsoconcreteconcepts

becauseachildcandevelopthesethroughdirectexperiencewithoutthe

essentialneedofalanguage.Theword‘red’becomesusefulonlywhenyou

wanttocheckthattheconceptisbeinglearnedbutnotessentialtothe

learningprocess.

Secondaryordefinedconceptscannotbelearnedwithouttheuseofsuitable

language.Youmustexplainthemusingappropriatelanguage.Whileyoucan

demonstrateyourmasteryoftheconceptblueorredbypointingtoredorblue

objects,itisimpossibletoshowthatyouunderstand‘size’or‘colour’without

verbalexplanations.Youmustdefineit,andindefiningit,youneedother

simplerconcepts.

RulesforTeachingConcepts

Conceptscanbethoughtintwoways:

1.Theconceptfollowedbyspecificexamples

2.Thespecificexamplesfollowedbythegeneralconcept
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a)Inthefirstmethod,wecantellpupilstheconceptortherulefirstand

defineitforthembypointingoutitscharacteristics.Nextweillustrate

theconceptwithsufficientandappropriateexamples.Thispatternis

referredtoasDEDUCTIVEmethod.ProfessorB.F.Skinnerandhis

followerswhodevelopedprogrammedinstruction,coinedtheterm

RULEGtodescribethismethodbecauseyouteachtheruleorconcept

bystartingfromtheruleandfollowingwithexamples.

b)THESECONDmethod,theINDUCTIVEmethod,istheoppositeofthe

above.Youstartbyillustratingtheruleorconceptwithnumerous

examplesbeforeyoudefinetheconcept.Theinductivemethodisthe

EG-RULE(from exampletotheruleorconcept).Inotherwords,you

startwithspecificexamplestothegeneralconcept.

TeachingConcreteConceptsbyDeductiveMethod

Letusfirsttryusingdeductivemethods(RULEG)toteachaconcreteconcept.

First,

definetheconceptforpupilsthenfollowitwithrelevantexamplesandnon-

examples.

Concept Definition Example

Liquid Anysubstancethatisnotsolidorgas

butflowsfreelylikewater

Water,oil,petrol

Plants Alivingthingthathasroots,leaves

andastem

Trees,shrubs,seaweed

Furniture Itemsputinahousetomakeit

comfortableforlivingorworking

Chairs,tables,beds

Toteachconcreteconceptssuccessfully,youneedalotsofconcreteand

visualaids,whichwillhelpyoupointoutthecharacteristicsofthefeaturesor

theconcept.

Thereisthequestionofwhichexamplesareappropriate.Therearethe

obviousones,thecommonones,whicheverybodyknows,areexamplesor

non-examples.Equallyimportantaretheborderlineexamples,whichhelpus

toestablishthe‘limit’oftheconcept;whichexamplesareincludedinthe

conceptandwhichonesarenot.Forinstance,whichshapesthatlooklike

squaresarereallynotsquares?
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Thesehavetobeincludedinthenon-examplestoestablishprecisioninthe

learningoftheconcept.

Lookatthefollowingshapes:

a. b. c. d.

e. f. g. h.

Asquarehasfourequalsidesandfourrightangles.Whichoftheaboveisa

square?Letusexaminehowappropriatethenon-examplesare:

1.‘a,b,f,g’,areobviousnon-examples(notfoursided)

2.‘d’isfoursided(perhapsthesidesalsolooksequal)buttheanglesare

greaterorlessthanrightangles(borderlinecase).

3.‘c’hastwoanglesclosetorightanglesbuttheothertwoarelessthan

rightangles(borderline).

4.‘e’istheclosestborderlinenon-example:acubehassixsquaresurfaces.

Toselectrelevantnon-examples,lookatthoseconceptscloselyrelatedtothe

oneyouareteaching.Herearesomeexamples.

Concepts Closelyrelatedconcepts

1.Bus van,truck,stationwagon

2.Widow widower,spinster,bachelor,andmaiden

3.˂ ˃

Van,truck,stationwagonareallroadvehicles,butaredifferentfromabus.In

example2,thepeopleareallsinglebutaredifferentfromawidow.

TeachingDefinedConcept

Asintheearlierexamplesitimplies,youcannotobservethecharacteristicsof

suchconcepts.Theycanonlybedefinedbecausetheyareabstract.Wecan

pointto the colourgreen orbrown butwe cannotdemonstrate our

understandingof‘colour’or‘size’bypointingatanobject.



87

Everyobjecthascolourandsize.Wecanhelpapupiltounderstandtheterm

‘colour’bypointingouttohimred,blue,whiteasthecolourofdifferentobjects.

However it willbe impossible for our learner to understand our

communicationifhedoesnotalreadyknowwhatred,blue,andwhiteare.In

thesamewaywecanonlycommunicatetheconceptsof‘size’ifourlearner

knowsalreadythesimplerconceptsofsmall,big,bigger,etc.

Adefinedconceptisexplainedthroughtheuseoflanguagethatmakesuseof

simplerconceptsthatmusthavebeenlearnedearlier.

Howwouldyouexplainthefollowingtopupils:democracy,farness,knowledge,

andhonesty?

Indefinedconceptsouremphasiswillshifttoanalyzingtheconcepttoidentify

thesimplerconceptsthatareusedtoexplaintheconcept.These,wemust

teachfirst,orensurepupilshavethem,beforeweteachthedefinedconcepts.

Whicharethesimplerconceptscontainedinthefollowingdefinedconcepts

(useadictionarytohelpyou)?

Communication

Measurement

Democracy

Ifyouareteachingadefinedconcept,followthesesteps:

Writedownthedefinitionoftheconcept.Useadictionaryifpossible.

Identifyinthedefinition,theterms(simplerconcepts)usedindefining

theconcept.

Testyourpupilstocheckwhethertheyunderstandtheseterms.

Firstteachanyofthesimplertermtheydonothave.Usethedeductive

orinductiveapproach,whicheveryouconsiderappropriate

Now,teachthedefinedconceptwithrelevantexamples.
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Self-AssessmentTest

1.Inyourownwordsdifferentiatebetweeninductiveanddeductivemethod

ofteaching.

CircleT(True)orF(False)againsteachstatement

2.Ininductivethinking,youmovefrom specificinstancestoageneral

conclusion…T/F

3.Whenuseaconclusionasabasisfortakingaspecificaction,youare

reasoningdeductively…T/F

4.Mansahwasdesperatelylookingforataxitogohome.Butshedidnot

wavedownthenextcarbecauseitwasnotataxi.Thecarhadonlytwo

doors,itdidnothaveataxilightontopandithasaladyinthedriver’s

seat.Mansahwasreasoningdeductively…T/F

5.Atthistimeoftheday,saidMr.IsaiahintheUnitedState.Heusually

ringsat9.a.m.whenI’m homefrom work.Mr.Isaiahwasreasoning

inductively…T/F

6.Classifythefollowingconceptsasconcreteordefined:-glass,respect,

pour,empty,andfloor.
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IMPORTANCEOFPUPIL-CENTREDMETHODOFTEACHING

Differentideasexistabouttheterm ‘pupil-centredlearning.Someofthese

ideas are actually wrong.Forinstance,some people think itis an

empowermentgiventochildrentocontrolthelearningsituation.Othersthink

itisanover-sentimentalattitudetowardschildrenthatgivesthemimportant

‘airs’intheschool.

Infactchild-centrededucationorlearningisaresponsetowhatwealready

knowaboutchildren,theirdevelopment,nature,interestandcharacteristics.

Basically,child-centredlearningtriestodothefollowing:

 Acknowledgethatchildren’sneedsshoulddeterminewhattheydoat

school.Thismeansthatalllearningactivitiesaretobeplannedtomeet

theneedsofthelearner.

 Recognizethecharacteristicsthatdistinguishchildren’sages.Thisis

becausechildrenintwodifferentprimaryschoolclassroomsmaydiffer

inmanyaspectsoflife.Thismeansthatallactivitiesforlearningshould

beplannedtocaterfortheirdifferences.

 Basenewlearningtasksonwhatpupilsalreadyknow.Thismeansthat

thepreviousknowledgeorwhatthechildalreadyknowsaboutthetopic

shouldbeconsideredandthenextlearningstepshouldbebasedonthe

previousknowledge.Thereforetopicstobetreatedandmethodstobe

usedaretobecriticallyselectedsothattheyareappropriatetothe

experienceofthechildren.

 Applytheknowledgeofchildpsychologyandchilddevelopmenttothe

contentandmethodsoflearningandteaching.Theteacher’sknowledge

inchildpsychologyanddevelopmentshouldbeappliedintheselection

ofappropriatemethods,teaching/learningmaterialsandthecontentto

usesothattheyarenotaboveorbelowtheageandcapabilitiesofthe

learningsituation.

 Inschoolswherechild-centredmethodsareused,thereisalotof

playthingsfrom whichchildrenmaketheirchoiceandassuch,where

thereshouldbeenoughroomtooperate,childrenareneverbored.

 Childreninteractmorewitheachother,theylearnhowtogetonwithone

another,howtocontroltheiremotions,howtoactasleadersandmake

decisions.
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 The method of teaching relaxes the atmosphere and creates

friendliness among learners.There are always new materials or

interestinginteractionthatstimulatesthenaturalcuriosityofchildren.

Learningisthereforeenjoyableandchildrenarealwayspresentand

punctual.

 Inpupil-centredmethod,teachersrespectthelearner’sindividualityand

encouragethem todeveloptheirpotentials.Ontheirpart,thechildren

feelthatwhattheyaredoingisimportantandworthwhileandtherefore

gainasenseofsatisfaction.

ProgressTest

1.Explainpupil-centredmethodofteachinginyourownwords

2.Listanythreeimportanceofpupil-centredmethodofteaching

3.Pupil-centred methodsdo notallow pupilsto learnattheirown

pace…T/F

4.Pupil-centredmethodisapplicableonlyattheprimarylevel…T/F

ASSIGNMENT

Chooseatopicanddesignapupil-centredmethodtoteachit.
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UNIT3

SESSION1

TEACHER-CENTREDMETHODSANDSTRATEGIESOFTEACHING

TYPESANDSKILLSOFQUESTIONING

MeaningofQuestioning

Questionsarestatementsforwhichareplyisexpectedorneeded.Whenyou

askyourpupilsaseriesofquestionstoelicittheirresponses,thenwesayyou

are“questioning”them.

CLASSIFICATIONOFQUESTIONS

 Cognitiveandaffectivedomains

 Narrowandbroadquestions

 Convergentanddivergentquestions

 Mentaloperationquestions

Cognitivequestions

Thiscategoryofquestionisusedtotesttheknowledgeandunderstandingof

thepupil.Theyincludeallthelevelsofthoughtprocesses.

 Comprehension-understandinganddemonstrating.Somekeywords

usedinconstructingcomprehensionquestionsare:contrast,explain,

describe,relate,predict.

 Application–usinginformationtosolveaproblem.Keywordsused

hereare:apply,how,solve,calculate,use,demonstrate,which,choose,

whatis,build.

 Analysis-explainingsolutions.Thisistheabilitytobreakdownmaterials

intoitscomponentspartssothatitsorganizationalstructuremaybe

understoodSomekeywordsforframingthesequestionsare:Why,

analyse,identify,infer.

 Synthesis–creativethoughts.Thisreferstotheabilitytoputparts

togethertoformanewwhole.Thekeywordsusedhereinclude;develop,

produce,puttogether,write,illustrate,consult,create,composeetc.

Affectivedomainquestions

Thisisconcernedwithemotions,attitude,interests,feelings,beliefs,values

andappreciations.Ithasfivelevels:
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 Receiving– becomingawareofideas.E.g.listen,award,describe,

identify.

 Responding–willingtolearnmore.E.g.participate,select,learn,read,

enjoy,comply.

 Valuing–believingtheideapresented.E.g.alter,balance,compare,

relate,modify,organize.

 Characterizing–ideabybecomingpartofit.Examplesofkeywords

usedinframingcharacterquestionsare:show,livebymaintainlifestyle,

practice,use,etc.

NarrowQuestions

Thesetypesofquestionrequireyourpupilstogivefactualrecallorspecific,

correctanswer.

BroadQuestions

Thesequestionsrequirepupilstogobeyondsimplememoryandusetheir

thinkingprocesstoformulateananswer.

ConvergentQuestions

Thisinvolvesquestionswhereanumberofsimplyframedquestions

requirethesameanswer.

DivergentQuestions

Theseinvolvequestionswhichhaveanumberof,orseveralcorrect

responses.Forinstance,whenyouaskquestionswhichrequireapplication

oranalysis,thenyouareaskingadivergentquestion.

MentalOperationQuestions

Thisismadeoffourcategoriesofquestions.Theyare:

 Factualquestions:-Thesequestionsrequirepupilssimplytorecall

factslearnt.

 Empiricalquestions:-Requirepupilstointegrateoranalysegiven

informationandsupplyapredictableanswer.

 Productivequestions:-Thesearequestionswhichdonothave

singlecorrectanswers.

 Evaluativequestions:-Thesequestionsrequirepupilstomake

judgment.Theyareopen-endedtypeofquestions.
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OtherTypesofQuestionsUsedinTeaching

 Lowerorderquestions:questionsthatrequireyourpupilstorecall

factslearnt.

 Higherorderquestions:questionswhichrequireyourlearnersto

changetheform oftheoriginalinformationinordertocompare,

analyse,etc.

 Probingquestions:questionswhichsteerupyourpupilstogivea

moreacceptableresponsewhenevertheygiveweakanswers.

 Promotingquestions:theseinvolvequestionsthatarereworded

from theiroriginalform usuallywithhintsandcuestohelpyour

pupilstoanswer.

 Focusingquestions:questionswhichdirectyourpupil’sattention.

Thisquestioncanbeintheformoffactual,empiricalorproductive

questions.

ASSIGNMENT

1.Whatisa“question”?

2.Discussanyfourtypesofquestionsyoumayuseinyourteaching.

ReasonsforQuestioning

 Readthemindsofyourpupilsandmakecontactwithit.Thuschecking

theirunderstanding.

 Makeyourpupilsexpresswhattheyhaveunderstoodinthelesson.

 Remindyourpupilsaboutthingswhichtheyotherwisemightnotbother

about.

 Remindyourpupilsaboutwhattheyknow.Thuscheckingtheirprevious

knowledge.

 Keeptheirattention.

 Developyourpupil’slineofthought.

 Findoutiftheycanusetheirknowledge.

 Clarifytheirideas,structuretheirstudyandlearnaboutthingsthat

interestthem.

 Provideforpracticeandparticipation.

 Assesstheeffectivenessofyourownteaching.

 Providereinforcementandstimulatethemtolearnfurther.

 Diagnoseyourpupil’sdifficultarea.
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EffectiveQuestioningTechniques

Ifyouwantyourpupilstobeactivelyinvolvedintheteachingandlearning

processthen;

 Youmustaskavarietyofquestions.Yourquestionsshouldaffect

differentlevelsofthecognitiveandaffectivedomains.

 Youshouldorganizeyourquestionsinalogicalsequence.

 Yourquestionsshouldbeconciseandclear.

 Yourquestionsmustbethoughtprovoking.Thequestionsshouldbe

interestingandchallenging.

 Youshouldmakeuseofbothconvergentanddivergentquestions.

 Youmustacknowledgeandreinforceyourpupilswhentheyanswer.

EffectiveQuestioning

Kerr(1982)hasidentifiedsevenquestioningskills:

 Pitchingthelanguageandcontentofquestionappropriatelyforthe

class

 Distributingquestionsaroundtheclass

 Usingpupils’response(evenincorrectones)inapositiveway

 Timingquestionsandpausesbetweenquestion

 Learningtomakeprogressivelygreatercognitivedemandsthrough

sequenceofhigher-orderquestions

 Usingwrittenquestionseffectively.

How DoYouReacttoYourPupil’sResponseinClassWhenYouAsk

Questions?

 Usenon-verbalgesturesinsteadofmakingaverbalreactionespecially

whentheansweriswrong.

 Acknowledgetheresponseandreinforcepupil’sideasbyre-wordingthe

answer.

 Clarifypupil’sideasbyexpandingonthem orcomparingitwithother

answersthathavebeenpresented

 Proberesponseto:elicitclarification;solicitfornewinformationorto

re-directstudents’responsesinamoreproductivedirection

 Rewardcorrectresponsesandcorrectwronganswers

 UseresponseofonepupilasbasisforfurtherquestionsKissocketal

(1984).
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Letusquicklyremindyouthattherearecertainthingsthatyoumustnotdo

whenusingquestionasamethodofteaching.

 Repeatingquestions

 Repeatingallthestudents’responses

 Notattendingtotherespondingstudent

 Alwaysselectingthesamestudentrespondents

HowtoQuestion

Whenyouaskaquestion,donotallowthewholeclasstoanswerin“chorus”?

Suchchorusanswerspermit:

 Yourlearner’sattentiontowander

 Yourlearner’sthoughtstodecrease

 Youmightnotbemonitoringfeedbackfrom individuallearnersinyour

class.

Thereforeconsiderthefollowingprocedureswhenquestioning

 Askthequestionbeforeyounamethepupil

 Ifthequestioniscomplicated,stateitmorethanoncebyvaryingthe

wording

 Statethequestionclearlyandconcisely

Thiswillsetthewholeclassthinking.Also,encouragemorecompleteand

interestinganswers.

 Pause(waittime)sothateveryonewillhavetimetothinkaboutthe

question.Determinehow longyourpauseshouldbe,atleastthree

seconds.

 Callononepupilbyname.youshoulddothisrandomly

 Listentotheanswer.(Checkhowtoreacttopupil’sresponse)

 Emphasizeonthecorrectanswer.

Quiz

1.Stateandexplainfour(4)reasonsforquestioning

2.Explaineffectivequestions.
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SESSION2

THEEXPOSITORYTEACHINGPROCESS

Themeaningofexpositorymethod

“Expository”isrelatedtotheword‘expose’.Thequestionis;whoexposewhat?

Theteacherexposesthepupiltoknowledge.Therefore,‘expository’refersto

somethingtheteacherdoes.Thisisthereasonwhyitisteacher-centred

methodofteaching.

Itisamethodwherebytheteacherleadsthepupilsthroughacarefully

plannedsequenceofactivitiestoarriveatleaningobjectivesusingeither

statementsorsequenceofactivitiesorquestionsorboth.Theteacher

presentsthematerialsorconclusiontobelearnedinawell-structuredway

whilestudentsattempttoassimilateorrememberthefactsortheinformation.

Thecommonestformofexpositoryisthelecturemethod.

RECEPTIONLEARNING

Expositoryteaching issometimesreferred to asreception learning.It

describeshowinformationgetstoyourpupils.Receptioncomesfrom the

word“receive”.Thereforereceptionlearningoccurswherethepupilsdonot

givemuchbutratherreceivemuchfrom theteacher.Thismakesita

teacher-centredapproach

Whatdoyouthinkwillbeyourroleasateacherinreceptionlearning?

 Structureandorganizetheinformationtobelearnt

 Selectmaterialsthatareappropriateforyourstudents

 Presenttheminwell-organizedlessonsthatprogressfromgeneralto

specificdetails

 Ensurethatyourpupilsarefollowingyouwitheffectivefeedback

techniques;youshouldalwaysalsoconsiderthesefour(4)stepsin

receptionlearning.

 Step1:yourpupilsmustrememberwhattheyreceivefromtheteacher.

Thusafterreceiving,(bylearningorreading)theymusttrytoremember

it.

 Step2:theymustunderstandwhatwasreceivedfromyouorwhatis

receivedintheirminds(bylearningorreadingandrememberit)
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 Step3:yourpupilsmustattempttogeneralizetheinformation

receivedfromyou.Theyshouldtrytofindinstancesorsituationsofthe

rules.Forinstance,ifyouexposeiron(rod)tomoisture,itwillrust.This

isarule.

 Steps4:theymustact;theyareexpectedtoreproduceitorgiveback

informationreceivedwhenrequested.

Thoughweoftenusetheseterms(expositoryteachingandreceptivelearning)

interchangeably,thereisonedifference.

STAGESOFEXPOSITORYTEACHING

Theprocessofexpositoryteachingbeginswith

 Presentationoforganizedmaterialsbyyoutheteacher

 Continuewithaneffortbyyourpupilstorememberorincorporatethe

factsintoexistingknowledgeand

 Endswithyourlearnersidentifyingexampleorsolvingspecificproblems

bywayofapplyingwhattheyhavelearned.DavidAusubel(1976)

outlinesthreeprincipalstagesofexpositionlessonpresentation.

Phase1:Presentationofanadvanceorganizer

Theadviceorganizerrelatestheideastobepresentedinalessonto

informationalreadyinstudents’minds.Itisthebroadgrouponwhichmore

specificinformationwillbepresented.

Phase2:Presentationoflearningtaskormaterial

Atthissecondphase,thenewmaterialispresentedbymeansofdiscussions,

lecture,filmsorstudenttasks.Theteachershould maintain students’

attentionandorganizematerialstocorrespondtothestructurelaidoutinthe

advance organizer. Ausubelsuggests a process called progressive

differentiationwhichisastep-by-stepprogressionfrom generalconceptsto

specificinformation,illustrativeexampleandcontrastsbetweennewandold

concepts.

Phase3:Strengtheningcognitiveorganisation

Hereiswheretheteachertriestotiethe‘new’informationintothestructure

laidoutatthebeginningofthelesson,byremindingstudentsabouthoweach

specificdetailisrelatedtothebigpicture.
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Alsostudentsarequestionedtoseeiftheyhaveunderstoodthelesson,andif

theycanrelateittotheirpriorknowledgeandtotheorganizationdescribedin

theadvanceorganizer.Finally,studentsaregiventheopportunitytoask

questionsthatextendtheirunderstandingbeyondthecontentofthelesson.

Reasonswhyteachersuseexpositorymethod

 Expositoryteachingsavestimeandenergy

 Studentscanlearnmuchmoreandcovermanymoretopics

 Ithelpsstudentstoavoidthepitfallsanderrorsthattheycould

otherwisefallin

 Itisnotonlyadequateforteachingattheformaloperationallevelwhere

pupilscanhandlepurelyverbalexposition,butalsopermitstopicstobe

treatedatahigherorderlevelofabstraction.

 Itissuitableforteachinglargeclasswhichdoesnotdemandlaboratory

activities.

 Itiscosteffectiveandteachingbecomespossiblewiththeuseofa

minimumamountofteachingandlearningmaterials.

Howcanyouimproveonyourteachingwhenusingtheexpositorymethod?

 Youmustintegrateallincominginformationintowhatstudentsalready

know

 Materialsshouldthusbeorganizedsothatgeneralideasarepresented

beforespecificfactsanddetails

 Useadvancedorganizerstohelppupilstofocusonincreasinglysimilar

details.Anorganizerisaninitialstatementaboutthetopictobelearned

thatprovidesastructureforthenew informationandrelatesto

informationpupilsalreadypossess.

 Usedeductiveteaching approach.Introducea topicwith general

concepts,thengraduallyincludespecificexampleslinkingthenew

informationtowhatpupilsalreadyknow

 Planbriefclassdiscussionsbeforenewinformationispresented.This

willhelpyourpupilstoshareideas.
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ASSIGNMENT

1.Explaintheterm“expositoryteaching”.

2.Whatisreceptionlearning?

3.Statetworeasonswhyteachercommunityusetheexpositorymethod

4.Suggesttwo(2)waysofimprovingexpositoryteaching.

LECTUREANDDRILLS

LectureMethod

Itisaprocessofdeliveringverbally,abodyofknowledgeaccordingtoa

pre-plannedscheme.Theteacherpresentsthemainideasorconcepts,

developsandevaluatesthemandsummarizesthemainideasattheendwhile

studentslistenandtakedownnotes.

Featuresoflecturemethod

 Teachertalksmostofthetime.Thelecturer(teacher)pressesonto

deliverhismessageandmayonlyentertainafew questionsinthe

middleorattheendofit.Thus,aonewaycommunication.

 Pupilslisten.Thepupilshardlyhavetheopportunitytointerruptthe

lecturer(teacherorspeaker)toclarifytheirmisunderstanding.

 Teacherholdsalltheknowledge.Theunderlyingassumptionisthatthe

teacheristhecustodianofallknowledge.

 Pupilsareassumedtoknowlittleornothing

 Everylistenerhastomoveonatthesamespeedasthelecturer(teacher)

 Manyatime,thereisnowayofknowingwhetherlearnersunderstand

sincecommunicationisonway.

Whentousethelecturemethod

Youmayusethelecturemethodforthefollowingpurpose

 Forintroducinganewtopic/unit

 Forpresentingimportantmaterialsnoteasilyobtainable

 Fordevelopinginterestandappreciation

 Supplementstextbooksmaterials

 Attemptingtocoveralotofmaterialinashorttime

 Summarizingimportantpointsafteraunitofstudy
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MeritsofLecturemethod

 Ithashighinspirationandmotivationalvalue

 Itsupplementandenrichesinformationfoundinstudenttextbooks

 Pupilsarepresentedwithrelevantinformation

 Theteachersequencestheinstructionalprocesstomakeforeconomy

intermsoftimeandmaterialstobepresented.Forinstance,lesstimeis

spentonpertinentissues

 Less use teaching and learning materials whose preparation or

procurementisoftentiresometaskforteachers.

DemeritsofLecturemethod

 Pupilsarevirtuallyinactiveandpassiveinthelearningprocess

 Avoidpracticeofstudent’soralcommunicationskills

 Sinceitdoesnotlenditselftotheuseofteachingandlearningmaterials,

pupilsfinditdifficulttounderstandandretaininformation

 Wastesstudents’time,especiallywhenlecturematerialsaredirectly

fromtextbook

 Noassessmentofstudents’understanding

Techniqueforlecturing

Tomakeyourlecturemethodeffective,youmustconsiderthefollowing

techniques

 Youneedtoadequatelyandcarefullyplanyourlecture

 Yourintroductiontothelessonmustbecatchyandchallenging

 Presentationmustfollowlogicalorder

 Conclusion:landingmustbeonagoodnote.Youcandothisby

highlightingthemainideasthroughquestions,exercises,andquizzes.

Waysofimprovinglecturing

 Havingconfidenceinyourself.Avoidexposingyourweakness.You

should develop a good modulated voice,good diction,correct

pronunciationandproperintonation

 Talkingtoyourstudents.Youshouldlearntoguideyoureyeacrossthe

roombyattemptingtolookintheeyesofyourstudents

 Constantlycheckingonyourstudentsunderstanding,observestudents’

reactionduringthecourseofyourlecture
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 Adaptingyourlanguageofthelevelofyourstudents.Avoidbeing

verbose

CLASSTEST

1.Whatislecturemethod?

2.Listthree(3)featuresofthelecturemethod

3.Stateandexplainthree(3)meritsanddemeritsoflecturemethod

4.Suggesttwo(2)waysofimprovingthemethodinyourteaching

USINGDRILLS

Drillisrepetitionoffactsandskillsyouwishtoreinforcewiththeaim of

promotingoverlearninginyourpupils.Weusedrillsontheprinciplethat

frequentrepetitionofresponsetoaclassofsituationismorehelpingin

learningthanlessrepetition.

ClassificationofDrill

Drillsareclassifiedintwo(2)groups.Theseare:

Oraldrill

Writtendrill

Oraldrillismostlyusedinlanguageteachingwhilewrittendrillismoreoften

usedinteachingwritingskillsespeciallywhenyouareteachinghandwriting.

Typesoforaldrills

 Additiondrill

 Inclusiondrill

 Replacementdrill

 Integrationdrill

 Completiondrill

 Transformationdrill

 Transactiondrill

AdditionalDrill

Here,youhavetogivethepatternandyourclassrepeats.Youthengivethem

afurthergroupofwords,whichtheywilladdtothefirst.Let’stakethis

example;

Teacher: He’llvisitthehospital
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Teacher: Atten‘o’clock

Pupils: He’llvisitthehospital(repeat)

Pupils: He’llvisitthehospitalatten‘o’clock(addition)

Younoticedthatyourpupilsjoinedthefirstsentencetoyoursecondsentence.

InclusionDrill

Herealso,youhavetogiveyourpupilsthepatternandfollowupwithaword,

whichhastobecorrectlyplacedinthepattern.Letusfollowthisexample.

Teacher: Theheadmasterisatthedininghall

Pupils: Theheadmasterisatthedininghall

Teacher: Stillatthedininghall

Pupils: Theheadmasterisstillatthedininghall

ReplacementDrill

Inusingthisdrill,yougivea‘cueword’whichhastoreplacethewordinthe

givenpattern.Forinstance;

Teacher: Hehasacar

Pupils: Hehasacar

Teacher: Bicycle

Pupils: Hehasabicycle

Teacher: Ahouse

Pupils: Hehasahouse

(Thistypeofdrillcouldbemonotonous)

ImportanceofDrills

 Helpspupilstodevelopvocabularyandstructure

 Helpspupilstodeveloptheawarenessofsoundsystem

 Throughlisteningtoandplayingwithwords,pupilsgraduallybecome

accustomedtoandabsorbtheindividualsoundandstresspatternofa

newlanguage

GuidelinesforconductingDrilllessons

 Useplayactivitiesinteachingnewskills.Involveyourpupilsingames

suchasspelling,crosspuzzle,etc.

 Makepracticeperiodsshort

 Makeuseofincidentaldrillsituationbyworkingskillsintoothersubjects

andnormalphysicalactivities

 Havepupilsreadaloudindividuallyandinpairs.
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 Havepupilsclosetheireyesandspellwords

 Giveadditionalpracticethrough“lifesituation”

 Encourageindividualresponseratherthanchorusresponses

 Whenadrillperiodisfinished,letyourpupilsworkonothertasks

unrelatedtothedrill

Thefollowingtipswillalsohelptoimproveuponyourdrill

 Usefewersentences,probablyonlytwoandhaveeverypupiltotry

 Havethegrouptotryeachsentencetogether

 Useadditionalsentencesforspecialdrillwithpupilswhogiveineffectual

response

 Correctpupilswhomakemistakeimmediatelyandencouragethem to

improveupontheirperformance.

QUIZ

1.Whatisadrill?

2.Statethetwo(2)mainclassesofdrills

3.Listandexplainthree(3)differenttypesofdrill

4.Stateanythree(3)guidelineswhenusingdrills

5.Whydoteacherswhousereplacementdrillchangeeachelementinthe

sentencesothattheclassfinishestheexercisewithacompletely

differentsentence?

a.Topreventthedrillfrombecomingmonotonous

b.Topromoteinnovation

c.Toexhibittheirskillsinteaching

d.Topromoteeffectiveteaching
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SESSION3
TEACHER-LEDDISCUSSIONSANDCASESTUDIES

Teacher-LedDiscussionMethod

Itisthemethodofteachingwheretheteacherintroducesthetopicandinvites

viewsofpupilsandgetstheminvolvedinthedevelopmentofthelesson.This

providesopportunitiesforlearnerstodiscussideas,issuesandthings

plannedfortheminclass.

Featuresifteacher-leddiscussionmethod

 Bothstudentandteachertalkrequired.Thus,boththeteacherandthe

pupilsareactivelyinvolvedintheteachingandlearningprocesses.

 Bothteacherandstudententerintodialogueandconversationabout

academicmaterials.

 Teacherandpupilspracticeandpubliclydisplaytheirthinking.

 Itinvolvestheuseofothermodelsofteaching,e.g.questionand

answer.

Thepurposeofdiscussionmethod

Generally,teachersuse discussion method to achieve three important

instructionalobjectives.Theseare:

 Toimprovestudents’thinkingandhelpthem toconstructtheirown

meaningaboutacademiccontent

 Topromotestudentinvolvementandengagement

 Tohelpstudentslearnimportantcommunicationskillsandthinking

process.Forinstance,ithelpsstudentsto:

Statetheirideasclearly

Listentoothers

Respondtopeopleinappropriatewayand

Learntoaskgoodquestions

Youmustleadyourpupilsindiscussionwhenyouareteachingbecause:

 Studentslearnfromyouandtheirmatesinclass

 Itisagoodpracticeforproblemsolving

 Itgivestrainingindemocraticprocess

 Itpromotescreativityandinitiativeinyourpupils.

 Itservesasabasisforclarificationofpointsyourpupilsdidnot
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understand

 Itprovidesopportunityforcontinuesevaluation

 Itwillhelpyoutolearnmoreaboutyourpupilsintermsoftheir

behaviours

Weaknessofteacher-leddiscussion

 Itistimeconsuming

 Itprovidesopportunityforbrighterstudentstohi-jackthediscussionto

thedisadvantageoftheweakerones

 Itisdifficulttoachievemaximuminteractionwhentheclasssizeislarge

Differentapproachesforholdingdiscussion

Thebasicprinciplesofdiscussionaregenerallythesame.Howeverthereare

variationsinmethodsinusingdiscussion.Therearefourgeneralapproaches

deemednecessarytoyouasateacher.

 Usingdiscussioninconjunctionwithotherteachingmethods.For

instanceyoucanemploypresentationordirectinstructionmodel,

co-operativelearning

 Usingrecitationdiscussion.Hereyouaskpupilstoreadabouta

particulartopicon:

Scientificreport

Historicaldocuments

Poem

Shortstories

Novelorpieceofmusic

Afterwhichyouholdbriefquestionandanswersession

 Usingdiscoveryinquirydiscussion.Youputforwardasituationwhich

willencouragestudentstothinkanddiscovertheirownideas.For

instance,yourpupilscanbeasked;“whymetalschangeshapeunder

heat?”with this,yourpupilswillbegin to generatetheoriesand

hypothesestoexplainevents.

Askquestions

Generatedebates

Puttheirideasdowntosolveproblem

 Usingdiscussiontoclarifypositionandshareexperience.Whenyour

discussiontakesthisapproach,youhelpyourpupilstoform and

expressindependentthoughtsandopinions.
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Whataretheproceduresofconductingdiscussioninclassroom?

Inordertohaveeffectivediscussion,youneedtocarryoutasetoftasksor

activitiespriorto,duringandafterthediscussion.

Pre-instructionaltask

Youmustconsiderthefollowingbeforebeginningyourdiscussion:

 Thepurposeofdiscussion:Areyouholdingthediscussiontocheckfor

pupils’understanding ofreading assignment(recitation);isitfor

checkingpupils’thinkingabilities(discovery)ortoshareexperiences.

 Theplan:thishastodowiththecontenttobecovered,andtheformof

interaction;areyougoingtousestatementorquestion?

 Thephysicalspace.Youcanusethehorseshoeorcircularetc.

Holdingthediscussion

Let’sconsiderthefollowingduringtheperiodofdiscussion.

 Youshouldkeepfocusonthemainaimofthelesson

 Keeparecordofthediscussionbywritingdownthemainideasor

pointsmadebyyourpupilsonthechalkboard

 Listentoyourstudents’ideas

 Respondtostudents’answers

 Summarisewhateveryoudiscussedinafewwordsorsentences.

Post-instructionaltask

Asateacher,afterusingdiscussionmethodinyourteaching,youshould:

 Followup:Checkforseriousgapsinyourpupils’knowledgeandprovide

remedialteaching.

 Grading:givebonuspointstostudentswhoconsistentlyprepareand

contributetodiscussion.Youshouldalsousethetopicdiscussedas

assignmentortest.
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Stepstofollowwhenyouleadyourpupilsthroughdiscussion

PHASES TEACHERBEHAVIOUR

Phase1:ProvideObjectivesandSet Teachergoesovertheobjectivefor

the discussion and gets students

readytoparticipate.

Phase2:FocusingtheDiscussion Teacher provides a focus for

discussionbydescribinggroundrules,

askinganinitialquestion,presentinga

puzzling situation,ordescribing a

discussionissue.

Phase3:HoldingtheDiscussion Teacher monitors student

interactions,asksquestions,listensto

studentideas,respondstostudent

ideas,enforces the ground rules,

records the discussion,expresses

ownideas.

Phase4:EndingtheDiscussion Teacherhelpsbringthediscussionto

aclosebyhelpingtosummariseor

expressthemeaningthediscussion

hashadforhimorher.

Phase5:DebriefingtheDiscussion Teacherasksstudentstolookattheir

discussionandthinkingprocesses.

Roleofteacherduringdiscussion

 Checkexcessivenoisethatmayarise

 Bringpupilsbacktothepointunderdiscussionassomepupilsmay

digressintootherareas.

 Helppupilstoaccepttheviews,otherthantheirown

 Makepointsclearwheneverthereismisconceptionorfalsehood.
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ASSIGNMENT

1.Explaintheterm“teacher-leddiscussion”.

2.Statethree(3)featuresofteacher-leddiscussion.

3.Mentiontwo(2)factorstobeconsideredwhenusingteacher-led

discussionunderpre-instructionaltask.

USINGCASESTUDYINYOURTEACHING

WhatisCaseStudy?

Itisawrittenstorythatgivesadetaileddescriptionofanevent,followedby

questionsforpupilstodiscuss.Thistechniqueisusedbyteacherstoallow

theirpupilstoanalyseanddiscussrealorhypotheticalsituationstheymight

encounteranddeterminehowtheywillrespond.Acasestudyissometimes

calleda“Scenario”.

Considertheexampleofacasestudybelow:

Casestudy(TeacherMensah)

Mr.Mensah’sclassroomseemstoflowwithpapers.Hisdeskislitteredwith

exercisebooks,worksheetsandhalf-finisheddrawings.Theclassroomwalls

dripwithnumerouscharts,pictures,unmountedwritingsandremainsofan

earlierdisplay.Tablesarepushedtogetheringroupsofthreeandsomechairs

aretouchingthewall.Therearecorners,aplayarea,largeconstruction,a

dressingupboxandarowofcassetteplayerswithtapesthrownaboutthe

shelf.

Theatmosphereisexuberantwithchildrenmovingfreelyabouttheroom,

chattering,laughingandbusy.Afterfewminutes’observation,itbecomes

clearthatmuchofthisactivityisratherpurposeless.Thenoiselevelriseas

MR.Mensahimmergedinaqueueofchildren,callsoutinstructionsand

generalwarningsthatmanychildrenappeartoignoreorrespondtoforashort

timebeforeresumingtheirunsatisfactorybehaviour.

1.WhatdoyounoticeaboutTeacherMensah’sclassroomarrangement?

2.Commentgenerallyabouttheattitudeoftheteacher.

3.Whatwouldyouhavedonedifferently?
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Identifiedstepsyouneedtogothroughwhenusingcasestudy

 Writeorobtainappropriatecasestudyonthetopictobediscussed

 Dividepupilsintosmallgroupsorhavethemworktogetherinasimilar

typeofdiscussion

 Analyseanddiscussionpupils’solutionstotheproblem

 Facilitatesquestioningandapproachestoalternativesolution.

Advantagesofcasestudy

 Itencouragespupilstoidentifyalternativebehaviourandsolutionto

problemstheymightexperienceinboththeclassroom andthe

community.

 Italsobuildsupthepupil’screativity

 Itcanpresentagreatdealofinformationthatpupilscanreferto,as

theydiscussandanswerquestions.

 Itpromotesco-operativelearningaspupilsworkingroups

Self-AssessmentQuiz

1.Explain“casestudy”asamethodofteaching

2.Statetwoadvantagesofusingcasestudy

CRITICALINCIDENCE

Acriticalincidentisaspecialtypecasestudy.Itisashortparagraph

describingaproblem orsituationthatrequiresanimmediateresponse.In

criticalincidence,pupilsareencouragedtorespondtoaproblem,takea

stanceanddefenditandthendiscusstherangeofoptionwithotherpupils.

How doyouusecriticalincidenceasateachingmethod?Yourcritical

incidenceshouldbeoneortwosentenceslong,eitheroralorwritten.For

instanceyoucanposeaproblem toyourpupilslike,“whatwouldyoudo

shouldyoutestHIVpositive?”thisisacriticalincidence.Askyourpupilsto

workontheincidenceindividuallyorinsmallgroupsordecideonhowthey

wouldrespondtothesituation.

MeritsofCriticalIncidence

 Itisquicktouse

 Itcreatesalotofalternativesolutionstosituation

 Itallowspupil(s),toworkontheirdecision-makingskills.
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Self-AssessmentQuiz

Indicatetrue/falsetothesequestions

 Criticalincidenceisaspecialtypeofcasestudies.True/false

 Smallcriticalincidencepromotesdecisionmakinginpupil…True/

false

 Smallgroupscanworkoncasestudy…True/False

Meritsofcriticalincidence

1.Explain“casestudy”asamethodofteaching

2.Statetwoadvantagesofusingcasestudy.
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SESSION4
USEOFCHALKBOARDANDINSTRUCTIONALMATERIALS

InstructionalMaterials

Makingeffectiveuseofinstructionalmaterials:

 First,youmusttryouttheinstructionalmaterialsyouhaveprepared

beforeusingthem intheclassroom.Thiswillhelpyoutoknowfor

example,whetheranexperimentwillwork,orthematerialswillbe

sufficientforyourpupils.Thus,thetry-outwillhelpyoutoknowthe

possibleproblemsthatyouarelikelytoencounter.

 Anotherwayyoucanmakeeffectiveuseofinstructionalmaterialsis

thatyoumustputyourpupilsintogroupsinsituationswherethe

materialsarenotenoughtobesharedamongthechildren.Forexample,

fourchildreninonegroupwithasetofinstructionalmaterialsisbetter

thanasituationinwhichsomeofthepupilsreceivematerialswhile

othersdonot.

 Rememberto presentyourinstructionalmaterials atthe most

productivepartofthelesson.Thisisthetimewhenthematerialswill

makethegreatestimpressiononthemindsofthechildren.Let’s

considerateacherwhowasteachingthetopic,“partsoffloweringplant”,

butcompletedthelessonbeforeherememberedthattherewas

specimenofafloweringplantheshouldhaveshowntotheclass.Do

youthinkusinginstructionalmaterialsinthisway,willhavethedesired

impact?

 Createopportunityforpupilstoworkwiththematerialsormanipulate

them.Thiswillhelpthemtohavealookatit,rememberwhattheyhave

seenandunderstandwhattheyhavelearnedbetter.

 Afterpreparing and using the instructionalmaterials,you should

maintainandstorethemforfutureuse.Thiswillsavethetroubleandthe

costorpreparingnewonesanytimeyouwanttoteachaparticulartopic.

 Faceyourpupilswhenusingthematerialsasmuchaspossible.Observe

theirreactionsandattitudetowardsit.

Effectiveuseofthechalkboard

 Youshouldalwaysstartyourlessonwithacleanchalkboardandleave

theboardcleanafterusingit.

 Youshouldplacethechalkboardinfrontoftheclasswhereallthepupils
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cansee.

 Youshoulddrawverticallinestohelpyouuseonlyonepartofitata

time.

 Youmustbuildupthechalkboardworkpiecebypieceratherthanwriting

everythingatonego.

 Anywrittenworkyoudoonthechalkboardshouldbeboldandneat.

 Youshouldcultivatethehabitofthedusterandnotyourhandswhen

cleaninganythingontheboard.

 Ifyouareright-handed,standtotheleftoftheboardbutifyouare

left-handedstandtotherightsideofitwhenwritingonit.Youshouldtry

nottofacetheboardsquarelywithyourbacktothepupilswhilewriting

onit.

 From timetotime,youhavetomovetothebackoftheclassroom to

checkwhetherallyourpupilscanseeyourwriting.

 Asabeginner,youmaypracticewritingontheboardduringyourfree

times.asthesayinggoes,“practicemakesperfect”.

TEST

Stateanyfourthingstheteachermustdowhenusinginstructionalmaterialin

teachingthattheywouldhavemaximumeffect.
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SESSION5

STIMULUSVARIATION,FEEDBACKANDEVALUATION

Stimulusvarioustechniques

Astimuluscouldbeexplainedasanythingthatelicitsaresponse.Stimulus

canrangefrom lightandsoundwavessuchasadvertisementonTVto

remarksbyafriend.Intheclassroomsituation,stimulusvariationtechniques

refertovariousformsofcommunicationandactivitiesthattheteacher

employstoelicitresponsesfrom pupilsorstudents.Theseinclude,asking

questions,useofgestures,facialexpressions,voicepitchvariation,changes

inpositioning,useofteaching/learningmaterials.

AskingQuestions

Questioningisoneofthecommonmethodsofmethodofteachinginwhich

theteachergetsthestudentstoexamineanddiscoverideas,knowledge,and

principlesbyinquiringinformationfromstudents.

Questionsareusedformanyreasons,suchas:

 Tointroducealessonormotivatestudents

 Totesttheeffectsofpreviousteaching

 Tofindoutwhatstudentsknowaboutthelessontobetreatedsoasto

buildonit.

 Toreviewalessonpreviouslytaught

 Tosecuretheattentionofstudents

 Toencouragepupilstoexpresswhattheyhaveunderstoodaboutthe

lesson

 Todeveloppupils’abilitytothink.

UseofGestures

Gesturesaremovementsofthebody,whichservesassubstitutesforspeech.

Forexample,pointingtoapupil,motioningtocontinueortostop,andnodding

theheadtoshowapproval.Gesturescanbeusedtoimprovecommunication

andmanageaclass,buttheyneedtobeclearandunambiguous.Iftheyareto

reducetheteacher’stalking.

FacialExpressionsorCues

Theseincludeasmile,afrown,andaseriousorquizzicallook.Forexample,a

simplesmileurgesthestudenttohavemoreinterestinthelesson.
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Ittellshim/herhowyoufeeltowardshim/her.Similarly,afrown,asternor

quizzicallookatthepupilwhoisnotpayingattentionorwhoismisbehavingin

class,sendsamessageaboutyourdislikeforwhatheorsheisdoing.

VoicePitch

Ateachermustspeakloudenoughtobeheardbystudentsintheclassroom

withoutyelling,shoutingorusingtoomuchenergy.Theteachershould

thereforevarythetoneofhisorhervoiceandtherateofhisorherspeechto

obtainthedesiredeffect.Alowpitch,weakvoiceandslowrateofspeechwill

maketeacher’slessondullandboring.Ontheotherhand,ahigh-pitchedvoice

couldbedisturbingtostudentsintheclassaswellasteachersandstudents

intheadjacentclassrooms.

ChanginginPosition

Itisnothelpfultocarryoutgroupactivitiesandotheractivitybasedlessonin

aclassroom wherethedeskarearrangedinfixedrows.Theteachershould

thereforebeabletochangethepositionsaccordingtothedemandofthe

lesson.Inasituation wheretheclassroomfurnitureisfreestanding,they

couldbereshuffledtosuitthenatureoftheactivitytobeperformed.The

classroom furniturecouldbearrangedinavarietyofwaystosuitthe

particularactivitiesorlessonstobeperformed.Forexamplework,inastory

tellinglesson,thefurniturecouldbearrangedinahorse–shoeseating

arrangement.Inanexamination,theycouldbearrangedinsimplerows;andin

agroupwork,groupscansitarounddesk.

Useteaching/learningmaterials

Teaching and learning materials are used to supportthe teacher’s

presentationandmakelessonsmoremeaningfultothelearner.Teachingand

learningmaterialsincludeallthematerialsandequipmenttobeusedby

teacherandstudentsduringthelesson.

Forexamplerealobjects,models,picture,charts,anddiagramsareall

teachingandlearningmaterials.

Theimportanceofusingteaching/learningmaterialsincludingthefollowing:

 Theyattractpupils’attentionandarousetheirinterestinthelesson.

 Materialsensurestimulusvariationinteachingwhereattentionshifts

fromteachertomaterials.

 Theymakeiteasierforstudentstounderstandwhattheyaretaught.
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 Theyreduceboredomintheclassroom.

Self-HelpTest

1.Listanyfourstimulusvariationtechniques.

2.Giveanytwoexamplesoffacialexpressionorcues.

3.Describeanyonesituationinwhichfacialexpressionsorcuescanbe

useful.

FeedbackandEvaluation

 Lessonevaluationcanhelpteacherstoidentifythelearningdifficulties

ofpupils.

Therearecertaintopicsaregenerallydifficultforpupils.Youcanonly

identifysuchtopicsfromlessonevaluation.Whenthisisdetected,you

thendeviseawayofsimplifyingthemannerinwhichyouteachthat

topicasawhole.

 Lessonevaluationgivestheteacheranideaofthepupil’sgeneralrateof

progresstowardsmasteryoftheknowledge,skillsandattitudesbeing

taughtateachlevel.Thegeneralrateoflearningofthepupilsmightvary.

Thiscanbedeterminedbyconstantevaluation.

 Italsoenablestheteachertoknow ifpupilsareachievingtheset

objectives.Theteacherneedstofindoutwhypupilsarenotachieving

thesetobjectives.Theteachercanfindoutbycheckingallthethings

consideredinplanninglessonsaswellashowitwasactuallytaught.If

theteacherdoesthis,thesituationmayimprove.

 Lessonevaluationenablestheteachertoassesstheeffectivenessof

theteachingstrategyused.Whenyouseeonestrategyandevaluate,you

cantellfromtheperformanceofthepupilswhetheritworkedornot.

 Lessonevaluationhelpsteacherstoknowenoughaboutindividualpupil

performance.Knowledgeofthiswillhelpteachersincounselingpupils.

StrategiesforEvaluatingaLesson

Someoftheevaluatingstrategiesinclude:

1.Classexercise

2.Oralquestions

3.Observation

4.Assignments
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5.Checkingpupil’sexercisebooks

Checkingpupil’sexercisebooksgivesinformationpupilswho:

a.Aredoinggoodwork

b.Haveimprovedtheirwork

c.Arenotinterestedintheirwork

d.Getmostoftheirworkwrong

e.Dountidywork

FeedbackorKnowledgeofResult

1.Oneoftheimportantprinciplesoflearningisthatweattainsatisfaction

notonlyfromreachingagoalbutalsofromrecognizingthatprogressis

beingmadetowardsattainingthatgoal.

2.Theadvantageofknowledgeofresultsisthatthestudentiscompeting

withhimselfratherthanalargegroupofindividuals.

3.Remembertosetanadequatenumberofexercisesoneachtopicand

markthempromptly.Giveoutpupil’sexercisebookstothemtoenable

themworkhardtoeitherimprovetheirperformanceormaintainit.

ASSIGNMENT

1.Principlesarenecessarilybeliefs,buttherulesandlawsaboutthingsare

controlled...(True/False)

2.TheBBCEnglishDictionarydefinedprincipleasabeliefandruleorlaw

aboutobjects…(True/False)

3.Principlesareimportantinthattheyhelpre-adjustandmodifymethods

ofteaching…(True/False)

4.A facilitative relationship forlearning thattakes place through

interactionwithpeople…(True/False)

5.Statetwocharacteristicsofafacilitativerelationship.

6.Whichoneofthefollowingdoesexplainwhatistobelearnt?

a.Topicsandmethodsarecarefullyselected

b.Itisanoversentimentattitudetowardschildren

c. Childrencontrolthelearningprocess

d.Thechildageandindividualdifferenceisconsidered
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UNIT4

SESSION1

CLASSROOMMANAGEMENTTECHNIQUES

TheNeedforDisciplineintheClassroom

Asaclassroomteacheryoucantellthesituationswhereclassroombecome

verynoisyorsomepupilsbecomeveryrestlessandnaughtyorattentionspan

ofpupilswasverylow.Maintainingorderordisciplineinanytypeofhuman

gatheringisveryvitalfortheattainmentoftheobjectivesforthatgathering.

Whenthepupilsmisbehaveorcreatedisorderbyobstructinganddistracting

others orshow inattentiveness in the classroom,the efficiency and

effectivenessoflearningisgreatlyreduced.

Theteacherislargelyresponsibleforanyactofindisciplineintheclassroom.

Thoughitisnaturalfordisordertooccurinaclassroomsinceitisagathering

ofpeoplewithvariedbackground,theteacherastheauthorityfigureislargely

responsibleforpupils’behaviour.

Naturally,inthefirstday,orweekormonthoftheacademicyear,the

classroomisascenewhereasetofpupilsusuallymeetanewteacherwho

mightknownothingorlittleabouttheindividualsthatcomposetheclass.On

theotherhand,thepupilsinanewclassmighthaveverylittleideaaboutthe

teacherifhe/sheisanoldmemberofstaffornothingaboutteacherifhe/she

isnew.Thescenemightbedescribedasnaturalinsofarastheteacherand

thepupilsseem notknow muchaboutoneanother.Insuchasituation,

anythingcangowrong,iftheteacherlacksmanagementskills.

Teachingandlearning,beingcomplexhumanactivities,demandatypeof

interactionandenvironment,whicharegoodenoughfortheachievementof

thesetobjectives.Forthisreasonanewteacherexpects:

 Aclassthatisnotnoisy

 Pupilswhoareobedientandrespectful

 Pupilswhoareattentiveandhardworking

 Aclassthatwillbecooperativewithhim/herinthetaskofteaching

andlearning

 Pupilswhopsychologicalneedsareadequatelyprovidedbyparents

 Pupilswhoarepunctualandregulartoclass
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Thepupilsintheclassalsoexpect:

 Ateacherwhoislovingandfriendly

 Ateacherwhoisapproachableandsupportive

 Otherpupilswhoarelovingandfriendly

 Otherpupilswhoaresupportiveandcaring

 Aclasswhereindividual’scontributionsandinterestareappreciated

andrecognized.

 Aclasswherethereisnopotentialthreattoself-image

 Aclasswherethereisfreedomtoexpressone’sselforidea

 Aclasswherethereismutualrespectforoneanother.

Intheclassroom,disciplinecanbemeasuredintermsofhowpupilsexhibit

self-controlandwillingnesstoapplythemselvestothetasksassignedbythe

teacher.Theextent,towhichthepupilsworkasindividualsandingroup

situation,byinteractinginaresponsiblemanner,isindicativeofdiscipline.If

theclassisdevoidofconcernandsupportforoneanotherortheclassis

characterizedbythreatofexpulsionorfailure,orpupilsarefreelyabusedand

assaulted,suchaclasswillbemarkedbyindisciplineandlow levelof

achievement.

Italsoneedsmentioningthatpupilsusuallylikeateacherwhoisalmost

alwayscheerfullooking.A teacherwhoexhibitsemotionalstabilityand

friendlinessaswellassincerityandtrustworthinessisalwayslovedbythe

class.Anyteacherwhoisabletogenuinelydisplaytheaboveattributesisvery

likelytosucceedincreatingclassroomenvironmentthatpromotesdiscipline

andeffectivelearning.

FactorsthatGenerateDisordersintheClassroom

Therearegenerallytwocategoriesoffactorsthatcreatedisorderand

indiscipline.Inthefirstcategoryarefactorswhichtheteachermightnotbe

solelyresponsibleforcausingorreducingthem.Thesefactorswhichare

socialinkindincludeparentalrejection,povertyandlow socio-economic

status,viewingviolentfilms,frustrationfrominadequatescholarshipaptitude

achievement.Bothteachersandpupilscansufferalotfromsuchfactorsinin

atypicalschoolsystem wherepupilswithsuchbackgroundarefound.An

activePTAcanhelpreducesomeofthesefactorsofindiscipline.
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Againwithintheschool,butstilloutsidethecontroloftheclassteacher,are

somemisbehaviourthatmayresideinthewaytheschoolisorganized.

 Aschoolsystemwherepupilsareclassifiedintolow,averageandhighly

abilitygroups

 Largeschoolsizeandtheaccompanyingdepersonalization(i.e.Lackof

personalattentionandcrowding)

 Lackofteacherauthority;authorityresidesonlyintheheadteacher

 Largeclassthatpreventteachersfrom helpingstudentswhoneed

specialattention.

 Poorcommunicationbetweenschooland home.Theseformsof

organizationalstructuresintheschoolmightgiverisetoawiderangeof

misbehaviourintheclassroomthattheteachercanhardlycontrol.

Itisbelievedthatstrongadministrationandleadership,highexpectations

concerningschoolachievements,anorderlyschoolsetting,emphasizeon

basicskillsandpoorfrequentmonitoringofpupils’progresscanreduce

indisciplinethatcomesfrom poorschoolorganization.GageandBeliner

(1984)havelookedatproblemsthatbringaboutdisorderandindisciplineand

havecategorizedthem intotwo.Thefirstcategoryisproblemsthatcome

from whattheytermedas“toomuchbehaviourofundesirablekind”these

include:

 Physicalaggression

 Movingaroundtheclassroominappropriately

 Makinginappropriatenoise

 Challengingauthority

 Teasingandridicule

 Makingunjustordestructivecriticismandcomplaints.

BehaviourofDesirableKind

 Payattentioninclass

 Showinterestinwork

 Participateactivelyinwork

 Interactappropriatelywithclassmates

 Attendclassesandtobepunctual

 Besufficientlyindependence
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HandlingDisruptivePupils

Dealingwithtoomuchofanundesirablekindofpupils’behaviourcallsfor

strategieseitherto:

 Preventitor

 Extinguishitor

 Elicitincompatiblebehaviour

 Punishitinordertoelicitdesirablebehaviour

Topreventundesirablebehaviour:

AnyofthemanagerialskillsidentifiedbyKoumi(1970)thatarelistedbelow

canbeusedtopreventundesirablebehaviourfromoccurring.

 Withitness:-thetendencytoknowwhatisgoingonallovertheroom,

includingareasnotbeinglookat.Teacherswithhighwithitnessmake

fewmistakesinidentifyingwhichpupilsaremisbehaving,indetermining,

whichtwobehavioursisthemoreserious,ormakinganefforttostop

misbehaving.Ateacherwhohashighwithitnessseemsto“haveeyesin

thebackofthehead(Gage&Beliner,1984:60).

 HandleOverlappingness:-thetendencytoattendtotwoormore

behaviourproblemsatthesametimewithoutgettingconfusedorlosing

awarenessofthetwomoreproblems.

 MaintainMomentum:-thetendencytosustaininterestoravoidslow

downs

 Smoothness:-theabilitytomaintainacontinuousflowofschool-task

activitieswithoutbeingdistractedordistractingpupilsduringchangesin

activities.

 GroupAlerting:-theskillsorabilitytomanageclassinwaysthatkeep

studentsinvolved,attentiveandalert.Thiscouldbedonebymaintaining

suspenseastowhatkindofquestionwouldbepresentednext,andalso

whichpupilwouldbecalledupontoansweraquestionorrepeat

something.

(Inattentivepupilsinclass)

ToExtinguishUndesirableBehaviour

Thisusuallymeanswithholdingattentionfrom suchundesirablebehaviour.

Thisstrategyseem parochialandcontrarytotheteacher’snaturaltendency

eventhoughitisknowntowork(‘O’Leary&’O’Leary,1977:55-107).
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First,thisinvolvesbothignoringthemisbehavingpupilandpayingattentionto

adesirablybehavingpupil,andwalkingawayfrom themisbehavingpupil.

Teachers have been found to undermine theirown effectiveness and

competencebyscolding,threatening,andevenphysicalpunishingpupilswho

havemisbehaved.

Second,pupils’misbehaviourcouldbereinforcedbyfellow pupilshence

teacherscanopenlyaskotherpupilsforhelpinignoringtheirclassmate’s

misbehaviouriseasierthanpayingattentiontoit.

Itmustbeemphasizedherethatcertainmisbehavioursaretooserious,

dangerousordisruptivetobeignored.Somepupilsinterpretlackofovert

disapprovalasapproval.Itiscontrarytocommonandacceptedpracticeto

ignoreopendefiance,obscenityorhostilitydirectedattheteacher.These

patternsofmisbehaviourmustbehandledpromptlyandappropriately.

Todistinguishbetweenthemoreseriousandlessseriousmisbehaviour.

Tanner(1978)sawtheextinctionapproachasfeasiblewhentheundesirable

behaviouris:

1.Momentaryi.e.firsttimeofoccurrence

2.Notseriousordangerouse.g.pupilansweringquestionwithoutbeing

called.

3.Likelytobedisruptivee.g.drawingaclassmate’sattentiontoanactivity

outsidetheclassroom

4.Attributabletoapupilwhoisusuallywell-behaved.

Tostrengthendesirablebehaviourthatisincompatiblewiththeundesirable

behaviour

Inthiscase,theteacherisexpectedtoencourageadesirablebehaviourfrom

otherpupilsinthepresenceoftheundesirablebehaviour.Agoodexampleis

whenateacherignoresananswerfrom apupilwhodidnotputthehand

(undesirablebehaviour)andinvitesanotherpupilwhoputsupthehand

(undesirablebehaviour)toanswerthesamequestion.Thetwobehavioursare

incompatibleinsofarastheteacherignoresacorrectresponsefromthepupil

andacceptsthesameresponsefrom another.Here,teacher’sfeedbackis

veryimportant.
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Thereasonforacceptingthesameresponsefrom onepupilandignoringit

fromanothershouldbeclearlystated.Thepupilwhoputsuptheundesirable

behaviourwilllearntodotherightthing.

Tostrengthenthisbehaviour,theoffendingpupilshouldreceivereinforcement

fromtheteacherwhenheorsheputsupthedesirablebehaviourfromthefirst

time.

UsePunishment

Therearesituationswherethefirstthreestrategiesmentionedmightnot

producethedesirableresultsorchecktheundesirablebehaviour.Whatshould

theteacherdo?Inasituationwherenothingseemstoworkduetothe

misbehaviourofonepupilorjustafewpupils,theteacherispermittedtouse

punishmentifitisnecessaryandethicallyjustifiable.

Punishmentcantaketheformof

 Softreprimand

 Reprimandcoupledwithpraiseandprompttobehaveappropriately

 Socialisolation

 Lossofpointtothegroupwhichthepupilbelongs.

Teacherswhoseclassesareexcessivelydisruptivecanusenegativeattention.

Thistakestheform ofharshwords,facialexpression,toneofvoiceand

gesturesindicatingthatthepupilwasmisbehaving.

Teachercanalsogivequickpositiveattentionandreinforcementwhenthe

pupilbeginsbehavingappropriately.Forexample,theteachercansay,“John,

waitforyourturn.I’llsooncallyou”.

STRATEGIESFORDEALINGWITH“TOOLITTLEOFDESIRABLEBEHAVIOURS”

Now,let’sexaminestrategiesfordealingwith“toolittleofadesirablekindof

pupils’behaviour.Intheclassroommanybehaviourproblemstaketheformof

thepupilsdoingtoolittleofsomethingdesirable.Examplesofdesirable

behavioursincludeparticipatinginclassdiscussion,payingattentiontowhat

isbeingexplainedordiscussedorshowingunwillingnesstoengageingroup

orclassactivity.Theseunobtrusivekindsofbehaviourproblemsareregarded

bypsychiatristsandclinicalpsychologistsasmoreseriousthantheobvious
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kindsofbehaviourwehavelookedatsofar.Typicalamongtheseareshyness,

withdrawal,daydreamingandinattentiveness.Iftheseareexcessiveenough,

referthepupiltospecialist.

TheTheteachermaydecidetorefersuchpupilonlywhenallstrategiesforso

muchofdesirablebehaviourhaveseeminglynotworked.

Thesestrategiesinclude:

 Eliciting–wherepupilsarefrequentlycalledupontotakepartinlearning

tasks.

 Modeling–whereexamplesofindividualswhowereactiveinthe

learningprocesshavebecomehighachieversorsuccessfulinlifeare

discussed.

 Reinforcing–whereslightattemptstododesirablethingarehighlyand

immediatelypraisedorcommendedbytheteacher.

 Shaping – where successive approximates ofdesired habits or

behaviourattractpositivecommentsfromtheteacher.Inthiscase,the

teacheraftercommendingthepupilshouldaskformoreofit.

 Contracting–whereteacherreachesagreementwithpupiltoexhibit

moreofthedesirablebehaviourforarewardsuchaspencil,praise,

exercisebooks,etc,thatisaffordabletoyou.

Corporal punishment such as spanking, physical assaults,

detaining/imprisoningpupil,denyingpupilaccesstofoodandwaterforalong

timeisUNACCEPTABLEANDMORALLYUNJUSTIFIABLE.Teachersoughtnot

touseanyoftheseespeciallyduringteaching–learningsession.
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SESSION2

WHATISINSTRUCTIONALTIME?

Instructionaltimeistheperiodofdirectorindirectinteractionbetweenaclass

teacherandpupilsduringwhichtheteacherandpupilslearnordoanactivity.

Anyactivityorinteractionbetweenteachersandpupilsthathasnodirect

bearingonthesubjectonthetimetablecannotbeconsideredasinstructional

time.Thus,teachers’interactionwithpupilsduringopeningandclosing

assemblies,duringbreaktimeorduringsportingandculturalpracticesdonot

formpartofinstructionaltime.Specifically,instructionaltimeisthetimewhen

thefirsttothelastlessonsonthetimetablearetaughtbyteachersandlearnt

bypupils.

InmostGhanaianprimaryschools,thefirstlessonstartat8.15amasopening

assemblyusually,conductedat8.00am,theclosingtimeformostprimary

schoolsrangesbetween1.00pm and2.00pm.Ontheaverage,theofficial

instructionaltimeinthebasicschoolsofGhanarangesbetweenfourandfive

hoursexcludingbreaktime.

InstructionalTimeandTeacherDecisions

Studieshaveshownthattheamountoftimeavailableforteachingand

learningacademicsubjectsandhowwellthetimeisusedbyteachersand

pupilsisveryimportant.Itisimportantbecausetheamountoftimeavailable

andhowwellitisusedhasdirectbearingonpupils’achievement.

Rememberthatanationalcurriculumspecifyingwhatteachersareexpected

todoinagivenperiodoftime,day,week,termandthewholeyear-isalways

pre-planned.Whatevertheteacherdecidestododuringthistimehasdirect

effectonthepre-plannedprogrammeofinstruction.

Someimportantdecisionsteachers’makeandtheireffectontheuseof

instructionaltime

Teacherstakedecisionsinrespectofwhattoteach,whentoteachandhowto

teachit.Theyalsodecideonhowmuchtoteachandhowtoassesswhatis

taughtatanygiventimeofinstruction.Teachershavebeenfoundtodiffer

greatlyinthedecisionstheytakeinrespectofwhat,whentoandhowmuchto

teachandassesswhatistaught.
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Theeffectonpupils’achievementifateacherdoesnottakegooddecisionsin

theareasspecified.

Itisobviousthatteacherswhodonotmakeefficientuseoftheinstructional

timecannotcompletethesyllabus.Inthiscase,pupils’levelofachievementis

expectedtobelow.Ontheotherhand,teacherswhotakegooddecisionand

usetheinstructionaltimeefficientlycompletethesyllabus.Inthiscasehigh

levelofpupils’achievementisexpected.

Let’snowexaminecasesofhowinstructionaltimecanbemisusedinour

schools.

MISMANAGEMENTOFINSTRUCTIONALTIME

Thereareseveralpracticesinourschoolsandattitudesofteachersthataffect

theuseofinstructionaltime.Theseinclude:

Earlyclosingofschool

Latestartingofschool

Teacherabsenteeismononedayorseveraldays

Teacherabsenteeismforaweekorseveralweeks

Teacherabsenteeismforamonthorseveralmonths

Spendingpartoftheinstructionaltimeon

Sportactivitiesinterm1(Athletics)

Sportingactivitiesinterm2(soccer&netball)

Cultureactivitiesinterm3

Regularmeetingsofteachersatzonal,districtandregionallevels

Teachingonlyfewsubjectsonthetimetable

Spendinglessthanthetimespecifiedonthetimetableforasubject

Spendingmorethanthetimespecifiedonthetimetableforasubject

Classeswithoutsubstantiveteacher

Classthathavebeencombined

Itneedstoberepeatedthatmisuseorwasteofinstructionaltimewillresultin

limitedcoverageofthesyllabus.Thisinturnwillaffectpupils’performance

negatively.

UseofInstructionalTime

Thereshouldbebellsanddrumstosignalthebeginningandendingof

allinstructionalactivities.

Thesesignalsmustbestrictlyadheredto

Pupilsshouldnotbeallowedtoplaybeyondtheofficialdurationgiven
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Preparelessonnotesdailytocoverallsubjects

Sticktothelessonsanddurationyouprepareinyouteaching

Allocate more time to academic activities and less time to

non-academicactivitiese.g.openingassembly

Stateclearrulesabouttimeutilizationinclass

Givepupilsenoughexerciseaftereachteachingsessiontooccupy

themthroughouttherestofthetime.

Moveroundtosupervisepupils’worktominimizemistakespupils

make

Beregularandpunctual

Extracurriculaactivitiesshouldbeheldoutsidethenormalinstructional

time

MANAGINGPOST-INSTRUCTIONALACTRIVITIES

Whatarepost-instructionalactivities?

Theworkoftheclassroom teacher,especiallyintheprimaryschools

doesnotendafterteachingasingleordoubleperiodlessoninaday.

Unlikethejuniororseniorsecondarylevelswhereateachermightteach

onlyafewinaday,theprimaryschoolteacherisexpectedtoteachall

thelessonsonthetimetableoneachschoolday.Teachinginthe

primaryschool,therefore,isacontinuousactivity.Asacontinuous

activity,teachingmustbeplannedinsuchawaythattheteacher,apart

fromteachingallthespecifiedsubjectsonthetimetableefficiently,may

havetimetodootherthingsandevenhavesufficientrest.

Whenthefirstlessonendsandbeforethesecondbegins,weexpectthe

teachertoprepareforthesecondlessonby:

Lookingbrieflyatwhathe/shehastoteachinthenextlesson

fromtheteacher’snotebook

Getting allthe things such as instructionalaids including

textbooks,audio–visualaidsready

Ensuringthatappropriateseatingarrangementshavebeenmade

Cleaningportionsofthechalkboardforthenextlesson

Whenthelessonisfollowedbybreakends,weexpecttheteacherin

additiontodoallwhatislistedunder(a)aboveeither

Markandgradepupils’workor

Invitesomepupilswithspeciallearningproblemsforassistance,

adviceorcounselingor



127

Fillpupilscumulativecards

Whenthelastlessonforthedayendsweexpecttheteacherto:

Gooveralltheday’sexercise

Preparefeedbacknoteonallexerciseforthenextday

Lookfororprepareaudio-visualaidsthatwouldbeneededforthe

nextday’slessons

Readrecommendedtextstorevisehis/herknowledgeonwhat

he/shehasplanned’toteachthenextday

THENEEDFORMANAGINGPOST-INSTRUCTIONALACTIVITIES

1.Itensureseffectiveandefficientuse

2.Itraisestheteacher’slevelashe/heriswell-informedaboutwhathe/she

isexpectedtoteach;

3.Theteacherbecomeswell-organizeinallinstructionalsituations;

4.Pupilswithspecialproblemsgetmaximumattention

5.Exerciseforthedayaremarkedtoensuresmoothprogression

6.Markedexerciseprovideeithermotivation forpupilswhodidgood

workandopportunityfortheweakonestoachievemasteryoflearning

7.Teachingbecomesverysystematic

8.Theteachercannotteachallwhatshe/heknowsbutshouldknowall

whathe/sheteaches.

Asteachers,weshould;

Makeitahabitorreadaroundthetopicweteacheverydaybeforewego

totheclassroom

 Attendregularin–servicetrainingtoupdateourknowledge.

 Alsomakeitahabittolistentotheradioandreadthedailynewspaper

forrelevantandcurrentexamplesthatcanbecitedinourteaching.

 Registerandborrowbooksonthesubjectsweteachfromthenearest

LibraryCenters.

 Attendtheannualcongressorganizedatthedistrictorzonallevelsfor

teachers.Atsuchcongresses,teachersshouldhavetheopportunityof

learningnewideasinthesubjectstheyteach.Itshouldalsoaffordthem

theopportunitytopresentproblemstheyencounterinteachingsome

topicsintheirsubjectareasforsolution.
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PositiveTeachingSkills

 Alwayswriteanduselessonplans.

 Setclearandachievableobjectives.

 Getanduserelevantaudio-visualaidsinyourlesson.

 Presentyourlessoninbits.

 Activelyengagepupilsinyourlessonthroughquestioning.

 Emphasizemasterylearning.

 Userelevantexamplesinyourteaching.

 Motivateyourpupilswithbothtangibleandintangiblerewards

 Givepupilsexercisesaftereachlesson.

 Goroundtosupervisepupils’work.

 Markeachday’sexercisespromptly.

 Giveregularfeedbacktopupils.

 Giveextraandspecialattentiontotheweakpupils.

 Checkmisbehaviourinahumanmanner.

 Conductfortnightlyormonthlyteststoremovethefearofwritingtest

frompupilsandconsolidatewhathavebeenlearnt.

SESSION3

TEACHERCOMPETENCY

Thesubject–matterknowledgeandteachingskillsformtheconcept“teacher

competency”.

Negativeteachingskills

Ateachermayhavesoundsubject-matterknowledgeandgoodteaching

skillsandyetfailtomakegreatimpactontheprocessoflearning.Let’s

considerthefollowing.

 Ateacherwhoisverygoodatthesubjectsandemploysgoodteaching

skillsbutlovesusingthecanemuchonpupils.

 Thoughtheteacherteachesherlessonsverywell,sheneversmilesin

classnorplayswithherpupils.

 Teacherissofreewiththepupilsthathehasseveral‘guy’namesby

whichpupilscallhimwhenwalkingonthestreet.

 Shetellsherpupilstocometoschoolverywellearlybutshealways

comestoschoollate.
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 Sheusesalotofabusivelanguageinclass.

 Hisvoiceissoloudthathispupilscannotstandit.

 Heisverysympatheticwiththegirlsintheclassbutharshandrudeto

theboys.

 Sheappliestherulesandregulationsintheclassdifferently.Two

pupilsmaycommitthesameoffencebutonemaygofreeandtheother

getspunished.

ASSIGNMENT

1.Explaintheterm“ClassroomManagementtechniques”.

2.Identifyandexplainanyfour(4)waysinwhichteachersmisuse

instructionaltime.

3.Discussanyfive(5)strategiesthatcanbeadoptedbyteachersto

handledisruptivepupilsintheclassroom.

CLASSROOMROUTINEACTIVITIES

Aroutinereferstoafixedandregularwayofdoingthings.Classroomroutine

activitiesthereforerefertothesequenceofactivitiesandevents,whichoccur

regularlyintheclassroom.Astheseactivitiesarerepeated,theybecomea

matterofroutine,andpupilscometoknowexactlywhatactivitiesaretotake

placeandatwhattime.

KindsofRoutineActivitiesintheClassroom

 Askingpolitelyforathingorfavour.

 Greetingofteacherbypupilsashe/sheentersclassroom.

 Askingpermissionbeforeleavingtheclassroom.

 Gettingupandrespondingtogreetingswhenavisitorentersthe

classroom.

 Puttingupone’shandbeforetalkingoraskingquestions.

 Maintainingsilenceandattentionastheteacherteaches

 Orderlydistributionofandcollectionofexercisebooksandthe

teaching/learningmaterials.

Assigningrolesandresponsibilitiesintheclassroom

Someofthekeyrolesyoucanassignpupilsinyourclassare:

Classprefect

Cupboardmonitor
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Sanitaryprefect

In assigning roles and responsibilities to pupils,you need to take

consideration,individualdifferences.Itisimportantalsothatyouconsider

genderbalancebecausetherearenoroleswhicharestrictlyforboysandgirls.

Encouragingpupilstofollowclassroomroutine

Asawayofmotivatingpupilstofollowroutineandbringaboutdisciplinein

theclassroom,theteachermayofferbothtangibleandintangiblerewards.

Tangiblerewardsincludegiftssuchaspens,pencils,books,andgoodterminal

report.Intangiblerewardsincludegoodmarks,praiseandapplause.

 ASSIGNMENT

1.Listandexplainanythreeroutineactivitiesintheclassroom.

2.Writedownonefactoryouwillconsiderwhenassigningrolesand

responsibilitiestopupils.

3.Describetwowaysbywhichyoucanencouragepupilstoclassroom

routine.

SEATINGARRANGEMENT

Classroomseatingarrangement

Classroom furniturealwayshasaninfluenceonthelearningatmosphereto

someextent.Howpupilsareseatedintheclassroom candeterminetheir

attitudetoeachotherandtheteacher.Itcanalsodeterminehowtheyinteract,

theteacher’sattitudetothem,andthetypeofactivitytheycanperform.

Insituationswherethechairsandtables/deskarefreestanding,theycanbe

re-arrangedtohaveflexibleseatingarrangementswhichcanpromotelearning

activitiesintheclassroom.Inothersituationswheretheyarefixedorwhere

theyaretooheavytomove,theteachermaybeleftwithnochoiceotherthan

theoriginalarrangement.

Someclassroomseatingarrangement

ThisisthemostcommonseatingarrangementfoundinGhanaianschools.

Desk/tablesandchairsarearrangedinrowsandcolumnswithspaces



131

betweenthem andtheteacher’sseatinfrontfacingtheclass.Seediagram

below.

Inthisarrangement,thecolumnsrefertoverticalarrangementofseats,one

behindtheother,andtherowsrefertothelineadjacentseatrunningacross

theclassroom.

Disadvantages:

Somepupilsobstructtheviewofothers.

Pupilsseatedatthebackoftheclasscanmisbehaveordoseoff

withoutbeingnoticedbytheteacher.

Theclassroomatmospherebecomesrigidandveryformal.

Horse–shoeorsemi-circlearrangement
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Merits

Itmakestheclassroomrelaxedandfriendly(lessformal)

Afewteaching/learningmaterialscanbeeffectivelyused.

Itenablestheteachertoestablisheyecontactwiththepupils,which

helpstocontroltheclass.

Veryusefulforlessonslikestorytelling.

Grouparounddesks

Inthisarrangement,pupilsareseatedarounddesksortableslocated

separatelyfrom eachother.Thenumberofpupilsperdeskdependsonthe

numberorpupilsintheclassandrequiredsizeofgroups.Seediagrambelow.

Merits

 Suitableforlowerprimaryclass

 Afewteaching/learningmaterialscanbeused

 Veryusefulforpracticalactivitiessuchasinscience

 Pupilsdevelopleadershipandothersocialskills.

Demerits

 Movementisdifficultforpupilsandtheteacher

 Itcanleadtodisorder

 Pupilstendtocopyfromeachother

 Classcontrolisdifficult

Factorstoconsiderinseatingpupils

Somefactorstoconsiderwhenseatingpupilsincludethefollowing:
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 Friendshipandfamiliarity

 Visualproblems

 Heightofpupils

 Auditoryorhearingproblems

 Thenatureofactivitytobeperformed

SESSION4

MOTIVATINGPUPILSTOLEARN

WhatisMotivation?

ThetermmotivationisderivedfromtheLatinverb“movere”whichmeans“to

move”.Motivationthereforeistheprocessofmovingoneselfandothersto

worktowardstheattainmentofindividualororganizationalobjectives.In

classroom teachingandlearning,motivationcanbeseenastheprocessof

arousingandsustaininginterestinanactivity.

TypesofMotivation

Therearetwotypesofmotivation.Theseareintrinsicmotivationandextrinsic

motivation.

IntrinsicMotivation

Thistypeofmotivationcomeswithinthepersonoritisself-imposed.Inthis

typeofmotivation,thelearnerorindividualismovedfromwithintoperforman

activitywithoutanyexternalinfluence.Forexample,whenwedosomething

becauseweareanxioustodoitourselves,itmeanswehavebeenmotivated

intrinsically.Intrinsicmotivationhasitsemphasisoninterestandexcitement.

ExtrinsicMotivation

Thistypeofmotivationcomesfromoutsidethepersonortheyareexternally

imposed.Itisconcernedwithlearningorbehaviourthathasconnectionwith

outsideinfluence.Ithassomeartificialconnectionswithsuchincentiveas

rewards,praise,grades,promotion,examination,teaching/learningmaterials,

andteachersownpersonality.Whenwedosomethingbecausewehavebeen

compelledinonewayortheothertodoit,thenwehavebeenmotivated

extrinsically.
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ImportanceofMotivation

Motivationenablestheteachertosecuretheattentionandparticipation

ofhisstudentsinhislessons.

Itencourageslearnersto learnwithallseriousnesssuchasfor

examinations

Motivationoffsetsorcriminatesboredom,fatigueortiredness

Itcreatesinterestandexcitement,whichisnecessaryforlearning

Itencourageslearnerstoundertakeactivitieswithallseriousness

SomeStrategiesforMotivatingLearners

Usepraises,rewards,approval,wordsofencouragement,etc.

Maketeachingpracticalthroughfieldtrips,demonstrations,etc.

Makethelearningactivityexcitingandinterestingbyusingappropriate

andsuitableteachingandlearningmaterialsandequipment.

Givelearnerstheopportunitytotakeactivepartinwhatislearned.For

instance,letthemmakesuggestionsandcontributeideas.

Introduceoccasionally,activitiessuch asgamesand competition

amonglearnerstoarousetheirinterest.

Setachievablegoalsandstandards.Ifgoalssetarenotattainable,

learnersmaygetdiscouraged.

ASSIGNMENT

1.Explaintheterm“Motivation”.

2.Whatarethetwotypesofmotivation?

3.Listanythreeextrinsicmotivation.

Outlineandexplainanyfourstrategiesteacherscanusetomotivatelearners.
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